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Tier 3

Intensive, individualised practices that add support for students
with high support needs
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Assumptions for today

* You are already implementing SW-PBIS
* You have Tier 1, Tier 2 and Tier 3 teams

* You are measuring fidelity of implementation (are we doing SW-
PBIS properly) using the TFI (Tiered Fidelity Inventory)

* AND - you have watched the video recordings of Session 1 -5
and have considered how you would implement universal,
targeted and intensive supports for mental health




Our Agenda for today

Practices:
 Establishing integrated Action Teams for each student

» Using Functional Assessment to develop comprehensive support
plans, using support people from within and outside our school

Data:

» We check that our plans are working for the student




Multi-tiered system of support

Tier 3 (1-5%): Individualized support A few kids get this too

for the few students with intensive and

1-5%

persistent challenges

3- 10% Tier 2 (5-10%): Targeted support for Some kids ALSO
some students who are at risk get th iS

80-90% Tier 1 (80-90%):

[ %%’a%ﬁ%

Universal design for behaviourally/socially . '
successful, academically engaged students peselesing

iversal support




Each school develops a Continuum of Support

to fit their student’'s needs (example only!)

. Behavioural Mental Hea
Who Academic (externalising) (internalising)
Tier 3/Intensive ,
dividual Students FBA-BIP Risk Management Plan
5% Toe-bv-toe Therapy Generalisation
AsS®egment-based y Support plan Plan
. °High Interrsy
Tier 2/Targeted _
‘High efficiency | 15% Macqlit CICO BRAVE
*Rapid response
Tier 1/Universal
*Preventive, Spe”mg
proactive .
-Teach skills that | Al Mastery Behaviour PATHS
increase the Readi |
ol eading essons
ikelihood most
students will be Mastery

successful




Establishing integrated action teams for

Image from Health Minds Policy Initiative

CONNECTING SCHOOLS AND MENTAL HEALTH
January 2021

https://www.healthymindspolicy.org/wp-
content/uploads/2021/03/HMPI-School-and-Mental-
Health-One-pager-01292021.portrait10743.pdf

SCHOOL

INTERCONNECTED
SYSTEMS
FRAMEWORK




One Core team, many
Action teams
Sqre team Leads all of

Tier 3
ActionTeams support




Action teams

* Formed for each student identified
for Tier 3

* Include a CORE team member and
the student’s teacher, and others
responsible for supporting the
student

« May work together for a short or
long time

* Minimum 3 meetings — but may be

more if intensifying @Rypple




The purpose of the team

 Tier 3 Individual Student Teams (Action Teams) refers to a multi-
disciplinary team who would meet to discuss an individual student
receiving or meeting data decision rules for Tier 3 individual intervention.

» The conversation of the Tier 3 Individual Student Teams would focus on
the individual student support plan and monitoring progress.

* There is a Tier 3 Individual Student Team for each student receiving Tier 3
intervention as the team membership is specific to the individual students’
needs and intervention plan.

Splett, J. W., Perales, K. & Weist, M. D. (2019). Interconnected Systems Framework — Implementation
Inventory (ISF-I1), Version 3. Unpublished instrument. University of Florida.




Action Team/Team around the child

Subscale Tiered Fidelity Inventory: Tier Ill Features
3.4 Student Support Team:
For each individual student support plan, a uniquely constructed team exists (with
input/approval from student/family about who is on the team) to design, implement, monitor,
and adapt the student specific support plan.

Teams PBIS Big Idea: A multi-disciplinary approach guided by student and family input and
approval is more likely to result in a plan that all will buy-into, actively participate in, thus
increasing the likelihood of successful outcomes.

ISF Big Idea: Having one comprehensive plan for each student/family that represents input
from all stakeholders ensures ease of understanding, increases communication and
collaboration, and improves the efficiency and effectiveness of the plan.

