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Tier 2
Targeted Systems and Data that add support for at risk students
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Assumptions for today

* You are already implementing SW-PBIS
* You have Tier 1, Tier 2 and Tier 3 teams

* You are measuring fidelity of implementation (are we doing SW-
PBIS properly) using the TFI (Tiered Fidelity Inventory)

 AND — you have watched the video recording of Session 1 and
2 (Tier 1) and have considered how you would implement

universal supports for mental health ,\VAR ]
e




Our Agenda for today

Systems:
« Establishing integrated teams at Tier 2
* |dentifying students who need more support

Data
« What do our kids need?
» Are we doing SW-PBIS properly (with fidelity)

« Are we making a difference (affecting student outcomes that matter to
our school community)




Multi-tiered system of support

Tier 3 (1-5%): Individualized support A few kids get this too

for the few students with intensive and

1-5%

persistent challenges

3- 10% Tier 2 (5-10%): Targeted support for Some kids ALSO
some students who are at risk get th iS

80-90% Tier 1 (80-90%):

[ %%’a%ﬁ%

Universal design for behaviourally/socially . '
successful, academically engaged students peselesing

iversal support




Internalising and externalising

Among preschool and young school age children, symptoms that
emerge prior to diagnosis of disorder are often described using

the broader terms of internalising (emotional) and externalising
(behaV|OU ral) prOblemS (American Psychiatric Association, 2000; Bayer et al., 2011).

Problems directed outwardly toward the  Problems directed inwardly away from
social environment: the social environment:
aggression, disruptive behaviours, emotional distress, being shy or
hyperactivity, conduct problems and/or withdrawn, anxious, worried, overly
impulsivity fearful, sad, frequent somatic

complaints
Approximately one in seven school age children are a@

/Raising young peoplein
positive learning environments




Each school develops a Continuum of Support

to fit their student’'s needs (example only!)

. Behavioural Mental Health
Who Academic (externalising) (internalising)
Tier 3/Intensive :

. _ Risk Management Plan
Individual Students | 5, T()e-by-toe FBA-BIP Therapy Generalisation
Assessment-based SUppOI’t plan Plan

. -High Intensity

Tier 2/Targeted _

‘High efficiency | 15% Macqlit CICO BRAVE
*Rapid response

Tier 1/Universal

*Preventive, Spe”mg
proactive .

-Teach skills that | Al Mastery Behaviour PATHS

Increase the Reading lessons

likelihood most

students will be Mastery

successful




Tier 2 system

- Procedures to Identlfy Who will get additional support?
students who need What are our decision rules?
additional supports.

- Limited range of What intervention has good evidence
interventions that are it will work for this type of difficulty?
contextually relevant to the
school.

How will we tell if the student is improving?
What is our success criteria and-measure?

- Data for monitoring progress e
and making decisions meﬁ:ﬁ:ﬁm nnnnnnn




Leadership Team

« We know what we are doing and
how to do it (Action Plan)

* | know what my job is and so does
the person next to me

« We get stuff done in and between
meetings

 WWe can see measurable benefit
for students from our work

* | feel like this team is purposeful

=

¢ Rypple




Systems Conversations for School-Based Teams in ISF

Multidisciplinary Tier 1 Team

Multidisciplinary Tier 2 Systems Team

Multidisciplinary Tier 3
Systems Team

e Coordinates and monitors
support for all students, all
staff, and all settings

e Focuses on prevention and
early identification of student
needs across the
school/community

e Monitors data to identify when
and how to adjust system to
meet the needs of whole
school/community

e Develops decision rules for
when a student receives
additional interventions

e Reviews aggregate data from
both school and community

Coordinates and monitors
interventions for groups of students
needing support beyond Tier 1
Ensures data-based selection of
evidence-based practices for small
groups of students

Monitors and ensures timely
access for students identified
through data and/or request for
assistance from student, family, or
staff

Reviews how many interventions
are in place, how many students
are supported through each
intervention, and how many of
those students are responding

Coordinates and monitors
interventions for all students
receiving individual
interventions

Ensures data-based selection
of evidence-based practices
for individual students
Monitors the number of
students receiving individual
interventions

Evaluates the number of
students are responding to
individual intervention
Considers needs for additional
staff PD and coaching as
needed per aggregate data
review of effectiveness




Tier 2 looks and is different ..

https://www.pbiscaltac.org/resources/MTSS%20PBIS%20Implementation%20Workbooks/E.%20T2%20Team.pdf

Tier 1 Team

Tier 2 Team

Addresses and prevents problem behavior for 80
to 90% of the students.

