Effective Teaching and Learning
Practice 4

Responding to behaviour errors in the classroom
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What are effective teaching
and learning practices?

The things teachers do to create
environments and plan instructional
strategies to maximise the probability
of student engagement and success
In classroom contexts.

Terry Scott



Eight effective teaching and learning
practices

To Increase Instructional Time To Increase Student

Engagement

1. Classroom expectations and rules 5. Active supervision

2. Classroom procedures and routines 6. Opportunities to respond

3. Encouraging expected behaviour 7. Activity sequencing and choice

4. Responding to behaviour errors 8. Task difficulty

1, MO SW-PBS G Rypple
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Instructional practices and student behaviour

» Consider the degree to which teachers provide:

— Active teaching
— Positive feedback
— Opportunities to respond (OTR)

* Latent-class analysis reveals 3 clusters of teachers in terms of
using these practices — high, medium and low.

 Teachers in the lowest cluster have students that are:

— 27% more likely to be off task
— 67% more likely to be disruptive

Gage, N., Scott, T. M., & Hirn, R. G., & MacSuga-Gage, A. (2018). The relationship between teachers’ implementation of \ jf . N pp
posi

classroom management practices and student behavior in elementary school. Behavioral Disorders, 43(2), 302-315.
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Something to Consider...

“Until we have defined, taught, modeled, practised,
reinforced and re-taught, it is unethical for adults to punish.”

~ Rob Horner




The Challenge

The ‘core curriculum’ is
often
punishment/removal to
try and reduce problem
behaviour in school.




The ‘culture’ of education often reinforces ineffective practices and creates
barriers to implementing effective practices.

Remaining in class and engaged in instruction is essential to student
academic and social success. ypple

eeeeeeeeeeeeeeeeeeeeee




Prevention is key

When behaviour errors occur, assess setting
or antecedent events and ask:

* Do we have clear expectations?
* Have they been thoroughly taught?

* Are we consistently using strategies to
encourage desired behaviors?

The best defense is always a great
offense.
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The science of effective instruction %os. """ * %"

Tell

 What is the expected behaviour?
« Rationale - why is it important?
When/where/under what
conditions should we use it.

Show
* Multiple exposures
 Worked examples

- from student’s world

— range of positive examples

- examples that predict errors

Practice

» Guided practice with high levels of
success

» Spaced practice

« Engagement

* Repetition

 Feedback

Respectful Responsible
~9

Classroom Expectation

Respectful | Responsible
Use QUIET voices " Complete all Keep hands & feet
O assigned tasks to yourself ’
@
Raise your hand [ Be prepared: have | While seated: keep

| and wait your turn all necessary |2 feet and 4 legs on
@ to speak materials the floor

Listen to all Keep desk area neat| Walk at all times
directions

(©
>
)
e
e
)
d

v

v

’ L: ’)

Working Memory
Can only hold about 5-9 items of
information for about 20-30 seconds.
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The science of behaviour

 Punishment does not teach new skills.

* Responding to problem behaviour must
iInvolve teaching the student new ways

to behave.

* Respond to social behavioural errors
the same way you respond to academic

errors.
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Consider this...

“The single most commonly used but least

effective method for addressing undesirable behaviour is to
verbally scold and berate a student’ (Alberto & Troutman,
2000).
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The use of reprimands

* This type of response is often referred to as a stop command

and delivered through a 'no, stop, don’t’ statement (Scott, Hirn,
& Cooper, 2017).

* This teacher response may serve to increase student behaviour

errors and classroom disruptions (Van Acker, Grant, & Henry,
19906).




A continuum of responses to behaviour
errors

* A continuum or menu of strategies that
uses instructional responses to respond
to classroom behaviour errors

Teacher
« Ateacher’s toolkit of practices Toolbox

organised by intensity, for responding to
behaviour errors.
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A continuum of responses to behaviour
errors

Indirect strategies Direct strategies
* Proximity * Redirect (specific corrective
. Signal nonverbal cue  eedback)

* Ignore/attend/praise . Reteach

 Provide choice

« Student conference ~
(ERypple
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Indirect strategies

The things that teachers say and/or do to prevent or respond to
a behaviour error when it first occurs.

* They generally involve non or minimal verbal responses

* They do not stop the flow of the lesson — quick/quiet.

* They do not invite escalation — they have low emotional
content.




19

Proximity

* The strategic placement/movement by the teacher to
encourage positive behaviour.

 The teacher is a source of support and strength, reminding
the student to control impulses.