Student support teams include both natural and professional (child serving systems

ISF such as child welfare or juvenile justice) support partners who are selected
Enhanceme by/agreed upon by the student/family.
nts Personnel from both school and community agencies are trained, fluent and v

available to lead/facilitate individualized youth/family teams.
\V/' positive learnin g environmen ts



Roles and responsibilities — in meetings

Chairperson/Coordinator/Facilitator

* Prepares the agenda

* Facilitates the meeting using consensus decision making
Recorder/Secretary

» Takes minutes at each meeting, records tasks, deadlines, and decisions
* Distributes information to applicable stakeholders

Administrator

» Supports process by attending meetings

 Restructures resources (time and staff) as needed

Student experts

* People who know the student well and contribute to assessment, planning and
Implementation

Intervention experts

 Know about the things this student needs — mental health,
welfare, disability, etc. %}/ ypple
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Pause, think, note.




Team around the child - resources

Subscale Tiered Fidelity Inventory: Tier Ill Features
3.5 Staffing:
An administrative plan is used to ensure adequate staff is assigned to facilitate
individualized plans for the students enrolled in Tier Il supports.

Resources PBIS Big Idea: Adequate resources need to be allocated in order to ensure interventions
are put into place with fidelity.
ISF Big Idea: Community providers full participation in the Tier Ill system can ensure
adequate staff are available to partner with school staff to facilitate/deliver individualized
interventions with fidelity.

School employed and community employed clinicians have adequate FTE to deliver

evidence-based interventions and ensure adequate supervision to ensure fidelity of
delivery of interventions.

E 7 School employed and community employed clinicians have job descriptions and
nhanceme : : . -, . i .
nts time allocation/flexible funding that indicate their involvement and participation in

Tier lll interventions, including conducting function based assessments, developing
and implementing behavior support plans, and facilitating individualized
interventions (e.g., person center planning, wraparound, RENEW).



Do you have current arrangements with
MH clinicians?

 Job description?
« Clarity of how minutes are to be spent?
* Includes time for indirect intervention (coaching, consultation)?

* Includes knowledge of FBA?




Family/community involvement

Subscale

Resources

ISF
Enhancement
S

Tiered Fidelity Inventory: Tier |ll Features
3.6 Student/Family/Community Involvement:
Tier lll team has district contact person(s) with access to external support
agencies and resources for planning and implementing non-school-based
interventions (e.g., intensive mental health) as needed.
PBIS Big ldea: Individual student support plans require a multi-disciplinary
approach that spans home, school, and community.
ISF Big Idea: Community partners with established collaborative relationships
with school district and buildings can enhance full engagement of
students/families and increase opportunity for interventions and support.
School employed and community employed staff work collaboratively
with students/families and other natural and community supports to
facilitate comprehensive individualized plans with identified resources
and interventions across home, school, and community.
MOU'’s are established to clarify delivery of resources and interventions -
through community agencies as needed.

P



Action teams

 Formed for each student identified for Tier 3

* Include a CORE team member and the
student’s teacher, and others responsible for
supporting the student — including families
and natural supports

* How will this work best at your school?




Individualised intervention intensity

Wraparound

Comprehensive

Graphic from
https://flpbis.cbcs.usf.edu
[tiers/tier3.html

- @Rypple
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Individual-intensive (Tier 3) Support to Enhance Social,
Emotional, & Behavioral Wellness and Prevent Suicide

Individual-intensive Assessment & Support

Behavior Support Plan based on the results of a Functional
Behavior Assessment

Alignment with Person-centered Planning & Wraparound
Approaches

Indicated Suicide Risk Assessment

Indicated Mental Health Treatment Programs

- Cognitive Behavior Therapy (CBT)
- Dialectic Behavior Therapy (DBT)
- Eye Movement Desensitization and Reprocessing (EM

Graphic from From Session A6:

Applying the Multi-tiered Framework

to Suicide Prevention Lead Presenters: Tim Knoster & Danielle loomeur
Empson, McDowell Institute - Bloomsburg University
Kelly Perales, Midwest PBIS Network U N IV E R S I TY .

