ISF 5/6

Tier 3

Intensive, individualized Systems and data that allow schools to
add support for students with high support needs
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Assumptions for today

* You are already implementing SW-PBIS

 You have Tier 1, Tier 2 and Tier 3 teams

* You are measuring fidelity of implementation (are we doing SW-
PBIS properly) using the TFI (Tiered Fidelity Inventory)

 AND - you have watched the video recording of Sessions 1 - 4

and have considered how you would implement universal, and
targeted supports for mental health




Our Agenda for today

Systems:
« Establishing integrated teams at Tier 3
* |[dentifying students who need more support

Data
* Are we doing SW-PBIS properly (with fidelity), and the ISF?




Multi-tiered system of support

Tier 3 (1-5%): Individualized support
for the few students with intensive and

1-5%

A few Kkids get this too

persistent challenges

\
80-90%

%i:%%ﬁf%&%

Universal design for behaviourally/socially
successful, academically engaged students

N

Tier 2 (5-10%): Targeted support for
some students who are at risk

&

5- 10%

Tier 1 (80-90%):
for all students

iversal support

Some kids ALSO
get this

Raising young people in
ositive learning environments



Each school develops a Continuum of Support

to fit their student’s needs (example only!

: Behavioural Mental Hea
Who Academic (externalising) (internalising)
Tier 3/Intensive :
L _ Risk Management Plan
dividual Students | 5o, Toe-bv-toe FBA-BIP Therapy Generalisation
AsS®egment-based y Support plan Plan
*High InterTst
Tier 2/Targeted _
*High efficiency | 15% Macqlit CICO BRAVE
*Rapid response
Tier 1/Universal
*Preventive, Spe”mg
proactive :
-Teach skills that | Al Mastery Behaviour PATHS
Increase the Reading lessons
likelihood most
students will be Mastery

successful




1.
Single System of One Set of

Delivery T
edms

MTSS essential to . Access is NOT
install SMH Messages enough

3. .
Mental Health is Success defined

for ALL by Outcomes

R I
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Systems

* Integrated teams for developing, implementing and evaluating
highly individualised supports.




Tier 3 Leadership Team

Subscale

Teams

ISF
Enhance
ments

Tiered Fidelity Inventory: Tier Ill Features
3.1 Team Composition:

Tier Il systems planning team (or combined Tier lI/lll team) includes a Tier Il systems
coordinator and individuals who can provide (a) applied behavioral expertise, (b) administrative
authority, (c) multi-agency supports (e.g., person centered planning, wraparound, RENEW)
expertise, (d) knowledge of students, and (e) knowledge

about the operations of the school across grade levels and programs.

PBIS Big |dea: Effective PBIS teams are knowledgeable, representative of stakeholders, and
have administrative authority.

ISF Big Idea: Community partners who are familiar with operations of school can enhance the
school-based team to promote healthy social emotional functioning for ALL students.

Tier lll systems planning teams include community employed and school employed

\\\@,R gy gp oplei
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staff with mental health expertise.
These teams include a family and student as active team members.




Multidisciplinary team

« School Level Tier 3 System Team refers to a Lol L e e
e ge e g . . erales, K. & Weist,
multi-disciplinary team with the primary focus of M. D. (2019).
" A Interconnected
all students in the building who need more Systems Framework
intensive and/or individual intervention. — Implementation
_ _ o Inventory (ISF-II),
* The conversations of the Tier 3 Building System version 3. _
Team would focus on reviewing the types of ot ument.
Tier 3 interventions in place, how many are University of Florida.

being implemented with fidelity, how many
students are in each type of Tier 3 intervention,
and evaluating how many students are

responding. @RYPP'E




Tier 3 Leadership Team

Subscale

Teams

ISF
Enhanceme
nts

Tiered Fidelity Inventory: Tier Ill Features
3.2 Team Operating Procedures:
Tier Ill team meets at least monthly and has (a) regular meeting format/agenda,
(b) minutes, (c) defined meeting notes, and (d) a current action plan.
PBIS Big Idea: Teams with defined roles, consistent procedures, and an ongoing
action plan make effective and efficient decisions.
ISF Big ldea: When_community data is reflected in action planning process, this
broader context can support the needs of students across home, school and
community.
Community partner roles at Tier lll are clearly defined through a MOU.
Teams review role and utilization of school and community employed

clinicians. Staff responsible for implementing individualized Tier Il

interventions have the credentials, expertise, skill sets needed, and/or

receive appropriate professional development. 2
W ) msmayouapeetein ..



