Effective Teaching and Learning
Practice 5

Active supervision
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What are effective teaching
and learning practices?

The things teachers do to create
environments and plan instructional
strategies to maximise the probability
of student engagement and success
In classroom contexts.

Terry Scott



Eight effective teaching and learning
practices

To Increase Instructional Time To Increase Student

Engagement

. Classroom expectations and rules | 5. Active supervision

Classroom procedures and routines 6. Opportunities to respond

Encouraging expected behaviour 7. Activity sequencing and choice

= B b

Responding to behaviour errors 8. Task difficulty
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nnnnnnnnnnnnnnnnnnnnnnnnnnn




QOutcomes

At the end of the session, you will:

» Be aware of the rationale for the use of active supervision as a
preventative instructional practice.

* Be able to define and describe each of the components of active
supervision
1.Pre correction
2.Moving effectively
3.Scanning effectively

4.Interacting frequently




Active supervision

Simply maintaining an adult presence in common areas
and merely attending to inappropriate behaviours is an

insufficient and ineffective intervention practice.”
(Sprague & Golly, 2005)



A definition of active supervision

Purposeful educator interaction with all students
to create opportunities for instruction and
feedback on expected behaviours.

(De Pry & Sugai, 2002; Haydon & Kroeger, 2016)
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Active supervision is closely linked to the first four
practices

Once you have defined and
taught expectations and rules,
it is critical to monitor students
through active supervision
and provide both positive and
corrective feedback on how
their behaviours aligns with the
expectations.
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Active supervision: rationale

 Builds positive adult-student relationships

* Allows for high ratio of encouragement using specific positive
feedback

* Allow for timely correction of errors

* Improve the quality of instructional time
* Increase student engagement

* Reduce transition time

 Anticipates and prevents known triggers for students ~=
&
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Active supervision:

Active supervision has 4 components:

—

* pre-correction

* moving effectively

* scanning effectively

* Interacting frequently
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Precorrection

 |dentifies settings and activities where behaviour errors commonly occur.

* Provides students with supports, prompts and reinforcement for engaging in expected
behaviour before a behaviour error occurs.

Antecedent Behaviour Consequence
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The research supports the use of providing
precorrections:

 To teach and promote self-regulation.

* To increase the quality of teacher-student relationships.

* To be a low-intensity, evidence-based strategy
effective across K-12 in both general and special
education classrooms.




Correction

Reactive

Waits for the problem
behaviour to happen

Focuses on what not to do

Involves a negative
Interaction with the child

“Go back and pick up your
rubbish!”

Precorrection

Proactive

Anticipates problem
behaviour

Focuses what to do

Involves a positive
Interaction with the child

“Remember to put all of
your rubbish in the bin
before you go and play”
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Precorrection: guidelines

« Anticipate and plan ahead... chronic problem behaviours should
provide predictable times to plan for and anticipate problem
behaviour.

* Precorrection statements should be delivered at the beginning of
an activity or transition before problem behaviour has a chance to
occur... it's crucial to know the cues that most commonly trigger

the problem behaviour.

* Precorrect for what to do — prompt for the expected appropriate

behaviour... do not focus on inappropriate student behaviour

R I
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Precorrections
Verbal:

* “Before we begin independent work, remember if you are
having difficulty with a problem, raise your hand and wait
quietly. If  am busy, move onto the next problem until you can
see that | am free”.

Visual:

Write on board, Ask for Help OR move on to try the next problem.




Precorrect Expected
Behaviour...

Precorrect Examples:

...atthe beginning of each | “While I'm teaching, you can be respectful by
activity staying in your seat, raising your hand and
waiting for your turn to speak.”

...prior to end of each ~ “In 1 minute, we're going to do our next activity.
activity Please be responsible by putting your materials
away and leaving your work area tidy.”

...before each transition - “Remember, as we walk, be safe by keeping
hands, feet and objects to yourself.”

Use the language from your PBIS teaching matrix. @Rypple
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Seven Steps in Precorrection

Colvin, Sugai & Patching, 1997

|dentify the context and common behaviour errors
Determine the expected behaviour

Adjust the environment to reduce risk of problem behaviour and set up
success

Provide students with an opportunity to practice the expected behaviour
Precorrect -provide prompts for expected behaviour

Provide strong reinforcement to students who demonstrate expected
behaviours

Develop a plan to support and maintain the use of precorrectlonv

|||||||||||||||||||
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Precorrections

The use of precorrections
sets children up to be
successful and then give
them credit for it!

That's what good
educators do!

Terry Scoftt 2017

Remember, use
your walking feet.

