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Practice 3

•Encouraging expected behaviour in the 
classroom
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Eight effective teaching and learning practices

To Increase Instructional Time To Increase Student 
Engagement

1. Classroom expectations and rules

2. Classroom procedures and routines 

3. Encouraging expected behaviour

4. Responding to behaviour errors

5. Active supervision 

6. Opportunities to respond 

7. Activity sequencing and choice

8. Task difficulty
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1. Adult attention and specific positive feedback
Ø the importance and impact of adult attention (contingent and non-contingent)
Øpreferred adult behaviors to build relationships 
Øspecific positive feedback as central to instruction.

2. Classroom encouragement system
Ø a tangible classroom encouragement system to enhance the use of positive feedback
Ø a menu or continuum of positive classroom reinforcement.

3. Consider systems to support fidelity of implementation as part of a whole school 
approach.

Our agenda for today



PBIS in schools

• Essentially about relationships and instruction

• The more adults have a positive interaction with students the more 
we can predict success for that student.



Schools are relational places; 
belonging, connectedness and 

quality teacher-student 
relationships are critical 
contributors to school 

engagement and student 
success. 

(Waller, 1977; Winding & Anderson, 2015) 
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Research has shown that while 
connectedness and quality Teacher 
student relationships are essential 
for all students, they are especially 

beneficial for students at-risk.

(Decker, Dona & Christenson, 2007; Garcia-
Reid, Reid, & Peterson, 2005; Murray, Kosty & 
Hauser-McLean, 2016)



Tipping Point

• Daily interpersonal classroom interactions are the keystone for 
building quality teacher student relationships. 

• Little things can sometimes make a big difference and lead to a 
tipping point (Gladwell, 2000).
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Two types of adult attention.

• Non-contingent attention: 

⎯ Provided regardless of student performance and includes 
greetings, proximity, smiles and conversations.

• Contingent attention: 

⎯ Provided after the expected behaviour takes place. 

⎯ The student must display the expected behaviour before a 
teacher responds with attention.



Non-contingent attention
Build a positive relationship with the class and each student:

• greet all students at the door with a smile and use their preferred name
• show genuine interest in students by interacting with them often and in a

positive way
• acknowledge effort and success
• welcome students who have had time away and help them reconnect with

learning and their peers
• always show unconditional positive regard.





Positive Greeting at the Door
Results

Students in the Positive Greeting at the 
Door classes evidenced:
• a 20% gain in Academic Engaged Time

• which corresponds to an extra 12 min 
of on-task behaviour per instructional 
hour

• or an additional hour of engagement 
over the course of a 5-hr instructional 
day. 
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Justin T. Cooper and Terrance M. Scott 

• Despite over-whelming empirical support in terms of positive effects on 
student achievement education continues to fall prey to unsubstantiated 
critiques of feedback. 

• At least 50 years of empirical evidence that shows if we use feedback as 
part of effective instruction, we improve outcomes for kids.

• The evidence in favour of its effect combined with the simplicity of its 
delivery presents a very compelling case for school-wide adoption as a 
high probability practice. 



Specific vs non-specific feedback

• While general praise/non-specific feedback 
contributes to a positive classroom climate, it is 
insufficient to build and sustain desired 
behaviour.

• Specific feedback is needed to reinforce 
expected or desirable behaviour to increase the 
likelihood of the behaviour being repeated and 
to assist students in the acquisition and mastery 
of skills (Scott, Hirn, & Cooper, 2017). 



Specific positive 
feedback: definition

• Teacher attention to correct behaviour.

• A verbal statement, gesture or visual 
feedback the teacher provides to the 
whole class, a small group or individual 
student.

• Specifically states the behaviour.



• Teaching alone is insufficient for success in 
learning social behaviour.

• Acknowledging students who engage in 
appropriate behaviours is an essential part 
of the process of teaching social behaviours, 
just as instructional feedback is essential to 
teaching academic skills. 