Designs early intervention programs for the remaining 10 to 15 percent of
students who are at risk for academic and behavior problems.

Determines areas of need within the school.

Conducts proactive, regular student screening and coordinates and shares
information with the Tier | team.

Uses school-wide data to set priorities within the
school, monitor the implementation process and
student outcome data.

Uses data to proactively determine which students need additional academic
and/or social-behavioral supports, evaluate program effectiveness and
implementation fidelity

Identifies needed strategies, current and on-
going staff training and resources.

Identifies staff skilled in conducting brief functional assessments.

Designs positive behavioral interventions and
supports for the classroom and the entire school.

Designs positive behavioral interventions and supports for small groups of
students and/or specific classroom settings needing additional assistance.

Provides ongoing support for staff members
implementing positive behavior supports.

Consults with and provides ongoing support for school staff who have a
student with academic and/or behavior problems.

Shares school-wide outcomes and makes
program modifications as necessary.

Shares intervention outcomes and provides ongoing support for student,
teacher and family.

Coordinates school and community school-wide
services.

Coordinates school and community services for groups of at-risk students.

-




The ISF
Tier 2 Team (ISF additions)

Designs early intervention programs for the remaining 10 to 15 percent of students who are at risk
for academic and behavior (both externalsing and internalising) problems.

Conducts proactive, regular student screening for academic, externalsing and internalising
difficulties and coordinates and shares information with the Tier | team.

Uses data to proactively determine which students need additional academic and/or social-
behavioral supports, evaluate program effectiveness and implementation fidelity

|dentifies staff skilled in conducting brief functional assessments and teaching of SEL skills

Designs positive behavioral interventions, including teaching SEL skills and supports for small
groups of students and/or specific classroom settings needing additional assistance.

Consults with and provides ongoing support for school staff who have a student with academic
and/or behavior/ or internalising problems.

Shares intervention outcomes and provides ongoing support for student, teacher and family.

Coordinates school and community services for groups of at-risk students.




One Tier 2 Core/ Leadership

team, many Intervention
e ey oty v\goo rdinators
ore team leads all of Tier 2

Intervention Co’s run 1
ervention, for a few kids




Who needs to be on T2 systems team?

Include: One person can wear
* a school administrator/leader multiple hats (if they
* a classroom teacher can fit!)

« SW-PBL tier 1 team representative

 member who knows the school data system
 member with behavioural expertise

 member with academic intervention expertise

« member with mental health expertise/clinician
 representation of families and students




FrOm the ISF Action Planning Companion Guide to SWPBIS-Tiered Fidelity

Subscale

Teams

ISF
Enhanceme
nts

Inventory v.2.0, February 2016

Tiered Fidelity Inventory: Tier || Features

2.1 Team Composition:

Tier Il (or combined Tier 1l/11l) team includes a Tier Il systems coordinator and individuals able to provide (a)
applied behavioral expertise, (b) administrative authority, (c) knowledge of students, and (d) knowledge about
operation of school across grade levels and programs.

PBIS Big Idea: Effective PBIS teams are knowledgeable, representative of stakeholders, and have administrative
authority.

ISF Big Idea: Community partners familiar with operations of school and work can san strengthen the promotion
of healthy social/emotional functioning for all students.

Tier Il teams include community employed and school employed staff with mental health
expertise. Teams also include families and students as active leaders.

Tier Il team includes those who have the authority to allocate resources, develop
policies and commit to necessary and critical changes in how both school and
community employed personnel function at the school and student level (i.e. school-based
clinicians, etc).




