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Agenda

Data

How do we work out what out students need?

Practices

What do we have in place already?

What else can we offer, at the universal level?




Assumptions for today
* You are already implementing SW-PBIS

 You have Tier 1, Tier 2 and Tier 3 teams

* You are measuring fidelity of implementation (are we doing SW-
PBIS properly) using the TFI (Tiered Fidelity Inventory)

 AND - you have watched the video recording of Session 1:
Tier 1 Systems and Data




Pause, think, note.




Documents to help you implement

Information in these documents has been used in this presentation and is gratefully
acknowledged

 Integrated Tiered Fidelity Inventory Companion Guide Positive Behavioural Interventions & Supports (PBIS)
www.pbis.org https://www.pbis.org/resource/integrated-tiered-fidelity-inventory-companion-guide

» Fintel, N. & Elfner, K. (2020). Data Guide for Enhancing Your PBIS Framework to Address Student Mental

Health. Florida’s Positive Behaviour Support Project, University of South Florida.
http.//flpbis.cbcs.usf.edu/other/mental _health.html

» ISF Action Planning Companion Guide to SWPBIS-Tiered Fidelity Inventory v.2.0, February 2016.
www.pbis.org https://www.pbis.org/resource/isf-action-planning-companion-guide-to-swpbis-tfi

* |SF School Installation Guide from Midwest PBIS, Katie Pohlman
https://drive.google.com/file/d/12neA1en5rwyq kQgdjCIYIBUHFB1sQKd/view



http://www.pbis.org/
https://www.pbis.org/resource/integrated-tiered-fidelity-inventory-companion-guide
http://flpbis.cbcs.usf.edu/other/mental_health.html
http://www.pbis.org/
https://www.pbis.org/resource/isf-action-planning-companion-guide-to-swpbis-tfi
https://drive.google.com/file/d/12neA1en5rwyq_kQgdjCIYiBUHFB1sQKd/view

Tier 1, TFl and TFI+ ISF Planning guide

1. Tier 1 Practices and adding to them

e Defining 1.3 — input from stakeholders, accessible to different
backgrounds

e Teaching 1.4 — include SEB competencies
o Acknowledging 1.9 - specific positive feedback
e Responding to errors 1.5 and 1.6 — consistent and educative

e Classrooms 1.8 — relationships, connectedness, SEB
Instruction
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What informs our practices?

DATA!

This is a key factor that differentiates PBIS (and the ISF) from
other approaches

 Data to identify what students need
« Data (evidence) to choose the best teaching program
 Data to tell us if we made a difference to student skills

(just like academic instruction)




Data: Identifying Needs

1.QUESTIONS TO CONSIDER

 \WWhat are the mental health needs of our students? How
prevalent are they?
* For individual students

* For the school
For our region/town/area

« What are our expectations/goals for our students, socially-

emotionally/behaviourally, based on these needs?




Data: Identifying Needs: Data sources

 Discipline data (e.g., referrals and
suspensions)

« Attendance data
« School climate surveys

 Universal social-emotional
screening

 Daily Progress Reports (e.g.,
Behaviour Report Card)

« Early Warning Systems
e Visits to the nurse
 Graduation rates

« Participation in school-based
extracurricular activities

Behaviour/Goal Attainment Rating
Scales

Special Education referrals

Referrals to community mental
health providers

Norm referenced Behaviour rating
scales

Academic data (e.g., test scores)
Student, family, and staff focus
groups

Student, family, and staff surveys




What do we want for our kids? Improved cricket ball
bowling skills

Staff PL, re-organise
timetable for more

practice, Change
lunch duty = What is
supervised practice. happening :
Performance
now?
Feedback for staff 40% of
students in
How can we Year 6 can
help all staff do bowl
those things?
accurately

Skilled adult Modelling,

Video Modelling, What teaching strategies have evidence
Increased Practice and  they will help our kids be more successful? ,

Increased Feedback Wi‘sﬁ;m::rn%:;:ﬁﬁ: nnnnnnn




What do we want for our kids? Improved...