Specific positive feedback: rationale



Specific positive feedback: rationale

• One of the most powerful tools for shaping or changing behaviour.

• The highest effect size of anything you as a teacher can do to increase 
the likelihood students will be successful in the future.

• Motivates students as they are initially learning expected behaviours and 
maintains them as students become more fluent with use.

• Free to use all effective with all year levels.



•Builds positive teacher-student relationships.

Specific positive feedback: rationale



Specific positive feedback: guidelines
• Contingently - only when students demonstrate the desired behaviour.

• Immediately - best when it closely follows the behaviour to allow for 
clear connection between the behaviour and the feedback.

• Frequently - when trying to build a new behaviour.

• Unpredictably or Intermittently to maintain behaviour - once the skill 
or behaviour has been learned to maintain the behaviour.



How to give specific positive feedback?

1. Describe the behaviour.

2. Link to school/class expectations.

3. Describe how this impacts others.



1. Describe the behaviour

• Report what you see (narrating)  - a short, objective statement about 
the behaviour .

• ‘You stayed on task and finished your work’, or ’You lined up quickly 
and quietly’.

• This acknowledges student’s efforts and lets them know exactly which 
action was the correct one.



2. Link to school/class expectations
• Use the school/classroom expectations language.

• ‘You cleaned up the equipment, you are keeping the area safe’ or
‘You helped Tom with his reading, that’s kind’. 

• This links to the big picture of how we support students to be 
successful citizens by teaching behaviour.



3. Describe how this impacts others.

• Teach the benefits of the behavior and the impact it has on them and 
others. Acknowledge the positive impact. 

• ‘You got off the computer when asked. Thanks for being respectful, 
now someone else can have a turn’. 

• This teaches students they can positively impact others by their 
behaviour.



Ratio of Interactions
• Teachers should interact with students 4-5 times more often 

when they are demonstrating expected behaviour than when 
require correction.

• Corrective interactions are necessary - the key is the ratio

• A ratio of approximately 9:1 was needed for students at risk for 
EBD to approximate the engagement levels of their typically 
developing peers 

• (Paul Caldarella , Ross A. A. Larsen,  Leslie Williams, and Howard P. Wills,  2023)
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A Snapshot of the PBiS 4:1 Ratio In a Middle School Classroom
https://www.youtube.com/watch?v=0dcQuyK5Pqg&t=4s

A Snapshot of the PBiS 4:1 Ratio In a High School Classroom
https://www.youtube.com/watch?v=Q3wpviS5gaQ&t=7s

Ratio of Interactions: video examples

https://www.youtube.com/watch?v=0dcQuyK5Pqg&t=4s
https://www.youtube.com/watch?v=Q3wpviS5gaQ&t=7s


• Remind yourself with written prompts (e.g., on the board, on post-it notes, 
in your lesson plans).

• Create cards with specific positive feedback statements and locate them in 
visible places throughout the classroom.

• Set a goal for yourself and tally the number of specific positive feedback 
statements you make during a lesson.

• Monitor your efforts by recording lessons (e.g., video, audio) to determine 
whether you are consistently using specific positive feedback.

Specific positive feedback:  planning for 
practice



Thank you for remembering to encourage others by complimenting their 
work. You are being respectful and that helps make our class a better 
place.

I really appreciate the way you were responsible and left the area tidy
after you had finished. This makes it easier for the next group

Use your classroom expectations to
develop specific positive feedback 
statements for student behaviour 
you would like to increase/enhance 
in the classroom. 

Specific positive feedback: planning for practice
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Planning for practice: writing specific positive 
feedback

Planning for practice: specific positive feedback  
	

Scenario 
A time where students do 

not follow the expectations. 
Describe the activity and 

behaviour. 

Matrix expectation and 
desired behaviour 

Specific and detailed feedback: 
tied to expectation and language of classroom matrix with a 

rationale 

Day and time: 
you are going to 
focus on giving 
the feedback 

Beginning of class 
– students walk 
around and 
socialise.  