Leadership Team

* We know what we are doing and
how to do it (Action Plan)

* | know what my job is and so does
the person next to me

* We get stuff done in and between
meetings

* \We can see measurable benefit
for students from our work

o | feel like this team is Burposeful
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Systems Conversations for School-Based Teams in ISF

Multidisciplinary Tier 1
Team

Multidisciplinary Tier 2
Systems Team

Multidisciplinary Tier 3 Systems Team

Coordinates and
monitors support for all
students, all staff, and
all settings

Focuses on prevention
and early identification
of student needs across
the school/community
Monitors data to identify
when and how to adjust
system to meet the
needs of whole
school/community
Develops decision rules
for when a student
receives additional
interventions

Reviews aggregate data
from both school and
community

Coordinates and monitors
interventions for groups of
students needing support
beyond Tier 1

Ensures data-based
selection of evidence-
based practices for small
groups of students
Monitors and ensures
timely access for students
identified through data
and/or request for
assistance from student,
family, or staff

Reviews how many
interventions are in place,
how many students are
supported through each
intervention, and how
many of those students
are responding

Coordinates and monitors interventions
for all students receiving individual
interventions

Ensures data-based selection of
evidence-based practices for individual
students

Monitors the number of students
receiving individual interventions
Evaluates the number of students are
responding to individual intervention
Considers needs for additional staff PD
and coaching as needed per aggregate
data review of effectiveness




Pause, think, note.




Systems

« Systematically identifying students who need Tier 3
(individualised ) supports




Internalising and externalising

Among preschool and young school age children, symptoms that
emerge prior to diagnosis of disorder are often described using
the broader terms of internalising (emotional) and externalising
(behavioural) problems (amercan psycniatic association, 2000 Bayer et al., 2011

Problems directed outwardly toward the  Problems directed inwardly away from
social environment: the social environment:
aggression, disruptive behaviours, emotional distress, being shy or
hyperactivity, conduct problems and/or withdrawn, anxious, worried, overly
impulsivity fearful, sad, frequent somatic

complaints

—~

Approximately one in seven school age children are a



ldentifying students

» Externalising behaviour are easier to see in a classroom
* Internalising difficulties are notable for what they are not.

* Internalising disorders develop when individuals try to self-
control inappropriately. Unlike those with externalising
disorders, they might try "too hard" to control emotions and do

so from within.




Internalising behaviours and symptoms
may include:

* Feeling sadness, lonely, afraid, unwanted, or unloved
» Being withdrawn and not wanting to socialize

* Becoming irritable or nervous, especially when stressed or emotional
* Not wanting to talk or communicate with anyone

« Having difficulty concentrating or focusing on important tasks

» Sleeping a lot more or less than usual
» Eating a lot more or less than usual

* Negative self-talk

* Substance abuse

 Suicidal thoughts, attempts, or ideation




Systematic Screening T1-T3

Subscale Tiered Fidelity Inventory: Tier lll Features
3.3 Screening:
Tier Ill team uses decision rules and data (e.g., ODRs, Tier Il performance, academic
progress, absences, teacher/family/student nomination) to identify students who require
Tier Ill supports.

Teams PBIS Big Idea: Quick access to additional supports increases the likelihood of student

success.
ISF Big Idea: Mental health/community and family/student participation in data review can
a) provide a broader perspective and b) offer additional screening tools, for ensuring all
youth in need of Tier lll are identified as soon as possible.

School and community employed staff participate on Tier lll systems teams, along
with family/youth, to consider possible screening data, additional screening tools
ISF (e.g. trauma screening for individual students) and to review data for students in
Enhance need of Tier lll supports.
ments The integrated Tier lll systems team is trained to fluency in and available to facilitate
screening tools with individual families (e.g. “Family Check-up”) to assess 'I
individualized needs for either school or community-based supports.



Systematic Screening T1-T3

* Our current system —
« Wait for a student to experience difficulties
« Expect the teacher to work out how to identify them

* |s not set up to support the number of students experiencing
difficulties




Back to universals — Tier 1

Figure 1. Components of mental health literacy interventions

Mental health literacy

Knowledge of

Attitudes

Recognsing help-seeking %:gﬁresrfsgsg‘fg Coping and

changes in actions and resilience
mental health mental health
support

towards
mental health

Source: Bale et al. (2020)

@Rypple
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ldentifying students for Tier 3

» Use data you are already collecting

* Develop decision rules or criteria for eligibility to Tier 2 and 3




Example Data Decision rules

Measure At risk (eligible for Tier 2 if...)