Implementer Partner, Center on PBIS2020 PBIS Leadership Forum,




Assessment of needs

Subscale Tiered Fidelity Inventory: Tier |ll Features
3.8 Quallity of Life Indicators:
Assessment includes student strengths and identification of student/family
preferences for individualized support options to meet their stated needs across
life domains (e.g., academics, health, career, social).

Slglr;p:]c;rt PBIS Big Idea: Having a strength-based approach with student/family voice and

choice encourages a positive, proactive, and contextually relevant support plan.
ISF Big ldea: Involving community partners increases access to resources and
encourages inclusion of student and family community experiences that assist in
developing list of strengths/preferences to expedite achieving goals across
home, school, and community.

ISF School, student/family and community partners, work together to identify

Enhanceme strengths and needs across life domains and settings. )
nts

I g pustive scuny ovi vinncies



Assessment of needs

Subscale

Support
Plans

ISF
Enhanceme
nts

Tiered Fidelity Inventory: Tier |ll Features
3.9 Academic, Social, and Physical Indicators:
Assessment data are available for academic (e.g., reading, math, writing),
behavioral (e.g., attendance, functional behavioral assessment,
suspension/expulsion), medical, and mental health strengths and needs, across
life domains where relevant.

PBIS Big ldea: Using comprehensive data across life domains allows the
individual student team to develop measurable and relevant goals.

ISF Big Idea: Community partners can provide additional perspectives on data
sets and provide broader context for considering assessment data.

School, family, community partners participate together on individual
student team share and review physical, social, emotional, behavioral,

academic and community data. !
"N/’ bositive learning environments



Tumn < TalK
Comprehensive Assessment | s

» Strengths and Needs
« Academic (e.g., reading, math, writing),

« Social/behavioural (e.g., attendance, behaviour
frequency, suspension/expulsion),

* Physical/Mental health

* What do you currently collect? Where is it
kept? How easy is it to access? (consider
your Referral form Tier 2 also)




Pause, think, note.




Assessment- hypothesis

Subscale

Support
Plans

ISF
Enhanceme
nts

Tiered Fidelity Inventory: Tier |l Features
3.10 Hypothesis Statement:
Behavior support plans include a hypothesis statement including (a) operational
description of problem behavior, (b) identification of context where problem
behavior is most likely, and (c) maintaining reinforcement (e.g., behavioral
function) in this context.

PBIS Big ldea: FBA data and hypothesis statement is used to develop a
personalized plan.

ISF Big Idea: Community partners provide a broader perspective to ensure
development of an accurate hypothesis statement.

Community partners, school, family and students collectively participate in
the design of the hypothesis statement and use the information to develop
the behavior support plan.

The teams are encouraged to focus on the community context and
potential impact of the problem behavior occurring in school.

N g/  PUSIUVE IEal Y SNV vInNEN



Functions that behaviour serves

Problem
Behavior
A A
Obtain/Get Escape/
Something Avoid
Something
A A
Stimulation/ Social Tangible/
Sensory Activity

==
Adult Peer @Bxgple
29
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Know your ABCs

« Antecedents are the happenings that occur before the Behaviour,
anything in the students’ environment that triggers the Behaviour.
Antecedents include cues, prompts, signals, questions or commands from

the teacher, as well as reactions from peers that influence student
behaviour.

 Behaviour is any observable act that the student does—the actions or
reactions of the student to the environment or antecedents. It is
visible action. Might include performing or doing what is instructed,
noncompliant behaviour or no response at all.

« Consequences are the results, actions or events that directly follow
the behaviour. They are the outcome or feedback that occurs immediately

following the behaviour. Includes the reaction of the teacher and@k
X




Develop a Functional Hypothesis:

Example Problem

Behavior

Antecedent->Behaviour-> Consequence
During mat time, when praised

Jessie starts crying. Obain/Get Escapel
The teacher stops mat time, sends Something Something
the other kids to activity tables and
comforts Jessie.