Staft PL mental health?
reorganise school/
timetable, What i
Performance Hanoenin esult?
feedback for staff PP g
now? ?
H What data
OwW can we

2
help all staff do do we have

those things?

Increased teaching using
programs written FOR
teachers.

Increased supervised practice

What teaching strategies have evidence
they will help our kids be more successful? ,
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What leads to good gastro health?

A continuum of supports is provided:

Tier 1. A set of beneficial things is provided
for everyone: Clean water, veggies,
childhood vaccinations.

Tier 2. Some people still get sick tummy: they
get extra — Panadol, gastrolyte, days off at
home.

Tier 3. Some people will get really sick. They
need specialised and intensive interventions
— like antibiotics, a drip

What if we didn’t have clean water? @Rypple




What leads to good mental health?

A continuum of practices is developed

Tier 1. Instruction in core skills of MH are
provided for all students.

Tier 2. Additional scaffolded curriculum is
arranged for students who need more help.

Tier 3. Specialised and intensive curriculum is
developed for students who have chronic or
Intense needs.

What if schools weren’t supported in teaching
skills to all?

Or what effective group/manualised

T Rypple
interventions were and how to use them? @ypp




Practices

* What are you already doing? Is it consistent with an ISF?

* Choosing practices based on data and fit — the Hexagon tool




Each school develops a Continuum of Support
to fit their student’s needs — example on)x

Wh Academic Behavioural Mental Health
° (externalising) (internalising)
Tier 3/Intensive :
L -BIP Risk Management Plan
Individual Students 5% Toe-bv-toe FBA Therapy Generalisation
Assessment-based y Support p|an Plan

*High Intensity

Tier 2/Targeted .
*High efficiency 15% MaCCﬂlt CICO

*Rapid response

BRAVE

Tier 1/Universal

*Preventive, Spelllng
proactive )
“Teach skills that | Al Mastery Behaviour
Increase the Reading lessons
likelihood most
students will be Mastery
successful




What practices do we already have In
place?

 Audit using Working Smarter Matrix

Name of [How How many |(Why do Is the Decision |Being Decision
Group/ |many students we do curriculum |rule implemented |:
Support [students [responded? |this? Evidence |/who with fidelity? |Keep
have Based? gets this
i received |How could |What data support |Yes/ Stop
Tier 1: # tell? about ? no/
This teaching 0 you ' ' , i
. . %o student we can’t tell |Modify /
is provided to need
indicates
we need
it?
1 All
students




Pause, think, note.




Mental health is for all
Practices for all students

Integrate SEB competencies into PBIS Matrix

Teachers provide social emotional behaviour (SEB) instruction
along with academic content.

To prepare for Tier 2 and 3...

> Universal Screening to identify ALL possible MH/behavioural needs
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Defining

As with core PBIS, we define the skills a successful student
demonstrates — so we can teach them.

This will likely mean adding to your matrix, and integrating your
SEL/SEWB/MH programs key techniques into your matrix
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Specific behaviours
+ Social-Emotional Skills

Specific behaviour
Social Emotional Skill
Keep hands and feet to self
| tell an adult when | am worried about a friend.
Use the signal to ask a public or private question.

Make sure everyone gets a turn.
Turn in all work on time
Check in with my feelings during the day

Expectation

Be Safe

Be Respectful

Be Responsible
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Specific behaviours + Social-emotional skills

Specific Social-emotional Skills
behaviours _ _
« Throw paper in the rubbish » Choose kindness over being
bin right; pick up trash even if it
- Use the left side of the Isn't yours
stairway * Encourage others; tell peers

* Bring all materials to class they did a good job

« Keep hands, feet, and other
objects to yourself
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behavioural Expectations

Incorporate Social Emotional Learning Competencies

Be ready

Be
responsible

Be
respectful

e

Arrival at school

*Go immediately to your
classroom after arriving at
school.

*Bring your homework with
you to class.

=Be in your seat when the
morning bell rings.

=Be on time to school and
class.

=|isten when Mrs. Lee
speaks; one person speaks
at a time.

=Complete your homework.
=Use indoor voices when
speaking.

=Say “hi” to friends before
homeroom starts.

