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Our Agenda for today

1. Introduction to the ISF and logic of interconnected systems
2. Installing ISF at your school

Data and systems:
» Establishing integrated teams
« What do our kids need?
» Are we doing SW-PBIS properly (with fidelity)

« Are we making a difference (affecting student outcomes that matter to
our school community)




1. Introduction

« S0 many TLA's (three letter acronyms)!

« SW-PBIS = School-wide Positive Behaviour Interventions And
Supports (also called...

« MTSS Multi-tiered systems of support

- PBL Positive behaviour support

« SW-PBS School-wide positive behaviour support

« Rti+i Response to instruction and intervention

* |ISF = Interconnected Systems Framework (the addition of mental
health supports to a schools PBIS framework)




ISF is the bridge between school and
other providers of MH supports Erescen

-----
Health-One-pager-01292021.portrait10743.pdf

SCHOOL

INTERCONNECTED
SYSTEMS
FRAMEWORK




A note on terminology

Externalising Internalising
externalising behaviours are Internalising behaviours are
directed outwards and include directed inwards and include
physical aggression, fearfulness, social withdrawal
disobedience and substance and anxiety
abuse

American Psychiatric Association, American Psychiatric Association, & DSM-5 Task Force . (2013). Diagnostic and statistical manual of
mental disorders: DSM-5 (5th ed.). American Psychiatric Publishing.




Assumptions for today

* You are already implementing SW-PBIS

* You have Tier 1, Tier 2 and Tier 3 teams

* You are measuring fidelity of implementation (are we doing SW-
PBIS properly) using the TFI (Tiered Fidelity Inventory)
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Pause, think, note.




Documents to help you implement

Information in these documents has been used in this presentation and is gratefully
acknowledged

* Integrated Tiered Fidelity Inventory Companion Guide Positive Behavioural Interventions & Supports (PBIS)
www.pbis.org https://www.pbis.org/resource/integrated-tiered-fidelity-inventory-companion-guide

* Fintel, N. & Elfner, K. (2020). Data Guide for Enhancing Your PBIS Framework to Address Student Mental
Health. Florida’s Positive Behaviour Support Project, University of South Florida.
http.//flpbis.cbcs.usf.edu/other/mental _health.html

* ISF Action Planning Companion Guide to SWPBIS-Tiered Fidelity Inventory v.2.0, February 2016.
www.pbis.org https://www.pbis.org/resource/isf-action-planning-companion-guide-to-swpbis-tfi

* ISF School Installation Guide from Midwest PBIS, Katie Pohlman
https://drive.google.com/file/d/12neAlen5rwyqg kQadjClYiBUHFB1sQKd/view



http://www.pbis.org/
https://www.pbis.org/resource/integrated-tiered-fidelity-inventory-companion-guide
http://flpbis.cbcs.usf.edu/other/mental_health.html
http://www.pbis.org/
https://www.pbis.org/resource/isf-action-planning-companion-guide-to-swpbis-tfi
https://drive.google.com/file/d/12neA1en5rwyq_kQgdjCIYiBUHFB1sQKd/view

Outcomes

What is SW-PBIS?

A problem-solving framework

— Systematic implementation of evidence-based practices

A multi-tiered continuum of support

— Layers in increasingly more intensive environmental
supports to increase the likelihood students are
academically, emotionally, and socially successful



Multi-tiered continuum of support

A continuum of practices is developed such that:

1. A core curriculum is provided for all students.

2. An additional, scaffolded curriculum is
arranged for students who are at risk of failure
using the core curriculum

3. An additional specialised and intensive
curriculum is developed and provided for
students whose performance is deemed
nonresponsive to the scaffolded
curriculum.




The Essence and Distinction of SWPBIS

What do our kids need?
What are they having difficulty with?