This is more likely to happen on
days Jessie’s baby sister has been

unwell
Hypothesis: Get attention?




Pause, think, note.




Support plans are developed

Subscale

Support
Plans

ISF
Enhancem
ents

Tiered Fidelity Inventory: Tier Il Features
3.11 Comprehensive Support:
Behavior support plans include or consider (a) prevention strategies, (b) teaching
strategies, (c) strategies for removing rewards for problem behavior, (d) specific
rewards for desired behavior, (e) safety elements where needed, (f) a systematic
process for assessing fidelity and impact, and (g) the action plan for putting the
support plan in place.

PBIS Big Idea: Behavior Support Plan needs to include multiple components.

ISF Big Idea: Community partners can contribute a needed perspective in

development of a comprehensive behavior support plan.

Community partners are fluent with FBA process and actively engage in
process of developing support plans.

Community partners are actively participating in development of a
comprehensive behavior support plan.



Action teams

 Formed for each student identified for Tier 3

* Include a CORE team member and the
student’s teacher, and others responsible for
supporting the student — including families
and natural supports

« How will this work best at your school? Who
needs to participate in design? Who is better

to review drafts? @Bypple

|||||||||||||||||||
positive learning environments




What can we teach?

Internalizing Problems,
such as Anxiety and Depression

Figure 1. A Complete Mental Health Model

Disruptive Behaviors,
such as Defiance, Rule Violations,
and Substance Use

Life Satisfaction and Positive
Emptions, such as Happiness

Strong Social Relationships

Healthy
- interactions
Trauma - Inconsistent AU bI.OCkS and safe and
Thinking errors, , of wellbeing : . :
and other : Risky or unsafe rules and : Basic needs Social and nurturing
. behavioral : . (gratitude, . . )
environmental . settings expectations are met emotional skills | environments
withdrawal ; empathy, .
stressors across settings : (minimal
persistence) : )
bullying, high
support)
Risk Factors Resilience Factors

From Fintel, N. & Elfner, K. (2020). Data Guide for Enhancing Your PBIS Framework to Address Student Mental Health.
Florida’s Positive Behaviour Support Project, University of South Florida._http:/flpbis.cbcs.usf.edu/other/mental_health.html
. in turn rom Suldo, S. M., & Shaffer, E. J. (2008). Looking beyond psychopathology: The dual-factor model of mental health

in youth. School Psychology Review, 37(1), 52-69.

Adapted from Suldo & Romer, 2016*

&

g
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A BIP/Support plan is designed to

Help the person get their needs met by:

« Changing the environment to reduce or modify triggers
 Teaching the person skills that will help them
* Recognising and encouraging the use of those skills

« Changing the environment to reduce accidental reward for
behaviours of concern

R I
\ )/Raising young people in
positive learning environments




Features of POOR BIPs:

Replacement Behaviours not included or ambiguous

No functional equivalence of replacement Behaviour

BIP interventions and strategies not linked with the FBA

BIPs with stock lists of positive and negative responses to behaviour with
no individualisation to the student. 46% of FBA/BIPs reviewed in one study
included only aversive strategies (Van Acker, Boreson, Gable, & Potterton,
2005).

 Lack of follow-up support or limited descriptions of follow-up for monitoring
and evaluating plans

* No follow-through on next steps, including maintenance and generalization

- No plan to check fidelity of implementation S
ERvpple




Features of BIPs that are effective:

 Replacement behaviour (do)
 Prevent
« Teach

« Reinforce
* PLAN FOR IMPLEMENTING

R I
\‘ )/Raising young people in
positive learning environments




Pause, think, note.