=sKeep hands and feet to
yourself.

sListen when Mrs. Lee
speaks; one person speaks
at a time.

=Follow directions the first
time.

Individual work

=Have your materials open
and on top of your desk.
*Follow directions the first
time.

=Get to work right away.

=Follow directions on tests
and assignments.
*Organize and get to work
promptly.

*Make a good effort on all
work.

=Speak only at appropriate
times.

=Get to work and work
quietly.

=Use only your materials.
=Ask for help by raising
your hand.

*Make a good effort.

The Three Bees (Elementary School Example)

Lunch

=Have a lunch plan.
=*Choose quiet or social
lunch area.

=Invite friends to join if you
elect social lunch.

=Use my breathing
technique to feel calm.
=Tune in to and listen to my
personal signals.

=Use indoor voices when
speaking.

=|nvite those sitting alone to
join.

=Offer to share as
appropriate.

=Act in a manner that
acknowledges others
feelings and preferences.

Group activities

*Be focused on the group
work to be completed.
=Have your materials with
you and opened to
assigned page.

=QOrganize your group and
get to work quickly (within 1
minute).

=Focus on your work.
=One person speaks at a
time using indoor voice.
»Ask for help as needed.
=Finish on time.

=Share with others while
keeping your hands and
feet to yourself.

=Encourage others to work
cooperatively.

=Keep hands and feet to
yourself.

u|t is okay to disagree, but
do it without being
disagreeable.

Changing activities

=Be aware of the daily
schedule.

= isten for directions from
Mrs. Lee.

=Be flexible in case the
schedule changes.

=Stop and put things away
when Mrs. Lee says to do
SO.

=Know what materials you
need for next class/activity.
=Keep your hands and feet
to yourself.

=Use indoor voices when
speaking.

=Be thoughtful of others.
=Keep hands and feet to
yourself.

=Use indoor voices.

=\When moving in room and
hallway, always walk on the
right side.



The Classroom 214 Routines rov 112419
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214 Ruies Welcome Group Work Online sl ot bl

Way (Examples) upset... | Transition

Classroom

* Raise hand = Say “good = Listen to = Consider = Ask for a break if Clean up
* Track the morning” to your peers feelings o you need a our area
speaker teacher and = Take turns others begpre moment
Respeciful * Follow classmates speaking | post = Express your
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voices bk fo appropriately
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Achievin c if it will make you A
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* Stay onSQk = Turn in ® Do your fair | = Double cgeck | = Stop and take a = [es on me
* Offer to help homework share sources few deep breaths ait to be
Responsible * Apologize for = Put materials * Manage before | p@t | * Recognize what alled
mistakes in desk time * Think befolg you're feeling “I
= Begin work carefully | forward feel...”
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(Conditions for | areas of warmly supervise practice Sii practice, ! I
Learning) classroom Bell to bell small group | routine reinforce ypp e
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Pause, think, note.




Teaching

Deciding on your schools core SEL/SEWB/MH curriculum, and
then teaching it with the same rigor, intensity and pre-post
assessment, that you would for any other skills.




& pBIS i,

April 2018

Teaching Social-Emotional
Competencies within a
PBIS Framework

School-wide
Expectations

Respect

Al
Settings

Be on time.

Assume
positive intent.

Incorporate Social-emotional Competencies

Hallways

Walk to the right.

Use level 2 voice
volume.

Barrett, S., Eber, L., Mcintosh, K., Perales, K., &

Romer, N. (2018). Teaching Social-Emotional

Competencies within a PBIS Framework. OSEP

Technical Assistance Center on Positive
Behavioral Interventions and Supports.

www.pbis.org.

Lunch

Invite those
sitting alone to
join.

Bus

Stay in my seat.

Online

Consider feelings
of others before
I post.

Be an upstander
—speak up
when I see
unsafe behavior.

Hands and feet Walk directly to Have a lunch Have a plan. Check my feelings
to self. my designated plan. before I post.
area. Use headphones
Achieving and Help/share with Chooge quiet to hs"(en to Re-read message
F others. or social lunch music. before I post.
Organized
area.
Invite friends to
join.
Recycle. Pick up litter. Use my breathing | Watch for my Double check
technique. stop. sources before
Responsible Be prepared. Maintain I post.

physical space.