Be Responsible 
Sit in seat, read 
first activity on 
the Smart Board, 
and begin work.  

“Jack, I noticed that you took your book 
out and started work straight away. That 
shows you are being responsible and 
given yourself enough time to finish your 
work and have some free time”. 
 

Tomorrow, 
first hour!  

End of D&T class 
Equipment left out 
  

C – Caring 
R – Respectful 
Use the tools 
appropriately and 
return them to 
the correct place.  

“Thanks everyone – I appreciate the 
way you have shown care and respect 
by using the tools appropriately and 
returning them to the correct place.”  

Year 8 
D&T class  



Specific positive feedback: what are the benefits 
and challenges?

Benefits
• takes little effort and costs nothing 
• improves student- teacher 

relationships
• not time consuming or intrusive 
• increases on-task behaviour and 

reduces problem behaviour
• increases positive social and academic 

behaviors

(Lampi, Fenty, & Beaunae, 2005; Marchant & 
Anderson, 2012; Stormont & Reinke, 2009)

Challenges
• determine students’ preferred 

method of feedback – public or 
private

• consider the needs of students who 
are more motivated by escaping tasks 
or activities rather than accessing 
teacher attention 



Positive interactions
• We need to do whatever it takes for kids to be successful – that is 

the job.
• We have to create opportunities for positive interactions for all of

our students.
• Setting kids up for success and then giving them credit for it.



Adult attention and specific positive feedback
Øunderstand the importance and impact of both contingent and non-contingent 

attention on student behavior and classroom climate.
Øuse preferred adult behaviors to build relationships and positive classroom climate
Øuse specific positive feedback to support student behaviour outcomes.

Classroom encouragement system
Ødevelop a tangible classroom encouragement system to enhance your use of positive 

feedback.
Ødevelop and implement an effective menu or continuum of positive classroom 

reinforcement.

Consider systems to support fidelity of implementation.

Our agenda for today



Menu of reinforcers: rationale

• Acknowledgment systems prompt adults to recognise expected 
behaviours

• Create positive interactions, rapport, and relationships with students.

• Gives feedback about performance.

• Reminds adults to:

⎯ focus on skills they want students to display.
⎯use behaviour specific feedback.



Why Tangible Reinforcers?

• Help teachers be accountable for recognising student behaviour and 
providing specific positive feedback.

• Build a sense of community through group and class goals.

• Offer a  measure of the frequency of positive feedback being provided; 
can help guide teachers to increase use of positive feedback.



Creative ways to use “tangibles”
• Set class goal.
• Write name on ticket and drop in raffle box.
• Competition between groups, rows, etc.
• Chart and graph tickets earned.
• Marbles in a jar
• Display tickets outside classroom door.
• Make a line of tickets to go around the room. 



Classroom encouragement system - menu of 
reinforcers
Develop a class wide system with a menu/continuum of reinforcers that 
includes social attention, activities and tangible items. 

Include individual, group and whole class reinforcers that are:
⎻ Frequent: (daily verbal- may be linked to a tangible).
⎻ Intermittent: (short term/usually weekly/fortnightly)-recognition 

of effort.
⎻ Occasional: (usually end of term)-recognition of sustained effort.

Keep the system simple, doable, and effective.



To be effective, a class encouragement system 
should include a menu of reinforcers

Level 
One

Free and 
Frequent

Non-contingent 
Contingent (May include a tangible)
All staff use every day in all settings

Level 
Two

Short Term Awarded occasionally
Individual or whole class

Level 
Three

Strong and 
Long Term

Term or year long types of recognition
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Frequent Intermittent Occasional

• High rates of specific 
positive verbal 
feedback

• Stickers
• Thumbs up
• Notes home
• Schoolwide ticket
• Smiles
• High fives

• Positive phone calls home
• Extra computer time
• Leave class first
• Choose your seat 
• Post card home
• Time to talk 
• Watch a YouTube clip
• Choose a work partner 

• Recognition by the 
principal

• Class party
• Student of the week
• Class excursion
• Gift certificates
• Class snack
• Eat lunch with a teacher
• Principal pizza party



Take it up a notch

• Access to privileges which are curricular based and already 
exist
o First pick of a computer
o First in line
o First out to recess/lunch
o Take a message to the office



Example Whole Class Menu 
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• Not all students are reinforced by the same things or in the 
same ways

• Some students desire or seek social attention

• Others do not like or avoid social attention

• Include social attention, activities, and tangible items to appeal 
to all student needs
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Why a menu of Reinforcement?