Attendance Between 87 and 92% Under 87%
Year 3, 5, 7: NAPLAN below NMS

Academic

High School D grade on any
subject

Hurting others
2-5 Office Referrals in 5 weeks More than 5 Office Referrals in 5
weeks

Externalising/
behaviour

Internalising
(mental
health)

Score AT RISK on SAEBRS and

Teacher nomination




Pause, think, note.




Data

* Are we doing PBIS/the ISF properly (with fidelity)?




Access Is proportionate

Subscale Tiered Fidelity Inventory: Tier Ill Features
3.16 Level of Use:
Team follows written process to track proportion of students participating in
Tier Il supports, and access is proportionate.
Evaluation PBIS Big Idea: Approximately 1-5% of students would benefit from Tier Il
interventions.
ISF Big ldea: A review of cross-system data (i.e., school and community) can
enhance the team’s ability to connect students with the greatest need and/or
risk to individual support teams.
School employed and community employed clinicians have dedicated
ISF time and resources to assess individual students and provide
individual interventions according to data and need.

Enhancements

@ R si g gp pl i o
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ISF is the bridge between school and

Image from Health Minds Policy Initiative

other providers of MH supports =t

content/uploads/2021/03/HMPI-School-and-Mental-
Health-One-pager-01292021.portrait10743.pdf

e /\ /A\ 4 -

| SCHOOL | —— . —
| d

AT T e e INTENSIVE HOME &
SILRSICE SRS : . : COMMUNITY-BASED SERVICES
TARGETED SUPPORTS «---+-: : . : RLLCELPEEE SPECIALTY CARE
© ) © €) INTEGRATED PEDIATRIC &
UNIVERSAL SUPPORTS ‘5 MENTAL HEALTH CARE

: INTERCONNECTED :

: SYSTEMS ;
1) FRAMEWORK 1)




Missouri triangle tool




What's Your Projected Capacity?

Complete the chart with your school’s enrollment data to assist your planning for
capacity to serve students needing Tier 2 or Tier 3 support.
Then fill in the projected needs statement that follows.

Total Student Enrolment

If Tier 1 is being implemented
consistently and intensively
enough 80% = of our

students will be in class and
engaged in learning most of the
time

Our Numbers FOR TIER 2

— If Tier 1 is intense enough

Our Numbers for Tier 3 —

If Tier 1

AND Tier 2 are intense enough we
will need individualised plans for

If we just focus on 5% =
externalising
10% =
If we also include academic 1% =

and internalising supports:
15% =




We have way more than 5%!

Increase the: Increase the
 Quality (evidence-based « Quality (evidence-based
teaching) teaching)
* Frequency/Intensity * Frequency/Intensity
* Number/% of students

of Tier 1 instruction accessing

Tier 2 instruction

\ /Raising young peoplein
positive learning environments




Pause, think, note.




We check fidelity regularly

Subscale

Evaluation

ISF
Enhanceme
nts

Tiered Fidelity Inventory: Tier lll Features
3.17 Annual Evaluation:
At least annually, the Tier Ill systems team assesses the extent to which Tier Il
supports are meeting the needs of students, families, and school personnel;
evaluations are used to guide action planning.

PBIS Big Idea: Schools are accountable to their communities and stakeholders
and have an obligation to report the fidelity and effectiveness of their
implementation.

ISF Big ldea: Community partners, as integral members of Tier Il systems
teams, add a necessary perspective for accountability a fidelity of
implementation and student outcomes are assessed.

Students, families and community stakeholders actively participate in the
evaluation, review of data, and action planning.
The evaluation/assessment of fidelity of implementation guides decisions

regarding which interventions to continue and which to remove.
"N/’ positivelearning environments




TFI — fidelity of Tier 3

Average Tier 3 Scores

31 32 35 354,35 3$6 357138 39 310 311 312 31513514 315 316 3517

\ )ﬁ?aising young people in

positive learning environments




Improvement over time

5312016
S22017
5162018
4972019

100%

80%

40%

School-Wide PBIS (SWPBIS) Tiered Fidelity Inventory

William Foster Elementary School

R 5312016 N 52272017

Evaluaton

§/31/2016 - 4/9/2019

Tier 2

N 5162018 N 492019

llllluh

| Mg ey laton

Teams

100%
100%
100%
100%

Tier 1
IMplamentaton

9%
100%
100%

4,

Evaluation Teams
75% 5%
100% 8%
100% 100%
88% 100%

Tier 2
nterventons Evaluation
0% 3a%
20% 88%
90N 88%
20% 5%

Teams

$82¢2

VPple
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We are accountable

Subscale

Evaluation

ISF
Enhanceme
nts

Tiered Fidelity Inventory: Tier Ill Features
3.14 Data System:
Aggregated (i.e., overall school-level) Tier lll data are summarized and
reported to staff at least monthly on (a) fidelity of support plan
implementation, and (b) impact on student outcomes.
PBIS Big ldea: Sharing data with staff increases staff buy-in and leads to their
willingness to participate in interventions when appropriate.
ISF Big ldea: Sharing data with community partners increases buy-in and

leads to their willingness to participate in and expand options of interventions
when appropriate.