Develop a BIP Part 1

Define a Replacement Behaviour

 What do we want the student to do instead (not don’t — it’s really
hard to don't)

« That is going to be functionally equivalent (with our intervention)




BIP Big idea: When choosing strategies...
consider Function

* Function-Based Strategies

» directly address the function of the Behaviour of Concern
and are expected to improve behaviour

* Neutral Strategies

« unrelated to function of the Behaviour of Concern; might be a good behaviour
management strategy, but may or may not be effective in improving behaviour

« Contraindicated Strategies

 provides access to maintaining consequence following Behaviour of Concern and is
likely to make the problem worse




REINFORCE

PREVENT the student’s use of the
problem ’ replacement behavior
behavior
—
TEACH ey
the student an acceptable @‘k s~ MINIMIZE
replacement behavior == the payoff for

problem hehavior

Graphic from https:/flpbis.cbcs.usf.edu/tiers/tier3.html @Rypple
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Teaching Strategies: Alternative Behaviour

Never assume that the student already “knows” how and when to use
the alternative behaviour/ skill

- Develop an observable definition of the behaviour

- Identify and teach examples & non-examples of HOW and WHEN to use
the alternative behaviour

- Provide MULTIPLE opportunities to Review & Practice throughout
the day




Decision tree for Tier 3 Core team _

‘ Yes — ok, next work out what is the PRIMARY CONCERN '

1 Step 2: Is the student either Refer to either Tier 2 Team,
| a) Hurting people, or or AHOP for increased
I b) Massively disrupting the class? classroom practice support
o
. SN

Step 3: Is the child’s family
experiencing significant crisis,
and need assistance with
coordinating the many

This student needs an Action Team
for FBA-BIP. Allocate an Action Team
Leader and follow the EBA-BIP
process

P
Yes or a referral has been made '

;.

This student, and their family

will need Intensive Wraparound
Supports. Allocate an IWS
Leader and follow the -

/ supports they need?

-
Step 4: Is the child in care
, of CPFS?

e B o
| Does the child have a
| Disability?

—

This child needs a Working
Together Plan. Allocate AP as
Case Coordinator and follow the

We don’t think so, but
they have a catastrophic
delay in learning

t

This child needs an
Intensive Literacy

No, but we think they
Yes, a diagnosed disability or MH are likely to and are

condition pursuing a diagnosis

(or maths)
y This child needs an Assessment support plan.
— of Potential Disability Checklist Allocate case
This child needs a SWD or MH Allocate case coordinator and coordinator and
Case Management Plan. Allocate follow the follow the

JB case coordinator and follow the

Intensive Literacy
SWD/MH coordination plan

Support checklist
steps

A menu of Tier 3
Interventions inclusive
of

externalising,
internalising,

child protection and
academic supports

positive learning environments




Pause, think, note.




Support plans are implemented

Subscale Tiered Fidelity Inventory: Tier Il Features

3.12 Formal and Natural Supports:

Behavior support plan(s) requiring extensive and coordinated support (e.g., person center
planning, wraparound, RENEW) documents quality of life strengths and need to be
completed by formal (e.g., school/district personnel) and natural (e.g., family, friends)

Support

Plans supporters.
PBIS Big Idea: Behavior Support Plan fits unique context of the individual with a person-
centered lens.
ISF Big Idea: Active participation of community partners provides the expanded view to help
guide how other life domains impact the school setting.
Community partners continuously inform the team of strengths and community
resources.

ISF The school can consider conducting an internal resource map of the school to

Enhancem identify adults in the building who have skills/interests/hobbies (e.g., tennis, cars,
ents sewing, fashion, etc..) that can be utilized when matching strengths/needs to help

meet student goals. If a student presents a goal and a staff member has expertise in =
this area, he/she could be invited to the team as a fluid team member.



Sample: Assessing Implementation (simple)

Behaviour Support Plan Weekly Assessment
Student: Week:

To what level did we implement the plan we proposed?
Low Moderate High

1 2 3 4 5 6

To what deqgree is the plan having a positive impact on the student?