20
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Active supervision:

Active supervision has 4 components:
* pre-correction

‘- moving effectively

* scanning effectively

* Interacting frequently




22

Moving effectively

Continuous:

- gives students the impression that you're everywhere at once
- designed to increase contact opportunities

Random:

- movement is unpredictable, no regular or set pattern
Targeted:

— Include moving close to noncompliant students and possible
targeted problem areas ~
SR
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Active supervision:

Active supervision has 4 components:
* pre-correction

* moving effectively

‘- scanning effectively

* Interacting frequently
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Why Is scanning important?

— Extends ability to supervise large areas
— Early detection and intervention

— Increases opportunities for positive contact

— Lets all students know that you are ‘with-it’
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Scanning effectivel
VY7
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Frequently and intentionally
- Frequently and intentionally look around at students

- Make eye contact with students

- If working with individual, position self so as to scan the
entire room or get up and scan occasionally

- Look and listen for signs of a problem

- Target both expected behaviour and inappropriate
behaviours
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Active supervision:

Active supervision has 4 components:
* pre-correction

* moving effectively

* scanning effectively

‘- interacting frequently
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Interacting frequently

While moving and scanning you should also frequently interact with
students:

« Communicates care, trust, and respect, and helps build
relationships.

 Creates positive climate and increases likelihood of accepting
correction if needed.

» Teacher behavior remains the same when teaching, encouraging or
correcting behaviour errors.




Interacting Frequently

e Brief interactions — (5 to 10 seconds in duration)

e Involve groups over individuals
e Include proactive, high rates of delivery of:

— Precorrection,

— Non-contingent attention, listening, eye contact, smiles, and use of
student names,

— Contingent attention, encouragement, immediate and contingent,
specific positive feedback.

e Use a continuum of responses to address behawour

Rypple




Positive feedback

» Essentially about relationships

* The more adults have a positive interaction
with students the more we can predict
success for that student.

 Dally interpersonal classroom interactions
are the keystone for building quality teacher
student relationships.

* Little things can sometimes make a big
difference and lead to a tipping point
(Gladwell, 2000).




Re-direct: specific corrective feedback

« A brief, clear and private verbal reminder
of the expected behaviour.

* Aredirect emphasises the “what” of the
behaviour instead of the "why.”

30
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Ratio of Interactions

« Corrective interactions are necessary - the
key is the ratio.

« Teachers should interact with students 4-5
times more often when they are
demonstrating expected behaviour than
when require correction.

« Avratio of approximately 9:1 was needed
for students at risk for EBD.

(Paul Caldarella , Ross A. A. Larsen, Leslie Williams, and
Howard P. Wills, 2023)
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Ratio of positive-to-negative interactions (5:1)

« Students in the intervention classrooms were observed to exhibit
significant reductions in disruptive behaviours and increases in
academic engaged time:

- increased academic engagement by an average of 22%
- an extra 13.2 min of academic engagement per instructional hour

— an additional hour over the course of a 5-hr instructional day.

— 180 additional hours over the course of a full school year

(Cook et al, 2017)




Active supervision
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Precorrection Moving Scanning Interacting
_ Using proximity While moving and
Prompting : :
by continuously Frequently and scanning, you should also

expected . . . . :
behavi st moving intentionally look around  frequently interact with

e. a\fclourlﬂj.us o throughout the and observe all students  students providing
prior to when It 15 learning on a regular basis to feedback to students to

needed.

environment to

monitor, support,

and be present.

monitor, prevent, and/or
reinforce behaviour.

reinforce, prevent, or
teach academic and
behavioural skills
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Planning for practice

* Design the classroom floor plan to allow for ease of movement.

» Ensure scanning is always possible even when teaching from
alternate locations

« Consider common behaviour errors and plan:

- pre-corrective statements

- positive feedback statements for expected behaviours

- specific corrective feedback statements for behaviour errors

R I
\ /Raising young peoplein
positive learning environments
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eScan
* Move

e Interact
e[ isten
*Encourage
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Teacher resources

ETLP 5: Active Supervision Fact Sheet

Definition Planning for Practice
» Purposeful teacher interaction that incorporates pre-correction, moving, scanning and interacting with students to create opportunities « Design the classroom
for teaching, prompting, encouraging and correcting expected behaviours. floor plan to allow for ease
of movement.

o Ensure scanning is

. . always possible even
* Increases student engagement and Active supervision uses 4 components when teaching from

!mprove.zs the .amount and quality of . Pre-correction alternate locations
instructional time. 3y . - Prompting expected behaviour just prior to when it is needed. « Consider common