The conjoined and cyclical approach of:

a) using data to identify problems

b) selecting one or more practices to address
the problem O

c) intentionally providing supports needed for
successful implementation

d) then returning to analysis of data to evaluate

effects — |
Mitchell, B. S., Hatton, H., & Lewis, T. J. (2018). An examination of the evidence-base of school-wide positive @ y v Pp
Behaviour interventions and supports through two quality appraisal processes. Journal of Positive Behaviour positive learning environments

Interventions, 20(4), 239-250. doi:10.1177/1098300718768217




The Essence and Distinction of SWPBIS

The conjoined and cyclical approach of:
a) using data to identify problems

b) selecting one or more practices to What works Oltf]gf_he:f kids with this
ifficulty”
address the problem
c) intentionally providing supports needed for
successful implementation @
d) then returning to analysis of data to evaluate
effects %R |
_ _ - _ — yppie
Behaviour inténventions and supports frough (wo dualfy appraisal processes. Journal of Posiive Behaviour @gm@mw nnnnnnn

Interventions, 20(4), 239-250. doi:10.1177/1098300718768217




The Essence and Distinction of SWPBIS

The conjoined and cyclical approach of:
a) using data to identify problems

b) selecting one or more practices to address
the problem

What helps adults to do this
with kids?

c) intentionally providing supports needed
for successful implementation

d) then returning to analysis of data to evaluate

effects - P
Mitchell, B. S., Hatton, H., & Lewis, T. J. (2018). An examination of the evidence-base of school-wide positive @ y v Pp
Behaviour interventions and supports through two quality appraisal processes. Journal of Positive Behaviour positive learning environments

Interventions, 20(4), 239-250. doi:10.1177/1098300718768217




The Essence and Distinction of SWPBIS

The conjoined and cyclical approach of:
a) using data to identify problems

b) selecting one or more practices to address
the problem

c) intentionally providing supports needed for
successful implementation

Did we make a difference to

d) then returning to analysis of data to the kids?
evaluate effects

Mitchell, B. S., Hatton, H., & Lewis, T. J. (2018). An examination of the evidence-base of school-wide positive
Behaviour interventions and supports through two quality appraisal processes. Journal of Positive Behaviour
Interventions, 20(4), 239-250. doi:10.1177/1098300718768217




What do we want for our kids? Improved cricket ball

Staff PL, re-organise ] i
bowling skills

timetable for more

practice, Change
lunch duty = What is
supervised practice. happening '
Performance
now?
Feedback for staff 40% of
students in
How can we Year 6 can
help all staff do bowl
those things? accurately

Skilled adult Modelling,
Video Modelling, What teaching strategies have evidence

Increased Practice and they will help our kids be more successful? ,
Increased Feedback Wiﬂmzmﬁ:z‘;ﬁ; nnnnnnn




Staff PL, re-organise What do we want for our kids? Improved patient

timetable for more Iining up at
practice, lunch duty = canteen /ZChange
supervised practice What is esult?
feadback for staft nappening
eedback for sta
now? 40% of
students
How can we

push in (60%
of students wait
successfully)

help all staff do
those things?

Skilled adult Modelling, | | |
Video Modelling, What teaching strategies have evidence

Increased Practice and they will help our kids be more successful? )
' & B8 e
Increased Feedback W‘:ﬂmxﬂ%ﬁszm; nnnnnnn




What do we want for our kids? Improved...

Staff PL.’ mental health?
reorganise school/
timetable, What is
Performance H . esult?
feedback for staff appening
now? 2
" What data
OwW can we

2
help all staff do do we have*

those things?

Increased teaching using

programs written FOR What teaching strategies have evidence
teachers. they will help our kids be more successful?
Increased supervised practice - —
and feedback W::we&:::&#:zﬁ: nnnnnnn




Pause, think, note.




Each school develops a Continuum of Support

to fit their student’s needs — example o

Wh Academic Behavioural Mental Health
° (externalising) (internalising)
Tier 3/Intensive .
Individual Students FBA-BIP Risk Management Plan
5% Toe-bv-toe Therapy Generalisation
i y
Assessment-based Support plan Plan
. *High Intensity
Tier 2/Targeted _
‘High efficiency | 15% Macqlit CICO BRAVE
*Rapid response
Tier 1/Universal
*Preventive, Spelllng
proactive i
-Teach skills that | Al Mastery Behaviour
Increase the Reading lessons
likelihood most
students will be Mastery

successful




Why Use a MTSS/PBIS Framework

 Emphasizes whole system response/prevention — not just the role of
the teacher, but the role of the whole organisation

* Provides instructional framework for teaching S/E competencies - we
support by teaching skills

* Focus on use of data to evaluate impact - we use the assess, plan,
teach, assess cycle for MH/SEL, just like academics