* Provide positive feedback to the student when he/she follows
the expected classroom rules or procedure.
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Signal nonverbal cue

Non-verbal techniques such as eye contact, hand gestures, a

handclap, finger snap, clearing one’s throat, etc. suggesting
that the teacher is aware of the behaviour and prepared to

Intervene if it continues.

Provide positive feedback to the student when he/she is
following the classroom rules or procedure




lgnore, praise, attend

« Uses the power of positive feedback.

* The teacher gives positive feedback to an appropriately
behaving student in the proximity of the student who is not

following the class rules or procedures.

* The positive feedback serves as a prompt to the student who is
not following the classroom rules.

 \When the student exhibits the desired behaviour, attention and
positive feedback are then provided.




A continuum of responses to
behaviour errors

Indirect strategies Direct strategies

* Proximity mm) « Redirect (specific corrective
. Signal nonverbal cue  eedback)

* Ignore/attend/praise . Reteach

 Provide choice

« Student conference ~
(ERypple
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Teacher Feedback

A ' :
Expected Behaviour Corrsg;pgﬁg: me
s Corrective Positive Corrective
Positive Feedback Feedback Feedback Feedback

Non-
specific

. Non- -
Specific o Specific
Positive specific Corrective

Positive Corrective
el Feedback Feedback Feedback
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Direct error correction strategies

» Specific corrective feedback.

 Brief, clear, private verbal reminder of the
Redirect expected behaviour.

* Are-statement of school-wide and non-
classroom behaviour, or classroom procedure.

 Builds on the redirect by specifically describing
Reteach the steps required to instruct the student on

exactly what should be done. )
% lypple




Re-direct: specific corrective feedback

« A brief, clear and private verbal reminder
of the expected behaviour.

* Aredirect emphasises the “what” of the
behaviour instead of the "why.”

25
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Error correction: no examples

* How many times do | have to tell you to work quietly?
 Didn’t | just tell you to get your work done?

* Why are you talking when I'm talking?

* Do you want me to send you to the office?

« What do you think you're doing?

* Don’t you think you should be using your time better?
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Re-direct: specific corrective feedback
examples

« After a student calls out in class the teacher responds,
‘Remember to be respectful and raise your hand before calling
out your answer”.

« After students are talking too loudly during group work, the
teacher responds, “Please be respectful of others and use a
quiet voice while working with your partner”.

 When a student is out of her seat when she should be working,
the teacher responds, “Please stop walking around the room

and return to your seat to finish your work” “V”R
eN;
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When providing error corrections, the
goal Is to be:

—calm

—consistent

—specific

- brief

—-Immediate and respectful
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Be calm

* If a teacher is visibly upset with a student’s
misbehavior, this is likely to lead other

students off task.

* They will focus on the far more dramatic
exchange between the teacher and the
student rather than instruction.
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Be consistent

* When providing error corrections consistency is essential.

* This means... if a teacher chooses to correct a particular misbehavior, the
correction should occur routinely among all students each time the same

behaviour error is demonstrated.

* For example, if we correct one student for blurting out without raising a
hand to speak but respond to other students when they blurt out answers,
this is inconsistent and unfair. It creates confusion for students about

which rules really apply, to whom and when.
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Be specific

» Specific descriptions of the behavior and expectations
help students to know exactly what is expected.

« With specific descriptions, you are using the behaviour
error as an incidental teaching opportunity.

» Use the same objective and targeted feedback you
would use with an academic error.
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Be brief

* When misbehavior occurs, our attempt to correct the problem
should not make the situation worse.

* We should avoid talking too much - make the correction by
telling the student what to do instead, then walk away.

* Assume the student will comply.

 Look for opportunities to give positive feedback.
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Responses should be immediate and
respectful

* Immediate means... as soon after the behaviour error as
possible.

* Respectful —, the most effective corrections are matter of fact,
specific statements that tell what the misbehavior was and what
the student should do instead. (sprick, Knight, Reinke & McKale, 2006, p. 55-56.)
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Ratio of interactions 4:1

» Corrective interactions are necessary - the key is the ratio.

« Teachers should interact with students 4-5 times more often
when they are demonstrating expected behaviour than when
require correction.

* Aratio of approximately 9:1 was needed for students at risk for
EBD to approximate the engagement levels of their typically
developing PEErS (Paul Caldarella, Ross A. A. Larsen, Leslie Williams, and Howard P.

Wills, 2023). =
(@ Rypple
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Ratio of positive-to-negative interactions (5:1)

« Students in the intervention classrooms were observed to exhibit
significant reductions in disruptive behaviours and increases in
academic engaged time:

- increased academic engagement by an average of 22%
- an extra 13.2 min of academic engagement per instructional hour

— an additional hour over the course of a 5-hr instructional day.