School employed and community employed staff review data from
interventions both for fidelity and impact.

This data review informs decisions regarding changes in the goals or
plan.




Tier 3 Annual report

PBIS Annual Summary — Tier 3
Tier 3 Team Members:

How are we implementing PBIS at our school in Tier 3?
Our most recent Tiered Fidelity Inventory (our PBIS assessment) indicates that we are implementing

Tier 3 with fidelity at 91%. In our action plan, we have focused on features that scored a 0 or 1 to
improve our implementation.

How effective are our Tier 3 interventions?
All students receiving Tier 3 supports have their own individualized Tier 3 Student Support Plan. If

further intervention is required, a Functional Behavior Assessment (FBA) is conducted to determine
the students needs in order to create a Behavior Intervention Plan (BIP). The team meets monthly to

review the students progress toward their goals.

1.5% b pple

gv gp eople i
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Transparent about actions

What is our action plan for next school year?

1. Share intervention plan with necessary staff and provide professional development as

needed (TFI 3.7)

2. Track Tier 3 data with a school wide data system (TFI 3.14)

If you would like to provide feedback on our Tier 3 implement

at the link below. You may also contact Rokeisha Rodgers at

survey




Traditional

R
4 N
MH counselor “sees” MH person on teams at all tiers. Interventions are
student at defined (core features, dosage, frequency,
appointments outcomes)
- J
Clinicians only do MH is everyone’s job. Clinicians contribute to
“mental health” integrated plan
- N 4 N
Case management Fidelity AND outcome data determined before
notes delivery; data monitored continuously by teams
o ) o

From the SWK Interconnecting Mental Health within a School-Wide System of PBIS: % ’ l l

Ralsmg young peoplein
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Are we improving outcomes?

30 ~ Pre-intervention
B Post-intervention

DASS-21 Score

Depression Anxiety Stress




Pause, think, note.




Remain linked in a continuous systems

Subscale

Support Plans

ISF
Enhancemen
ts

Tiered Fidelity Inventory: Tier Ill Features
3.13 Access to Tier | and Tier Il Supports:
Students receiving Tier Ill supports have access to, and are included in, available Tier |
and Tier |l supports.

PBIS Big ldea: Interventions are layered, continuously available and allow students full
participation in the school. Students benefit from the Tier | social core curriculum as well
as the opportunity to receive additional teaching, practice, and acknowledgement of skills.
ISF Big Idea: Community partners’ participation on teams can provide a broader context to
ensure linkage of tiered interventions and full access of school and community learning
environments for all students.

All staff, families, and students are aware of interventions, understand their role and
actively participate in the intervention, and encourage the transfer of knowledge of
key aspects of the intervention across home, school, and community.

Community Partners assist with installing broader range of interventions that foster
pro-social and coping skills, emotional regulation and management, and the team )

. . . ]
can articulate how they are linked to lower level tiers.
‘\\ //’ positivelearning environmen ts



TIPS

Team-Initiated Problem Solving

L— All three tier teams
& . ™| usethe PBIS
problem solving
logic model

IDENTIFY GOAL
for change

madéy or

IDENTIFY
SOLUTION

IMPLEMENT
SOLUTION
weh fdelity

MEETING FOUNDATIONS

Purpose // Agenda // Logistics

Roles // Responsibilities // Authority

’\\;\

R le
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with precision

MAKE DECISION
to maintain,
modify or
terminate plan

IDENTIFY GOAL
for change

b Vel

COLLECT & USE

DATA
> d \

MONITOR & IDENTIFY
EVALUATE SOLUTION
Implementation and
Fidelity and Implementation
Impact plan

IMPLEMENT
SOLUTION
with fidelity

P

¢ //Rypple
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\Woah!

* Yep, there’s a bit to do
« Remember where you are:

Stages of implementation

(Fixsen, Blasé, 2005)

Exploration/Adoption e Should we do this?

* This PL series is all about Exploration, further resources are
available for Adoption and Installation

»Next time: Tier 3 intensive practices in the ISF
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