Low Moderate High

1 , 3 4 ] ‘ @Rypple




Support plans work for the student (data)

Subscale Tiered Fidelity Inventory: Tier Il Features
3.15 Data-Based Decision Making:
Each student’s individual support team meets at least monthly (or more frequently if
needed) and uses data to modify the support plan to improve fidelity of plan
Evaluatio implementation and impact on quality of life, academic, and behavior outcomes.

n

PBIS Big Idea: Making decisions based on data allows the Tier Ill team to efficiently
and effectively monitor intervention fidelity and student outcomes.

ISF Big Idea: Cross system collaboration and communication enhances student
performance data.

School employed and community employed staff receive adequate training,
ISF coaching, and technical assistance in the implementation of individual student
Enhance interventions.
ments Barriers to intervention success (e.g., that a student was present to receive \
access to the intervention) are reviewed and discussed.

N g/  PUSIUVE IEal Y SNV vInNEN



Assessing outcome: Is behaviour changing?

Behaviour Frequency data example

Behaviour of Concern (code: ) Replacement Behaviour (code: )

Monday Tuesday Wednesday Thursday Friday

Before school

P1

P2

Recess

P3

P4

Lunch

P5

After school

R I
\‘ ﬂ!aising young people in
positive learning environments




< Coping And Support 4
. & -
Behaviox a Tra|n|ng (C AST) Reconne«
£ i@ il 5 5 5 s 5 s Small group intervention intended for at-risk
£ X 8-10 min 4 4 4 4 4 youth
S g 5-7 min 3 é 3 3 « 8ih-12th grade
@ § S 2-4 min @ é é é * 12, 55 minute sessions
Fw<g 0-1 minute 1 * 6-8 students invited to participate
* Can be adapted to be offered at Tiers | and IlI
2 10+ daily 5 5 5 5 » Participating youth demonstrated 65%
% 5 7-9 @ é 4 @ @ reduction in suicide risk behaviors; 44%
=) _8' 4-6 3 @ é reduction in anxiety; 27-34% reduction in
8 9O 2-3 2 2 2 2 ,. :
= & B Al ; g " . A depressive symptoms




104

=@- Depression Percentile

-l Anxiety Percentile

—&— Stress Percentile

26-Sep-16

17-Oct-16 4
11-Nov-16

25-Jan-17 A

22-Jun-17 -

13-Nov-17 -

Individual
response to
intervention




PBIS/
MTSS/
the ISF is
a major
change
to
business
as usual

INTERCONNECTED
SYSTEMS
FRAMEWORK

@ Identify students with social-
emotional-behavioral needs earlier

Link students to evidence-based
interventions

Use data to ensure students are

@ receiving support to improve
outcomes

Expand roles for clinicians to support
@ school personnel and students at

every tier
Create healthier school
environments —_~
@PBIS:-.:::T',.... @!lypp e
/faisjl:ug\ﬁ::n ppppppppp




1.
Single System of One Set of

Delivery

MTSS esfls;ential (o) Key . Access2 is NOT
install SMH Messages ) enough

3. .
Mental Health is Success defined

=N
From the SWK Interconnecting Mental Health within a School-Wide System of PBIS: Rypple
Systems, Practices, Data. APBS Pre-Conference Workshop \\ ﬁ aising young peopleIn
b ) >

March 11, 2020 lucille.eber@midwestpbis.org kelly.perales@midwestpbis.org

ositive learning environments
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\Woah!

* Yep, there’s a bit to do
« Remember where you are:

Stages of implementation

(Fixsen, Blasé, 2005)

Exploration/Adoption  Should we do this?

» This PL series is all about Exploration, further resources are
available for Adoption and Installation

« See www.pbis.org for more information

=

(Rypple



http://www.pbis.org/

“The greatest resource in Australian schools is our teachers... They have the
greatest impact on student learning, far outweighing the impact of any other

education program or policy.”

=

Dr. Ben Jensen
Rypple
\ .