Listen to my
signals.

Use level 1 voice.

Think before
I forward.

Available at https://global-

uploads.webflow.com/5d37251888
25e071f1670246/5d76ca39247bel
864e3ba932 teachingsocialemotio
nalcompetencieswithinapbisframe

work.pdf
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https://global-uploads.webflow.com/5d3725188825e071f1670246/5d76ca39247be1864e3ba932_teachingsocialemotionalcompetencieswithinapbisframework.pdf
https://global-uploads.webflow.com/5d3725188825e071f1670246/5d76ca39247be1864e3ba932_teachingsocialemotionalcompetencieswithinapbisframework.pdf
https://global-uploads.webflow.com/5d3725188825e071f1670246/5d76ca39247be1864e3ba932_teachingsocialemotionalcompetencieswithinapbisframework.pdf
https://global-uploads.webflow.com/5d3725188825e071f1670246/5d76ca39247be1864e3ba932_teachingsocialemotionalcompetencieswithinapbisframework.pdf
https://global-uploads.webflow.com/5d3725188825e071f1670246/5d76ca39247be1864e3ba932_teachingsocialemotionalcompetencieswithinapbisframework.pdf
https://global-uploads.webflow.com/5d3725188825e071f1670246/5d76ca39247be1864e3ba932_teachingsocialemotionalcompetencieswithinapbisframework.pdf

Classroom
prompts to
support us to

teach MH skills

REALY ... |3k SCONTROL SIGINALS =

3@3333‘1?‘3’ uL |

on ssp'o .smL E
| plow e and & askfor help ||
ki -Me:st gel:&odom expectations

= Voice Level: 0-2
]/\’/.\‘ /'\ Silent-Conversation

Take one long, deep breath:
Say.the problem and how yousfeel.

Classroom

I can raise my hand

F can listen
J when others ?2.7 to speak.
s arespea.kmg

I can keep my hands,
feet and objects to '

i ReE
Try your best idea.

E o . L o _ How did it work?

I can be kind to
others. ¥

[TErT— .

How Foresters handle teasing and bullying

" think of your mmle! w‘

vnple
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Selecting and implementing a(nother) SEL/
SEWB/ MH program...

Some are great, some are not.

Sources of information:
Beyou Programs Directory: https://beyou.edu.au/resources/programs-directory

R I
\\ ﬂ?aisi nnnnnnnnnnnnn in
positive learning environments



https://beyou.edu.au/resources/programs-directory

Which program? Consider:

* Need (Data, Perceptions, Social Significance)

* Fit (Does the EBP fit our current initiatives, priorities, structures
and values?)

* Resources (Can we implement the EBP?)
 Evidence (Is the EBP likely to work for our needs?)

* Readiness (Can we define and implement the EBP?)
« Capacity (Can staff implement the EBP?)




Hexagon tool

Find at
https://www.schoolmentalhealth.org/media/SOM/Microsites/NCS

MH/Documents/Archives/CS-2.11-Hexagon-Tool.pdf

A guide with discussion topics for each step is at
https://nirn.fpg.unc.edu/resources/hexagon-exploration-tool

See the Kentucky Department of Education Adaptation


https://www.schoolmentalhealth.org/media/SOM/Microsites/NCSMH/Documents/Archives/CS-2.11-Hexagon-Tool.pdf
https://www.schoolmentalhealth.org/media/SOM/Microsites/NCSMH/Documents/Archives/CS-2.11-Hexagon-Tool.pdf
https://nirn.fpg.unc.edu/resources/hexagon-exploration-tool

R IMPLEMENTING SITE INDICATORS

CAPACITY TO IMPLEMENT

Staff meet minimum
qualifications

Able to sustain staffing, coaching,
training, data systems, performance
assessment, and administration