2.2. Tier 2 team Is organised and efficient

« Core/systems team meets regularly and has set procedures to
increase efficiency and accountability:

(a) defined roles,

(b) reqular meeting times

(c) a set format/agenda, and easy to use minutes,
(d) working agreements/norms

(e) clear communication with staff/stakeholders
(f) a current action plan.




FrOm the ISF Action Planning Companion Guide to SWPBIS-Tiered Fidelity
Inventory v.2.0, February 2016

Subscale Tiered Fidelity Inventory: Tier Il Features

2.2 Team Operating Procedures:
Tier Il team meets at least monthly and has (a) regular meeting format/agenda, (b) minutes, (c) defined
meeting roles, and (d) a current action plan.

Teams
PBIS Big Idea: Teams with defined roles, consistent procedures, and an ongoing action plan make
effective and efficient decisions.
ISF Big Idea: The inclusion of community data can ensure that action planning is culturally relevant
and considers home/school/community context of students.

Teams review community and school data to informs decisions regarding which
ISE evidence-based interventions are selected along the continuum of Tier Il supports.

Enhancem Teams review role and utilization of school and community employed clinician and
ents Community partners’ roles at Tier 2, and ensure roles are clearly defined
through a memorandum of understanding (MOU).




Roles and responsibilities

Everyone needs to know what they do:
» Before (preparation and data review)
 During (minutes, chair etc)

« After (clear action plan)

Each meeting.




Before

* Who writes the agenda?
* Who brings data?
* Who has specific tasks from last time?




Meeting Agenda example (handout)

Agenda Item Discussion/Decision/Task/Acti Check the Action Plan for jobs and get

on

1. Action Plan/Systems A iem cone

2. New Referrals to Tier 2 Method of Identification
supports o Referral,

o data,

O screening

All referrals will go to RFA Manager. RFA
Manager + data manager will prepare the list of
new students for each meeting

Student 1:
2

3. _Data Decision —
_ review [continue, fade,
intensify?
Student 1:
2 == R

\\ ﬁlaising young people in
positive learning environments




Pause, think, note.




ldentifying students

 Data decision rules (for existing data)
* Request for Assistance (RFA)

« Systematic Screening




What's Your Projected Capacity?

Complete the chart with your school’s enrollment data to assist your planning for
capacity to serve students needing Tier 2 or Tier 3 support.
Then fill in the projected needs statement that follows.

Total Student Enrolment

If Tier 1 is being implemented
consistently and intensively
enough 80% = of our
students will be in class and
engaged in learning most of the
time

Our Numbers FOR TIER 2
— If Tier 1 is intense enough

Our Numbers for Tier 3 — If Tier 1
AND Tier 2 are intense enough we
will need individualised plans for

If we just focus on 5% =
externalising
10% =
If we also include academic 1% =

and internalising supports:
15% =




What we know

e Academic success is linked with social and behavioural skills.

* Early identification with intervention can decrease the likelihood of
academic failure and low outcomes; minimizes impact of risk.

* Preventive supports reduce the need for more intensive supports
later.

(Walker, Cheney, Stage, Blum, & Horner, 2005; Albers, Glover, & Kratochwill, 2007; Elliot, Huai, & Roach, 2007)




The good news!

* There is great potential to reduce the number of new cases of Social
Emotional behavioural disorders and improve the lives of students
who experience these challenges.

* We are limited only by inefficient and ineffective systems!