« Sustainability — we invest in supporting staff to do new things, by
changing the way our school runs and is organized (not just grabbing
a new program that looks cool...)
Cook, C. R, Frye, M., Slemrod, T., Lyon, A. R., Renshaw, T. L., & Zhang, Y. (2015). An int?grated approa.ch to univers?I prevlentior.t Independent and combined effects of PBIS and SEL on youths” mental health. School Psychology Quarterly, 30(2), 166. e R I e
Chafouleas, S. M., Johnson, A. H., Overstreet, S., & Santos, N. M. (2016). Toward a blueprint for trauma-informed service delivery in schools. School Mental Health, 8(1), 144-162.
&Rypp

Maynard, B. R., Farina, A., Dell, N. A,, & Kelly, M. S. (2019). Effects of trauma-informed approaches in schools: A systematic review. Campbell Systematic Reviews, 15(1-2).

positive learning environments




What can we teach?

Figure 1. A Complete Mental Health Model
[ NEGATVEWDIGATORS | posmWEMDiGTORS

i Y Disruptive Behaviors, ; e o
sum"::g‘:)::;;ga NS | such s Defance, Rule Violations, | FI >atistacion and Positie Strong Social Relationships
o Uep and Substance Use ptions, PP
Healthy
e interactions
Trauma - Inconsistent LT bl.ocks and safe and
Thinking errors, : of wellbeing ; : :
and other . Risky or unsafe rules and : Basic needs Social and nurturing
. behavioral : . (gratitude, ) ) .
environmental > settings expectations are met emotional skills | environments
withdrawal . empathy, o
stressors across settings : (minimal
persistence) . :
bullying, high
support)
Risk Factors Resilience Factors

Adapted from Suldo & Romer, 2016*

From Fintel, N. & Elfner, K. (2020). Data Guide for Enhancing Your PBIS Framework to Address Student Mental Health.
Florida’s Positive Behaviour Support Project, University of South Florida._http./flpbis.cbcs.usf.edu/other/mental_health.html
. in turn rom Suldo, S. M., & Shaffer, E. J. (2008). Looking beyond psychopathology: The dual-factor model of mental health
in youth. School Psychology Review, 37(1), 52-69.

ositive learning environments
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Advancing Education Effectiveness:
WWW. pbis_org Interconnecting School Mental
Health and School-Wide PBIS

INSTALLING AN Volume 2: An Implementation Guide
INTERCONNECTED

SYSTEMS FRAMEWORK
AT THE SCHOOL LEVEL:

Conference

PBIS Leadership Forum

Recommendations and Examples
to Guide School Leadership

Teams, Practitioners and Coaches Session Materials

LUCILLE EBER, ERIN SCHERDER, CATHERINE RAULERSON, 2022 2021 2020 2019
DAMA ABSHIER, KELLY PERALES, & MARK WEIST
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Traditional

R
MH counselor “sees” MH person on teams at all tiers. Interventions are
— student at defined (core features, dosage, frequency,
appointments outcomes)
- Clinicians only do MH is everyone’s job. Clinicians contribute to
“mental health” integrated plan
Case management Fidelity AND outcome data determined before
notes delivery; data monitored continuously by teams I
e

From the SWK Interconnecting Mental Health within a School-Wide System of PBIS: \ fR - lei
Systems, Practices, Data. APBS Pre-Conference Workshop p.";'ss.'t'.‘\?e".;’::‘,ﬁ.?ge ehvironments

March 11, 2020 lucille.eber@midwestpbis.org kelly.perales@midwestpbis.org
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1.
Single System of One Set of

Delivery T
edims

2.
. Access is NOT
enough

4. , Ke
MTSS essential to Y

install SMH Messages

3. .
Mental Health is Success defined

for ALE by Outcomes
From the SWK Interconnecting Mental Health within a School-Wide System of PBIS: @E!EePle

Systems, Practices, Data. APBS Pre-Conference Workshop
March 11, 2020 lucille.eber@midwestpbis.org kelly.perales@midwestpbis.or

ositive learning environments
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1. Single System of Delivery
One set of teams (T1, T2, T3)

- Community and School MH staff serve on leadership team and make
decisions as a TEAM

What Does it Look Like?

One set of school “Behavioural health” teams organized around tiers
Role and function of staff not employed by school are explicitly stated in MOU.
ALL Requests for Assistance managed within one set of teams.