Developing a classroom encouragement continuum: a menu of classroom reinforcers 

Adapted from: Lane, K.L., Lakberg, J.R. & Menzies 
 MO SW-PBS Effective Classroom Practice 2014.  
 

 
 

 

Activities Privileges Tangibles 
Seekers Avoiders 

• Special lunch or play time 
with a friend 

• Lunch with preferred adult 
• Helper (teacher, office, 

janitor) 
• Extra time doing preferred 

activity 
• Special game at recess 
• Participate in PBS 

Assembly 
• Extra recess  
• Extra computer time 
• Game of choice 
• Ticket to school event  
• Preferred lunch seating 
• Be line leader 
• School-wide tangible 
• Items from class or school 

store 
• School supplies 
• Food coupons 
• Gift cards 
• Ticket to school event  
• Preferred parking 

 
 
 
 
 
 

• Extra computer time (avoid 
class time) 

• 1 homework pass per term 
• Front of the lunch line pass 
• Additional free time 
• Extra library time 
• Stay inside during recess 
• Pass to stay inside during 

recess 
 

Social Attention 
Seekers Avoiders 

• Positive feedback 
• Winks, thumbs up, smiles 
• Work with a friend of choice 
• Time to visit or walk with a friend 
• Preferential seating 
• Positive phone call or email home 
• Positive card or letter sent home 
• Meet with principal (or preferred 

adult) 
• Photo on school bulletin board 
• Special lunch or time with a friend 
• Lunch with parent, principal, preferred 

adult 
• Featured in PBS video/skit 
• Tutor, assist younger class 
• Monthly or quarterly award received 

in front of class/school or at assembly  
• ‘Goal Achieved’ award for 

improvement in personal social 
behaviour 

• ‘Glad You Are Here’ award for perfect 
attendance 

• Letter home for good behavior 
 
 
 
 
 
 
 

• Lunch in private 
area with preferred 
peer or staff  

• Extra computer time 
• Extra time to read 
• Leave class 5 

minutes early 
•  



Developing a classroom menu of reinforcers

• Make your classroom system easy yet effective 
• Be careful with “all or nothing” criteria
• Avoid prolonged and extended periods of time
• Make sure it motivates at-risk students
• Change it up! 
• Collect and use data to monitor your classroom encouragement 

system.



Adult attention and specific positive feedback
Øunderstand the importance and impact of both contingent and non-contingent 

attention on student behavior and classroom climate.
Øuse preferred adult behaviors to build relationships and positive classroom climate
Øuse specific positive feedback to support student behaviour outcomes.

Classroom encouragement system
Ødevelop a tangible classroom encouragement system to enhance your use of positive 

feedback.
Ødevelop and implement an effective menu or continuum of positive classroom 

reinforcement.

Consider systems to support fidelity of implementation.

Our agenda for today



Professional learning – what works?

Training components Effect on  
knowledge

Short-term use: 
% implementing

Long-term use: 
% implementing

Theory and rationale 5%-10% 5%-10% 5%-10%

Plus Demonstration in 
training 30% 5%-10% 5%-10%

Plus Demonstrations and 
preparation time 60% 80% and higher 5%-10%

Plus Peer coaching in the 
classroom 95% 90% and higher 90% and higher

Joyce, B., & Calhoun, E. (2016). What are we learning about how we learn. The Journal of Staff 
Development, 37(3), 42.



• Brief professional learning

• Data collection

• Goal setting

• Peer observations 

• Performance feedback

Multicomponent approach to increase transfer of skills.