(National Research Council & Institute of Medicine , 2009, p. 16)




Data Decision rules

Use data you already have

Determine what is
* “Doing fine”/ successful with universal supports”

* At risk/ needs early intervention (Tier 2)
 High risk/ needs individualized support plan (Tier 3)

. | N~
Are different for every school! %Rypph




Example data decision rules

At risk (eligible for Tier 2 if...) _

Attendance Between 87 and 92% Under 87%
Reception: DIBELS score in yellow Reception: DIBELS score in red
range fange
: Year 1 Phonics Screening Check Year 1 Phonics Screening Check
Academic e under 10

Year 3-6: Evidence of substantial
adjustment for any learning area
High School: F grade on any subject

. . Hurting others

External_lsmgl 2-5 Office Referrals in 5 weeks More than 5 Office Referrals in 5
behaviour

Internalisin
B Score AT RISK on SAEBRS and
(mental -
Teacher nomination
health

Year 3, 5, 7: NAPLAN below NMS
High School D grade on any subject

weeks




“We have over 15% of kids at Tier 27

This means you need to intensify Tier 1

» Higher rates of effective classroom practices (maybe 9:1
instead of 4:1)

 Higher frequency of teaching of desired
social/emotional/behavioural skills (1 x week — 3 x day)




Pause, think, note.




The Request for Assistance (RFA) Process

Integrated teams use an internal request for assistance process
that places decisions about all interventions (e.g. who will deliver
what interventions and how impact will be monitored) within the
single set of blended teams.

The use of a referral is reserved for circumstances outside the
scope of the integrated service team such as students with

medical or family support needs




Establishing the RFA Process

Is there one or multiple systems in the school for managing
requests for assistance across tiers?

o Is there one or multiple request for assistance form(s)?

What are the decision rules for accessing interventions?

o What are the data thresholds? (e.g. 3 minor infractions to access Check-
in Check-out (CICO) intervention)

Is the process for making/managing/responding to requests for
assistance clearly defined and documented?




Pause, think, note.




Screening instruments

All teachers may complete rating scale on all students

i SAEBRS https://education.missouri.edu/wp-content/uploads/sites/21/2014/03/EBA-Brief-SAEBRS.pdf

i SDQ https://www.sdginfo.org/py/sdqinfo/b3.py?lanquage=Englishgz(Austral)

(others include the Student Risk Screening Scale—Internalizing and
Externalizing (SRSS-IE; Lane, Oakes, Carter et al., 2013) and Student
Internalizing Behavior Screener (SIBS; Cook et al., 2011).

 And we use the results to make a decision rule about students
getting on the Tier 2 list

=

¢ R_ypple



https://education.missouri.edu/wp-content/uploads/sites/21/2014/03/EBA-Brief-SAEBRS.pdf
https://www.sdqinfo.org/py/sdqinfo/b3.py?language=Englishqz(Austral)

Standardised Screening Instrument

« Advantages of systematic screening:
— Fast, efficient, and respecitful
— Include all children and youth of interest
— If we make an error, the error tends to identify students who are not
at-risk
— Informs schools about the student population
— Find groups of students with common needs
— Facilitates resource mapping of services




S0 why isn’t everyone screening for
Mental Health in schools?

.............




Standardised Screening

* Screening not common because...

— Concern about profiling/stigmatising.

— Fear of costs and potential to identify large number of at-risk
students.

— Easier to screen vision and hearing because response falls in the
realm of the parents.

— Political realities of managing parent reactions to behaviour
screenings; confidentiality.

— Systems skill set:

* Do we know how to respond to internalising behaviour with the
same confidence that we respond to academic con




Maybe also why...

CITIZENS COMMISSION
ON HUMAN RIGHTS

The International Mental Health Watchdog



Activity: universal screeners

Google and read the SAEBRS

Discuss the pros and cons of your screener with your team.

What would we have to have in place BEFORE you started using it?

0"
« >




If considering screeners:
Start small

 Consider doing a trial in one classroom only.