ALL school and community employed staff take part in teaching Social/Emotional/Behavioural
(SEB) necessary to navigate social situations, school, family and work environments.

Adapted From the SWK Interconnecting Mental Health within a School-Wide System of PBIS: @)ﬁ? l | |

Systems, Practices, Data. APBS Pre-Conference Workshop
March 11, 2020 lucille.eber@midwestpbis.org kelly.perales@midwestpbis.org

nnnnnnnnnnnnnnnnnnnnnnnnn
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2. Access is NOT Enough

Success Is defined by student impact
What Does it Look Like?

 Interventions are evidence based and matched to presenting problem using data
* Interventions are progress monitored for fidelity and impact
« Teams are explicit about intervention description (what, when, how long)

« Skills taught in Tier 2/3 interventions are assessed across all tiers by ALL Staff
across ALL settings linked to Tier 1 Social Emotional Behavioural (SEB)
instruction

Ineffective programs or practices are eliminated.

Adapted From the SWK Interconnecting Mental Health within a School-Wide System of PBIS: @2 - .

Systems, Practices, Data. APBS Pre-Conference Workshop .\ /) Raisingyoung pecplein

! ) . . . positive learning environments
March 11, 2020 lucille.eber@midwestpbis.org kelly.perales@midwestpbis.or
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3. Mental Health is FOR ALL

Integrate SEB competencies into PBIS Matrix (we teach everyone how
to be well)

Universal Screening to identify ALL possible MH/behavioural needs
(externalisers and internalisers — we check if everyone/anyone needs
more teaching)

What Does it Look Like?
ALL staff are trained and supported through PD / coaching.

Clinicians role includes support of systems and support of ALL adults as
well as delivery of some interventions with students.

Teachers provide social emotional behaviour (SEB) instruction along with
academic content.

Adapted From the SWK Interconnecting Mental Health within a School-Wide System of PBIS: @z - B

Systems, Practices, Data. APBS Pre-Conference Workshop .\ /) Raisingyoung pecplein

! ) . . . positive learning environments
March 11, 2020 lucille.eber@midwestpbis.org kelly.perales@midwestpbis.or



mailto:lucille.eber@midwestpbis.org
mailto:kelly.perales@midwestpbis.org

4. Use MTSS Framework
Implementation science guides the work

-Data-based decision making is used by teams at all tiers with type of data
matched to specifics and complexity of interventions.

-A formal process for selecting and implementing evidence-based practices is
established.

-Ongoing professional development and coaching to ensure fluency and to
guide refinement of implementation.

What Does it Look Like?

All initiatives/programs are aligned and installed with core features of MTSS
The continuum of evidence-based interventions are linked across tiers, with
dosage and specificity of interventions increasing from lowest to highest tiers.

Skills taught in Tier 2/3 interventions are supported by ALL Staff across ALL
Settings Iinked to Tier 1 S-E-B* inStru Ction Adapted From the SWK Interconnecting Mental Health within a School-Wide System of PBIS:

Systems, Practices, Data. APBS Pre-Conference Workshop
March 11, 2020 lucille.eber@midwestpbis.org kelly.perales@midwestpbis.org
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Installing an ISF at your school

What do we have in place What do we need to add and
already? take away?

R I
\ fRaising young peoplein
positive learning environments




Stages of implementation

(Fixsen, Blasé, 2005)

Exploration/Adoption « Should we do this?

Installation » Put resources and systems in place
Initial Implementation * Initial pilots and assess results

Full Implementation » The practice was successful, adopt system- wide

» Adopt variations of the practice and assess

tion
Innovatio results

N —

Sustainability » Make this the way of doing business




Steps for Installation within Schools

1. Get the right people to the table: establish single set of integrated
team(s)
|ldentify need for merging teams with similar goals.
Expand team membership
Establish roles and functions of individuals and teams across tiers of
support
Establish team operating procedures and problem solving approaches

2. Define the outcomes you want to achieve: assess need and current
supports
Fidelity: PBIS/SMH (Action Planning Companion Guide to TFI)
What do our students need? Locally relevant data

Adapted from From Midwest PBIS @Rypple

positive learning environments




Pause, think, note.




1. Get the right people to the table:

Establish single set of integrated team(s)

* |dentify need for merging teams with similar goals.
« Expand team membership

R I
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Your Current PBIS team (s)

Do they match with TFI requirements for membership, at each tier?