«  Financial capacity

«  Structural capacity

«  Cultural responsivity capacity
Buy-in process operationalized

« Practitioners
«  Families

FIT WITH CURRENT
INITIATIVES

Alignment with community,
regional, state priorities

Fit with family and community
values, culture and history

Impact on other interventions &
initiatives

Alignment with organizational
structure

NEED
Target population identified

Disaggregated data
indicating population needs

Parent & community
perceptions of need

Addresses service or
system gaps

SUPPORTS

-
PROGRAM INDICATORS

EVIDENCE

Strength of evidence—for
whom in what conditions:

Number of studies
Population similarities
Diverse cultural groups
Efficacy or Effectiveness

Outcomes - Is it worth it?
Fidelity data
Cost - effectiveness data

USABILITY

Well-defined
program

Mature sites to
observe

Several replications
Adaptations for context

SUPPORTS
Expert Assistance
Staffing

P

Training I
Coaching & Supervision ypp e
\ /Raising young peoplein

Racial equity impact assessment

positive learning environments

Data Systems Technology Supports (IT)
Administration & System




INNOVATION INDICATORS

SYSTEM INDICATORS

INNOVATION 1 INNOVATION 2 INNOVATION 3

[EVIDENCE

[USABILITY

ISUPPORTS

INEED

(FIT

ICAPACITY

For any
new
practice you
are
considering

VPple
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MERRELL'S

STRONG

TEENS

A Social &
Emotional
Learning

Curriculu
"o ‘¢

e )

EBP:

Strong Teens

S Point Rating Scale:

High = 5; Medium = 3; Low = 1.

Midpoints can be used and scoredasa 2 or 4.

High

Med

Low

Need X

Fit X
Resource

Availability X

Evidence

Readiness for
Replication

X

Capacity to
Implement

X

I _——————————_—_—_—_—_——————_ e

Total Score

22

SOS

A program of Screening

SIGNS OF
SWLCIDE"

EBP:

SOS

S Point Rating Scale:

High = 5; Medium = 3; Low = 1.
Midpoints can be used and scoredasa 2 or 4.

High Med Low

Need X

Fit X
Resource

Availability X
Evidence X

Readiness for
Replication

X

Capacity to
Implement

Total Score

26




Pause, think, note.




How will your PBIS team support staff to

 Assess
 Plan
« Teach (tell, show, practice, feedback)

e Assess

these skills?




Assessment tools for universal screening

A number of tools exist that are free
The SAEBRS https://education.missouri.edu/wp-content/uploads/sites/21/2014/03/EBA-Brief-SAEBRS. pdf

The S DQ https://www.sdqinfo.org/py/sdqinfo/b3.py?lanquage=Englishqz(Austral)

What are you already collecting — health and wellbeing surveys?

» Does this allow you to identify students experiencing challenges?
» Does it allow you to track change over time on a cohort and
student level?



https://education.missouri.edu/wp-content/uploads/sites/21/2014/03/EBA-Brief-SAEBRS.pdf
https://www.sdqinfo.org/py/sdqinfo/b3.py?language=Englishqz(Austral)

Planning and teaching

Most teachers have not been trained in the explicit instruction of
social and emotional skills

Additional support will be needed!

Remember effective adult PD from PBIS:

« Tell — what we are doing and rationale

« Show - live or video demonstrations of lessons

« Planning for practice — time to plan implementation in each context

« Feedback — deliberate, planned, DATA feedback (not verbal!!!) on teaching
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Pause, think, note.




Review

The ISF — Tier 1/ what we do to support all students to be mentally
healthy

Outcomes

Basically... teach the skills of good mental health!

To do this we need to:

 Clarify the outcomes we want our kids to have - what skills of good mental
health (and define these in our matrix),

« Collect data about student’s current skills and needs,

« Choose an evidence-based curriculum and teach it to all students,

« Support all staff to teach this, and give them feedback and ongoing support

« Return to data to determine — have we made a difference to all students

And then... what do we add for those who need more support (Tier 2 and Tier 3)




VWoah!

» Yep, there’s a bit to do A very' quick
- Remember where you are: poll! (30

Stages of implementation seconds)

(Fixsen, Blasé, 2005)

Exploration/Adoption « Should we do this?

* This PL series is all about Exploration, further resources are
available for Adoption and Installation

»Next time: Tier 2 (Targeted) systems and data in the ISF