— 180 additional hours over the course of a full school year

(Cook et al, 2017)




A continuum of responses to
behaviour errors

Indirect strategies Direct strategies

* Proximity * Redirect (specific corrective
. Signal nonverbal cue  eedback)

. Ignore/attend/praise», Reteach

 Provide choice

« Student conference ~
(ERypple
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Reteach

« Builds on the redirect by specifically instructing the student on exactly
what should be done.

 Review the expected rule or procedure.

« Tell, show and give student an immediate opportunity to practice.

 Done privately, it capitalises on the teachable moment to review the
expectation more thoroughly yet briefly.

* Once the student uses the appropriate behaviour, specific.positive
feedback should be given. & ypple
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Reteaching example

« ‘Jason, you need to be responsible by being on-task (the class rule). This
means your desk is clear of everything, but your book and notebook and
you begin working right away, continue working and raise your hand if you

need help (tell and show).

« Let me see you practice being on-task (practice)’. (Pause for his reply and
while Jason gets out book & notebook and starts work).

* ‘Nice job being responsible. It looks like you are ready to be on-task.
Raise your hand if you need help’.(specific positive feedback)




A continuum of responses to
behaviour errors

Indirect strategies Direct strategies

* Proximity * Redirect (specific corrective
. Signal nonverbal cue  eedback)

* Ignore/attend/praise

 Reteach

mmmm) « Provide choice

« Student conference ~
(ERypple
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Provide choice

* Providing choice can be used when redirects or re-
teaching have not worked.

+ A statement of two alternatives—one the teacher
thinks will be the preferred or desired behavior and
one the teacher thinks may be a less preferred option.

« Pause after providing the choice, and when the
student chooses wisely, provide positive feedback.




https://www.youtube.com/watch?v=ySLpP1uAejY



A continuum of responses to
behaviour errors

Indirect strategies Direct strategies

* Proximity * Redirect (specific corrective
. Signal nonverbal cue  eedback)

* Ignore/attend/praise . Reteach

 Provide choice

mmmm) « Student conference @R
\\ ..
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Student conference

During a student conference:

a lengthier re-teaching or problem-solving opportunity
the behavior of concern is discussed
the expected behaviour is taught directly and explicitly

the student practices

a plan to use the expected behaviour in the future is made

R I
\\ /Raising young peoplein
positive learning environments




45

Student conference

* “Ben, several times today | have reminded you about being on task.

* When you are given an assignment, you need to to get your materials out
quickly, clear your desk of other things, begin working immediately, and
keep working until finished. If you have a question, raise your hand and
wait quietly. If you can go on with your work while waiting that is even
better.

* When you do that, you can get done more quickly and move on to things
you enjoy more.

* Tell me what you will do when given an assignment.
* Let's practice... How can | help you to do that if you get stuck?” @H
X

“Can you do that?”
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Persistent minor misbehavior

* Repetitive behaviour errors means the current response is not
helping the student learn the expectations, just like repetitive
academic errors signals the student has not learned the material.

* |s it a skill deficit or a performance deficit?

« Chronic minor misbehaviours may require problem-solving with
other staff and parents or an office referral.
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Summary

» Address behaviour errors consistently and quickly, while still minor.

» Use the strategy that is the least intrusive yet still appropriate for the
frequency or severity of behaviour.

* When problem behaviour occurs, increase teaching (lessons and
pre-corrects).

* When problem behavior occurs, increase rate of positive feedback;
maintain at least a 4:1 ratio.
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Teacher resources

ETLP 4: Responding to Behaviour Errors Fact Sheet

Definition

« A continuum or menu of strategies that uses instructional responses to respond to classroom behaviour errors. Planning for Practice

Rationale

» PBIS promotes an educative
approach to addressing
behaviour errors and
recommends that teachers
respond to behaviour errors in
the same way they would
respond to academic errors,
through specific corrective
feedback.

Specific corrective feedback is
a necessary component of the
learning process as students
need to know when they have
made an error and be re-
directed to the expected
behaviour.

Guidelines

A teacher’s toolkit of practices organised by intensity, for
responding to behaviour errors.

A teaching opportunity to clarify and re-teach expectations.

Be consistent and respond to behaviour errors each time they
occeur.

Be specific and brief in what you want student to do instead—
refer to your posted classroom rules and procedures.

Use the least intensive/intrusive approach
Increase active supervision

Trust is maintained, and corrective feedback is mor effective
when delivered privately.