* What needs to be in place before this happens?
* [nstruction for Teachers
» Time for Teachers to complete
« Storage of the data
 Information for parents — opt out




Behavior Emotional

Teacher Risk Index (BERI)

Student Name Grade Gender

B lc D E F G

Externalizing Risk Index Internalizing Risk Index

H | J K L M N 0 P Q
| Student Number | *'* | Gender | RacelEthnicity | Teacher btemaleing Hisk | Imemeling sk | Acaplie Dells | sk e,  [Mgndance | Suspensio| esevim | (%13 |ou2612017 Notes
T3 for behavior; behavior specialist
2 K F ‘white Elevated Risk Elevated Risk 0 13 SN is developing new social story
Attendance Meeting scheduled;
3 3(M ‘white 2 13 1IN PST Meeting Scheduled
CST Meeting scheduled; T2 Small
4 4|F ‘white 2 18 2|N Group with Glaver
T3 for Behavior, PST Meeting
5 2|M ‘white 2 3 1Y Scheduled

Case Manager Developing Social

3 3(M ‘white Elevated Risk m 6 1 1Y Emational Goals; T3 CICO
7 3|F Wwhite Elevated Risk m 7 2 1y EBO SC Student with PEIP

8 L white Normal Risk Normal Risk 2 10 2|N 8
9 3M Two or More Races Elevated Risk Elevated Risk Elevated Risk 5 3 4[N T
10 L ‘white Normal Risk Normal Risk Normal Risk 3 4 1Y 6
1 K M White 0 8 0[N 5
2 1M HispaniciLatino Elevated Risk Elevated Risk 0 2 0[N 4
13 1(F ‘white Normal Normal Risk Normal Risk Normal Risk 1 0 12 0[N 4
14 1M ‘white Normal Normal Risk Normal Risk Normal Risk 1 0 8 0]y 4
15 K F ‘white Normal Normal Risk Normal Risk Normal Risk 1 0 8 0[N 3
16 K F ‘white Normal Normal Risk Normal Risk Normal Risk 1 0 3 0[N 3
17 K F ‘white Normal Normal Risk Normal Risk Normal Risk 1 0 3 0[N 3
18 1|F ‘white Normal Normal Risk Normal Risk Normal Risk 1 0 2 0[N 2
19 K M ‘white Normal Normal Risk Normal Risk Normal Risk 1 0 0 0[N 1 a
20 K F ‘white Normal Normal Risk Normal Risk Normal Risk 1 0 0 0[N 1
2 K M ‘white Normal Normal Risk Normal Risk Normal Risk 1 0 0 0[N L 1




Pause, think, note.




The Essence and Distinction of SWPBIS

What do our kids need?
What are they having difficulty with?

The conjoined and cyclical approach of:
a) using data to identify problems

b) selecting one or more practices to address
the problem O

c) intentionally providing supports needed for
successful implementation

Did we make a difference to
the kids?

d) then returning to analysis of data to
evaluate effects

Mitchell, B. S., Hatton, H., & Lewis, T. J. (2018). An examination of the evidence-base of school-wide positive
Behaviour interventions and supports through two quality appraisal processes. Journal of Positive Behaviour
Interventions, 20(4), 239-250. doi:10.1177/1098300718768217




Data

* Are we serving the % of our school population who need more
support?

* Are we doing this with fidelity?

* Are we getting outcomes for students?




Data — level of use

 Level of use of interventions is matched to school population
needs
* “We have over 15% of kids at Tier 2" — intensify Tier 1
»Increase frequency of teaching
»Increase supervised practice
»Increase feedback




Triangle tool: ODR's vs interventions

The % of the
school
population
GETTING
different
interventions

100%
90%
80%
70%
60%
50%
40%
30%
20%
10%

0%

=

7%

20%

-k

The % of the
school
population
MEETING
OUR
ELIGIBILITY
CRITERIA for
different
interventions




Data - fidelity
* Are we doing each intervention right? (next session — practices)

* Are we doing Tier 2 ISF (overall) right?




Data - fidelity
* TFI once per term while building T2, then annually

* New SAS once per year with staff — compare the sets of scores




Data — student outcome

» Refer back to Universal Screening — this will give you a
universal change over time measure

* Also need INDIVIDUAL change over time measures for each
intervention (more in practices — session 4)




\Woah!

* Yep, there’s a bit to do
« Remember where you are:

Stages of implementation

(Fixsen, Blasé, 2005)

Exploration/Adoption e Should we do this?

» This PL series is all about Exploration, further resources are
available for Adoption and Installation

»Next time: Tier 2 Targeted practices in the ISF