Professional learning – what works?



ETLP 3: Encouraging Expected Behaviour Fact Sheet
Definition
• A continuum or menu of strategies to acknowledge and encourage students when they display 

expected behaviours.

www.rypple.org.au

Rationale

• A menu of  
reinforcers 
encourages expected 
behaviour.

• Teacher feedback 
has been supported 
as among one of the 
most empirically 
sound teacher 
competencies.

• Gives feedback about 
performance.

• Builds relationships.

• Reminds adults to:
! focus on skills they 

want students to 
display.

! use behaviour 
specific feedback.

Guidelines

1. Use preferred adult behaviours to positively impact teacher-
student relationships

2. Use specific positive feedback
⇨ Contingent on expected behaviour
⇨ Immediate
⇨ Frequently to build behaviour
⇨ Intermittently to maintain behaviour
⇨ Ratio of at least 4:1 positive to corrective feedback

3. Connect class wide system to the school-wide system.
! Use free and frequent, Intermittent, and long-term recognition.
! Identify collective goals for group rewards/ celebration.
! Everyone is included in group celebrations.
! Once earned, reinforcers are not taken away.
! Avoid using a shaming response cost system.
! Start small and refine your system as you collect data.

4. Develop class wide reinforcement system to build:
⇨ Relatedness
⇨ Competence
⇨ Autonomy

Trauma Lens
• Students who have 

experienced trauma may 
need an even higher ratio of 
positive acknowledgements 
to corrections. 

• This can help counterbalance 
the negative interactions and 
experiences students may 
have had.

Planning for Practice

• Develop a class wide system with a menu/continuum of 
reinforcers that includes social attention, activities and 
tangible items. Include individual, group and whole class 
reinforcers that are:
• Frequent: (daily verbal- may be linked to a tangible).

! Contingently
! Immediately
! Frequently when trying to build a new behaviour
! Specifically describes the behaviour
! Provides a rationale
! Can include a tangible item or preferred activity

• Intermittent: (short term/usually weekly/fortnightly)-
recognition of effort.

• Occasional: (usually end of term)-recognition of 
sustained effort.

• Keep the system simple, doable, and effective.

There are two types of adult attention.

Non-contingent attention: 

• Provided regardless of student performance and includes 
greetings, proximity, smiles, conversations and jobs.

Contingent attention: 
• Provided after the expected behaviour takes place. The 

student must perform the expected behaviour before a 
teacher responds with attention.Frequent Intermittent Occasional

Acquisition Learning Phase Fluency Learning Phase Maintenance and 
Generalisation Learning Phase

• High rates of specific 
positive verbal feedback

• Stickers
• Thumbs up
• Notes home
• Schoolwide ticket
• Smiles
• High fives

• Positive phone calls home
• Extra computer time
• Leave class first
• Choose your seat 
• Post card home
• Time to talk 
• Watch a YouTube clip
• Choose a work partner 

• Recognition by the principal
• Class party
• Student of the week
• Class excursion
• Gift certificates
• Class snack
• Eat lunch with a teacher
• Principal pizza party

Examples

“Shine the light on what we 
want to grow.”

Teacher resources

• Encouraging Expected 
Behaviour Fact Sheet



Teacher reflection 
tool

 
 

     Effective Teaching and Learning Practices 
Encouraging Expected Behaviour 

Teacher Reflection Tool 
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The purposes of this Teacher Reflection Tool are to: 

1. assist teachers to reflect on, receive feedback on and improve their practice in positive 
behaviour strategies to improve student behaviour and engagement 

2. provide data to guide decision-making on support for professional learning in positive 
behaviour strategies. 
 