All responses should be:
= Consistent, calm, immediate
= Private, quiet and respectful

Develop a Behaviour Error Response Continuum

Indirect: Unobtrusive and carried out quickly to
minimise disruption to instruction

O Proximity

Q Signal Nonverbal Cue

O Ignore/Attend/Praise
If these do not change behaviour utilise:

Direct: Instructional approaches

0 Re-direct: (Specific Corrective Feedback) A
brief, clear, private verbal reminder of the
expected behaviour. Use classroom/school
matrix language.

0 Re-teach: Builds on the re-direct by specifically
instructing exactly what should be done.

0O Provide choice: statement of two alternatives.

0 Student conference: private re-teaching or
problem solving.

 Responding to
Behaviour Errors Fact
Sheet

Trauma Lens

* The continuum of response
helps students to regulate,
connect (relate) with the
adult, and to access their
problem-solving skills.

Explanation: \

Signal Nonverbal Cue: Sustained
eye contact, hand gestures, a
handclap, finger snap, etc.

Strategy: Example:
Ignore/Attend/Praise:Provide
specific positive feedback to a

nearby student.

Proximity: Strategic movement by

Indirect the teacher towards student.

Verbal reminder of the expected behaviour from the
classroom rules. (Specific Corrective Feedback)

“Please follow the directions and put your book away.” then

Re-direct later, provide specific positive feedback.

Model “on task” behaviour (have only book, pencil and
paper out, start reading or writing right away and raise
hand if you need help). Have students’ practice.

“You can be respectful and work quietly at your seat or you
can move to the private student area. Which do you
prefer?” Later, praise student for working quietly.

Reteach the classroom rule(s). Tell why following the rule
is better. Have student practise. Provide feedback.
Develop a plan to use the rule in the future.

Specifically instruct the student on exactly what

Re-teach should be done to follow the classroom rule.

Provide
Choice

Stating two alternatives, the desired behaviour and

a less preferred choice. —_—

(J Rypple

aising young people in
positive learning environments

Student
Conference

An individual re-teaching or problem-solving
opportunity.

www.rypple.org.au




Name:
Date:
Rating Scale 0-No 1 - Partially/Sometimes 2-Yes

4. Responding to Behaviour Errors

a) | have attended professional learning on responding to behaviour errors.

b) | provide specific, contingent, and brief error corrections for academic and social errors TeaCher

c) | use indirect strategies to prompt behaviour (proximity, cue, ignore, attend, praise). reﬂectlon

d) | redirect students by stating the expected behaviour (specific corrective feedback).

e) | reteach the expected behaviour (skill, rule, routine, procedure). tOOI

f) | use specific positive feedback to reinforce students when they correct their
behaviour.

g) | provide a 4:1 ratio of positive to corrective feedback to students.

h) | respond the same way each time a behaviour error occurs.

i) | provide students with clear choices if behaviour continues.

j) I'have a student conference with students who display persistent minor behaviour.

k) I collect and use data to monitor student behaviour.




Teacher Response Classroom Snapshot Tool Date:
Instructions: Make a tally mark in the corresponding box for each type of teacher response observed

during 10 minutes of teacher directed instruction. Positive Feedback
Non-Specific Positive Behaviour (d) -
Specific Positive Behaviour (e) -
Total Positive Behaviour  (d)+(e)= | |
Positive Academic M |

Total Positive Behaviour & Academic
(d)+(e)+(f)=

Corrective Feedback
Non-Specific Corrective Behaviour (g) -

Specific Corrective Behaviour (h) -
Intentional Ignore (i) -
Total Correct. Behaviour  (g)+(h)= -
Corrective Academic 3) -

Total Corrective --
Behaviour & Academic  (g)+(h)+(j)=

Response to Student Behaviour
Errors

Student Behaviour Errors --

(@+(h)+()=
(i)

Intentional Total Total
Ignore Positive Corrective

Encouraging Expected Behaviour (ETLP 3)

Positive Feedback: Teacher Attention to Correct
Behaviour & Academic Response

_ Behaviour Academic

Non- (d) ()
Specific
Positive

(e)

Rate per min

Specific
Positive

Responding to Behaviour Errors (ETLP 4)

Corrective Feedback: Teacher Attention to Behaviour
& Academic Errors

_ Behaviour Academic

Non- (9) ()
Specific
Corrective

(h)

Specific
Corrective

Snapshot tool
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Professional development and coaching
classroom practices

Professional development should follow the same steps suggested when we
teach students:

« define the classroom practice - what it is and briefly what the research says about
using it

 model how and how not to use the classroom practice in various contexts

« allow time for and support for teachers to plan to use the practice

 establish systems for peer observation and getting data feedback (not verbal
feedback) about use of the practice

» support teachers to reflect on their use of the classroom practices a
continual improvement journey.
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