11 Team Composition:
Tier 1 team includes a Tier
1 systems coordinator, a
school administrator, a family
member, and individuals able
to provide (a) applied behavioral
expertise, (b) coaching
expertise, (c) knowledge of
student academic and behavior
patterns, (d) knowledge about
the operations of the school
across grade levels and
programs, and for high schoaols,
(e) student representation.

2.1 Team Composition:
Tier 2 (or combined Tier 2 & 3)
team includes a Tier 2 systems
coordinator and individuals able
to provide (a) applied behavioral
expertise, (b) administrative
authority, (c) knowledge of
students, and (d) knowledge
about operation of school across
grade levels and programs.

3.1 Team Composition:

Tier 3 systems planning team
(or combined Tier 2 & 3 team)
includes a Tier 3 systems
coordinator and individuals
who can provide (a) applied
behavioral expertise, (b)
administrative authority, (c)

multi-agency supports (e.q.,
person centered planning,
wraparound, RENEW) expertise,
(d) knowledge of students,

and (e) knowledge about the
operations of the school across
grade levels and programs.




1. Get the right people at the table

At minimum:

 enhance the voice of families
and

* include school and community mental health clinicians alongside teachers
and administrators (Splett, et al., 2017).

ISF Action Planning Companion Guide to SWPBIS-Tiered Fidelity Inventory v.2.0, February 2016

ISF leadership teams include community employed and school employed staff with mental health
ISF Enhancement expertise. Teams also include families and students as active leaders.

Community partners’ roles at Tier 1 are clearly defined through a memorandum of understanding (MOU).

ALSO

« other community partners (Police, Child Protection, Youth Group, Elders etc)
— who is important in your community?

See Splett, Joni W., Perales,Kelly, Halliday-Boykins, Colleen A., Gilchrest, Callie E., Gibson, Nicole & Weist, Mark D. (2017). Best Practices for Teaming and Collaboration in the Interconnected Systems Framework, Journal of Applied @jfn ing y ng p oplei
School Psychology, 33:4, 347-368, DOI: 10.1080/15377903.2017.132862 NN/ positive learning environmen




1. Get the right people at the table

Establish roles and functions of individuals and teams
across tiers of support

« Every team needs (at minimum)
* Chair/Team leader
Secretary/minute taker
Data person
Liaison with Students, families/community and staff
Intervention expertise (at each Tier)




Pause, think, note.




1. Get the right people at the table

Every team member needs to know what they are doing,
before they get into this process.

« Every team member understands the PBIS logic model (the
circles) and the rationale for a multi-tiered system of support
(MTSS - the triangle)

* Every team member knows what the Big 5 are and how to use
the graphs of to solve problems at the whole school, group and
individual level

« Every team member has an understanding of what the ISF

adds, to core PBIS implementation % |
R e




1. Get the right people at the table

Establish team operating procedures and problem-solving
approaches

. Team norms/working agreements

. Meeting agenda includes problem solving structure, which
Includes data AND deliberate strategies to include all voices

¢ Eg TlPS https://www.pbis.org/resource/tips-meeting-minutes-template

¢ DBDM https://pbismissouri.org/dbdm/



https://www.pbis.org/resource/tips-meeting-minutes-template
https://pbismissouri.org/dbdm/

Pause, think, note.




2. Define the outcomes you want to achieve:

Assess what you are currently doing, and what you need to be doing

Data

1. Are we doing SW-PBIS properly (with fidelity)

2. What do our kids need?

3. Are we making a difference (affecting student outcomes that matter
to our school community)

R I
\ ﬂ?aising young people in
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Data 1. Are we doing SW-PBIS with fidelity?

Tiered Fidelity
Inventory

SWPBIS Tiered Fidelity Inventory

version 2.1

Your scores, ideally
will be above 80% for
each Tier, before you
begin adding MH
supports

S, bher, L Uzaoge, M, Haeeer, I, Loan, T, Pazan, 5, Swais-tesdway, 1, Mciriak,
G [2804). Sohood-wade JULS Thered Fidnly Sventors: OSEF Teswacsl Antatnce Covxr on e~



https://www.pbisapps.org/Applications/Pages/Tiered-Fidelity-Inventory-(TFI).aspx
https://www.pbisapps.org/Applications/Pages/Tiered-Fidelity-Inventory-(TFI).aspx

ISF Action Planning Companion Guide to SWPBIS-Tiered

Fidelity Inventory (Midwest PBIS)

https://www.pbis.org/resource/isf-action-planning-companion-guide-to-swpbis-tfi

School:

ISF Action Planning Companion Guide to SWPBIS-Tiered Fidelity Inventory

v.2.0, February 2016
Date:

Directions: Please determine if each item is Not Implemented (NI), Partially Implemented (PI), or Fully

Implemented (FI).