 
 

AITSL Standard 4  
Create and maintain supportive and 
safe learning environments 

AITSL Standard 6  
Engage in professional learning 

4.1     Support student participation 
4.2     Manage classroom activities 
4.3     Manage challenging behaviour 
4.4     Maintain student safety 

6.1    Identify and plan professional learning needs 
6.2    Engage in professional learning and improve practice 
6.3    Engage with colleagues and improve practice 
6.4    Apply professional learning and improve student learning 

 
Name: 

Date: 

Rating Scale                                                                                  0 – No          1 – Partially/Sometimes          2 - Yes 

3.  Encouraging Expected Behaviour 

a) I have attended professional learning on encouraging expected behaviour. 0    1    2 

b) I consistently use strategies to build positive relationships with all students (personal 
interest, PGD, humour etc.). 0    1    2 

c) I provide specific positive feedback for social behaviours that specifically describes the 
behaviour and provides a rationale.  0    1    2 

d) I provide a 4:1 ratio of positive to corrective feedback to students. 0    1    2 

e) I have developed and use a classroom reinforcement system for encouraging and 
reinforcing behaviour expectations and rules in the classroom. 0    1    2 

f) The classroom reinforcement system utilises a variety of free and frequent, 
intermittent, and long-term strategies. 0    1    2 

g) I collect and use data to monitor and adjust the classroom reinforcement system 0    1    2 
h) All students in my class can state they have received positive feedback, activities, or 

tangible acknowledgement for following the classroom expectations, rules, and 
procedures.  

0    1    2 

 

 
 



Snapshot tool

 
 
 

Encouraging Expected Behaviour Snapshot Tool                                             Date: ___________  
                                                             
Instructions: Make a tally mark in the corresponding box for each type of teacher response observed  
during 10 minutes of teacher directed instruction.   
 
Positive feedback: teacher 
attention to expected behaviour. 

Corrective feedback: teacher 
attention to behaviour errors. 

Ratio of positive to corrective 
feedback 

 
 
 
 

  
 
 
 
 

 
Instructions: To be completed after a 10-minute classroom observation.  
Score Y (yes) or N (no) for behaviours observed or not observed during the 10-minute session 

ETLP 3 Classroom Context Observations Observed 

Encouraging Expected 
Behaviour 

i. Teacher used an acknowledgement system to reinforce 
appropriate student behaviour. 

Y N 

ii. Teacher provided non-contingent attention to most students. Y N 

 

 
 
 
Encouraging Expected Behaviour Snapshot Tool                                           Date: ___________  
Instructions: Make a tally mark in the corresponding box for each type of teacher response observed  
during 10 minutes of teacher directed instruction.   
 
Positive feedback: teacher 
attention to expected behaviour. 

Corrective feedback: teacher 
attention to behaviour errors. 

Ratio of positive to corrective 
feedback 

 
 
 
 

  
 
 
 
 

 
Instructions: To be completed after a 10-minute classroom observation.  
Score Y (yes) or N (no) for behaviours observed or not observed during the 10-minute session 

ETLP 3 Classroom Context Observations Observed 

Encouraging Expected 
Behaviour 

i. Teacher used an acknowledgement system to reinforce 
appropriate student behaviour. 

Y N 

ii. Teacher provided non-contingent attention to most students. Y N 
 
 
 



Supports to optimise fidelity and 
implementation 



Professional development and coaching 
classroom practices
Professional development should follow the same steps suggestedwhenwe teach students:

• define the classroom practice - what it is and briefly what the research says about using it

• model how and how not to use the classroom practice in various contexts

• allow time for and support for teachers to plan to use the practice

• establish systems for peer observation and getting data feedback (not verbal feedback)
about use of the practice

• support teachers to reflect on their use of the classroom practices as part of a continual
improvement journey.



1. Data 
Collection

2. Teacher 
Consultation 

Meeting

3. Peer 
Coaching 

Observations

4. 
Performance 

Feedback

Within-School Coaching Model
System of Support for Teachers 

Teachers observe teachers: 
collect baseline data

Whole school: 
collate and analyse
data, set goals, do 
short PL

Teachers observe each other practicing 
a skill – lots of times

Teachers get data 
from peer 
observations – lots 
of times

Measure change over time 
and celebrate success!