* Creates frequent opportunities to monitor Moving Effectively behaviour errors and plan:
students for success, or for need of - Using proximity by continuously moving to monitor, support, and be present. - pre-corrective

prompting. ) )
. . . o . Scanning Effectively statements
« Facilitates relationship building in creating ) ) itive feedback
opportunities for positive interaction. Frequently and intentionally look around and observe all students on a regular positive feedbac

basis to monitor, prevent, and/or reinforce behaviour. statements for A ] S ] "
« Anticipates and prevents known triggers i [ J t
P P 99 Interacting Frequently expected behaviours C |Ve u p e rVI S I O n

for students " .
. - Frequently interact with students providing feedback to reinforce, prevent, or specific corrective
* Communicates care, trust, and respect. teach academic and behavioural skills feedback statements ° F t S h t
for behaviour errors a C e e

Examples
Pre- + Describe desired social behaviour/expectation before it is required Trauma Lens
correction - “During group discussion, remember to show respect by raising your hand and waiting for your turn to speak” * Active supervision

) . provides a sense of
Moving + Continuous, random and unpredictable. safety for students as well

Effectively | - Demonstrate interest in students, assist with learning tasks, provide feedback. as frequent opportunities

for relationship
development

Rationale Guidelines

* Position yourself so you can also systematically look up and scan the rest of the room at the same time.
* Frequently and intentionally look around at all students. Look and listen for signs of a problem.
» Make brief eye contact with students in more distant locations of the room.

Scanning
Effectively

* Frequently interact with students (groups over individuals -5 to 10 seconds duration).

» Non-contingent attention: positive greeting at the door, listening, eye contact, smiles, pleasant voice tone,
touch, and use of student names.
+ Contingent attention: encouragement, immediate, specific positive feedback,frequent delivery rate. N

- “Thanks for being respectful and waiting for your turn to speak.” =

» Use a continuum of responses to address inappropriate behaviours, including prompts, redirecting and e
reteaching specific to behaviour. B P ments
- “Please remember to be respectful and wait for your turn to speak.” www.rypple.org.au \\ ))//Raising young people in

positive learning environments

Interacting
Frequently




Name:

Date:
Rating Scale 0-No 1 - Partially/Sometimes

2-Yes

4. Active Supervision

a) | have attended professional learning on active supervision.

b) | use pre-correction as a preventative strategy.

c) | use proximity to all students.

d) | use frequent and randomised proximity to target problem areas.

e) | use scanning to observe all students on a regular basis.

f) | make eye contact with students in more distant locations.

g) | initiate frequent positive interactions with all students.

h) I have more positive interactions with students than corrective (4 to 1).

i) | correct behaviour in a calm, brief and consistent manner.

OO O 0O 0O 00 00
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Teacher
reflection
tool




Ideptify a recurring time or situa_tion
e

STEP 2: Define the expected
behaviour you'd like to see instead
during that time.

STEP 3: Identify any modifications to
the environment you might make to
set children up for success and
reduce the likelihood for problem
behaviour.

STEP 4: |dentify when/how you will
provide children with an opportunity
to practice the expected behaviour

before the opportunity to engage in
predictable problem behaviour

STEP 6: Identify how you will give
positive feedback and/or provide
additional reinforcers (if necessary)
when student(s) engage in expected
behaviour:

STEP 7: Develop a plan to actively
support and maintain use of
precorrection: include self-prompts
and supports, peer, team and service
wide supports as beneficial

STEP 5: Identify how you will
precorrect -provide prompts (verbal
&/or visual) for expected behaviours




Classroom snapshot tool

Classroom Context Snapshot Tool: Active Supervision Date:

Instructions: To be completed after a 10- minute classroom observation.
Score Y (yes) or N (no) for behaviours observed or not observed during the 10-minute session

ETLP 5 Classroom Context Observations

i. Classroom floor plan allows for ease of movement. “

ii. Teacher used proximity and moved frequently around the classroom.

Active

Supervision iii. Teacher used frequent scanning. -“

iv. Teacher demonstrated frequent positive student interactions.
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Professional development and coaching
classroom practices

Professional development should follow the same steps suggested when we
teach students:

« define the classroom practice - what it is and briefly what the research says about
using it

 model how and how not to use the classroom practice in various contexts

« allow time for and support for teachers to plan to use the practice

 establish systems for peer observation and getting data feedback (not verbal
feedback) about use of the practice

» support teachers to reflect on their use of the classroom practices as part of a

continual improvement journey. %R |
e
(ERYPP
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