Subscale

Tiered Fidelity Inventory: Tier I
Features

1.1 Team Composition:
Tier I team includes a Tier I systems coordinator, a school administrator, a family

member, and individuals able to provide (a) applied behavioral expertise, (b) coaching
expertise, (c) knowledge of student academic and behavior patterns, (d) knowledge

about the operations of the school across grade levels and programs, and for high
schools, (e) student representation.

PBIS Big Idea: Effective PBIS teams are knowledgeable, representative of stakeholders,
and have administrative authority.

ISF Big Idea: Community Partners, including family representatives, can provide an
expanded view/context of how the students’ lives outside of school are to be considered and
can enhance the Tier 1 Team’s ability to promote healthy social emotional functioning for
ALL students.

ISF Enhancement

ISF leadership teams include community employed and school employed staff with mental
health expertise. Teams also include families and students as active leaders.

Community partners’ roles at Tier 1 are clearly defined through a memorandum of
understanding (MOU).

P

¢ Rypple
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Pause, think, note.




Fintel, N. & Elfner, K. (2020). Data Guide for Enhancing Your PBIS
Framework to Address Student Mental Health. Florida’s Positive

] ]
n Behaviour Support Project, University of South Florida.
a a e I I I yl l l g e e S http://flpbis.chcs.usf.edu/other/mental_health.html.
|

1.QUESTIONS TO CONSIDER

 What are the mental health needs of our students? How
prevalent are they?

1 For individual students

] For the school
1 For our region/town/area

« What are our expectations/goals for our students, socially-
emotionally/behaviourally, based on these needs?




Data #2: Identifying Needs: Data sources

» Discipline data (e.g., referrals and
suspensions)

« Attendance data
« School climate surveys

. Univerg,al social-emotional
screening

« Daily Progress Reports (e.g.,
Behaviour Report Card)

« Early Warning Systems
* Visits to the nurse
e Graduation rates

* Participation in school-based
extracurricular activities

Behaviour/Goal Attainment Rating
Scales

Special Education referrals

Referrals to community mental
health providers

Norm referenced Behaviour rating
scales

Academic data (e.g., test scores)
Student, family, and staff focus
groups

Student, family, and staff surveys

Fintel, N. & Elfner, K. (2020). Data Guide for Enhancing Your PBIS
Framework to Address Student Mental Health. Florida’s Positive
Behaviour Support Project, University of South Florida.
http://flpbis.chcs.usf.edu/other/mental_health.html.




Pause, think, note.




Data Purpose #3:. Monitoring Progress - are
we making a difference”? - to kids e ) ot s

Behaviour Support Project, University of South Florida.
http:/fpbis.cbcs.usf.edu/other/mental_health.html.

We want to track and monitor the progress of students receiving an
intervention(s).

For both interventions delivered by school staff or those provided by

someone employed by an entity OTHER than the school to individual

students:

* How will we know that a student is receiving a mental health
intervention?

* How will we know the student’s response to the intervention?

« How will we know if our students have met our expectations/goals?

* How will we know if a student is not meeting our expectatio oals
and needs a higher level of support? \

aising young people in
positive learning environments




Data Purpose #3:. Monitoring Progress - are
we making a difference? - to the school

We want to track and monitor the progress of students receiving
an intervention(s) at the school (population) level:

« How will we know if the school is seeing a reduction in negative
indicators or an increase in positive indicators?

« How will we know if the school reaches its goals around a
particular indicator?

« How will we know if a school is not meeting its goals around a

particular indicator? |
s (LRypple




Woah!

* Yep, there's a bit to do
« Remember where you are:

Stages of implementation

(Fixsen, Blasé, 2005)

Exploration/Adoption « Should we do this?

* This PL series is all about Exploration, further resources are
available for Adoption and Installation

»Next time: Tier 1 (Universal) practices in the ISF

~
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