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Fidelity Assessment and Action Planning

* New SAS 2022
e Links between SAS and TFl

« Combined Fidelity Assessment tool and Action Planning
companion




Learning Objectives

* Learning Objective 1: Alook at the new SAS, and how this is
linked with the TFI. Access to a new tool for fidelity assessment
and action planning at Tier 1, 2 and 3

* Learning Objective 2: School teams will be able to quickly and
efficiently assess fidelity of all 3 tiers of implementation
annually, and use this information for Action planning.
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A few questions about data

Student outcome: Fidelity:

* Collect the “big 5” for student

behaviour errors? « Currently use the TFI?
 Currently use the SAS?
« Graph the “big 5”? * Have an annual fidelity
review?

° W I ?
» Use a structured DBDM rite an annual report

process for the Big 57? @Rvpp'e




Fidelity measures in SW-PBIS history
(lots of TLAS)

« SET Schoolwide Evaluation Tool

* TIC Team Implementation Checklist
« SAS Self Assessment Survey

« BOQ Benchmarks of Quality




Fidelity Measures in this presentation

DRAFT-REVISED SAS Tier 1, Tier 2, Tier 3

WPBIS Tiered Fidelity Inventory

version 2.1 SAS
Done by ALL STAFF

TFI — done by SW-PBIS Teams




Tool is available free

WWWw.rypple.org.au/resources



http://www.rypple.org.au/resources

Turn and Talk

Why bother about fidelity?




e TF

iys\i{)EZBlls Tiered Fidelity Inventory  |Intended Participants

The TFl is intended to be
completed by members of a
school’s System Planning Team,
with the active presence and
guidance of an external SWPBIS
coach.




The TF]

The purpose of the SWPBIS Tiered Fidelity Inventory (TF1) is to
provide a valid, reliable, and efficient measure of the extent to
which school personnel are applying the core features of

SWPBIS.

Three sections

Tier 1: Universal SWPBIS Features;
Tier 2: Targeted SWPBIS Features;

Tier 3: Intensive SWPBIS Features
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How often to TFI?

 PRE: When schools initially launch implementation of SWPBIS,

 DURING: then every third or fourth meeting until they reach
at least 70% fidelity across three consecutive administrations.

 ONGOINGLY: Once fidelity on a tier is met, shift to annual TFI
assessment




SAS New version in 2022!

Intended Participants

 Assessment of the school-wide system within Tier 1 is
intended to be completed by

« Teaching staff as well as support staff such as custodians, cafeteria
workers, and playground supervisors.

« Assessment of the classroom, and Tier 3 systems is
most applicable for teaching staff (and Admin)




How often to SAS?

Schedule of Administration

« School Teams are encouraged to self-assess using the SAS for
initial action planning (before getting started with SW-PBIS)

« followed by an annual evaluation ir-the-Spring-of every year.

Hot tip! Do it electronically! (fewer tears)




Combined Fidelity tool

* Allows schools to input data from TFl and SAS
« Sums the two scores (TFI = 30% weight, SAS = 70% of weight)
* Gives total fidelity score

e Allows for DBDM
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Tier 1 (Schoolwide

1.1 Team Composition: Tier 1 team includes a Tier 1 1SW.1 Team Composition In my school, a team exists
systems coordinator, a school administrator, a family for school-wide behaviour support, planning, and problem
member, and individuals able to provide (a) applied solving and the school administrator is an active member
behavioural expertise, (b) coaching expertise, (c) of the team.

knowledge of student academic and behaviour
patterns, (d) knowledge about the operations of the
school across grade levels and programs, and for
high schools, (e) student representation.

1.2ai) A Leadership
Team the represents the
school exists and has
Admin. involvement.

1.2aii) The Leadership | 1.2 Team Operating Procedures:
team meets regularly and Tier 1 team meets at least monthly and has (a)

- regular meeting format/agenda, (b) minutes, (c)
efficiently defined meeting roles, and (d) a current action
plan.

1.2bi) Leadership Team |1.10 Faculty Involvement:
involves all staff in data Faculty are shown school- wide data regularly and

analvsis and problem provide input on universal foundations (e.g.,
‘y P expectations acknowledgements, definitions,
solving consequences) at least every 12 months.




Tier 1 (Schoolwide

provides PL to ALL staff,
ongoingly

1.2biii) Leadership Team

1SW.8 Professional Development Content My school
has provided professional development on the 4 core
Tier 1 SW-PBIS practices: a) teaching school-wide
expectations, b) acknowledging appropriate behaviour,
c¢) correcting errors, and d) requesting assistance.

1.2c i) Leadership Team
communicates with
Students, Families and
Communities about SW-
PBIS

1.11 Student/Family/Community Involvement:
Stakeholders (students, families, and community
members) provide input on universal foundations
(e.g., expectations, consequences,
acknowledgements) at least every 12 months.

1SW.10 Student / Family / Community Communication
My school has a documented process for informing
students, families and members of the school community
about expected student behaviours at school (e.g.,
newsletters, brochures, website).

1.2cii) Leadership Team
invites feedback and
input from students,
families and community
members on the schools
implementation of SW-
PBIS

1SW.11 Student / Family / Community Engagement

My school seeks input on core practices (e.g., teaching
school-wide expectations, acknowledging appropriate
behaviour, correcting errors) from students, families and
members of the school community at least annually.




Tier 1 (Schoolwide)

1.1 Team Composition: Tier 1 team includes a Tier 1 1SW.1 Team Composition In my school, a team exists |
systems coordinator, a school administrator, a family for school-wide behaviour support, planning, and problem !
member, and individuals able to provide (a) applied solving and the school administrator is an active member i
behavioural expertise, (b) coaching expertise, (c) of the team.

knowledge of student academic and behaviour
patterns, (d) knowledge about the operations of the
school across grade levels and programs, and for
high schools, (e) student representation.

Tier 1 Leadership Team rates 100% in place

Combined Fidelity Score = 82.5% in place ~&—=

positive learning environments




Tier 1 (Schoolwide)

1.7 Professional Development: A written process is 1SW.7 Professional Development System. My school
used for orienting all faculty/staff on 4 core Tier 1 has a documented process for orienting all staff and
SW-PBIS practices: (a) teaching school-wide providing ongoing professional development on the
expectations, (b) acknowledging appropriate school-wide behaviour support system.

behaviour, (c) correcting errors, and (d) requesting

assistance.

Tier 1 Leadership Team rates 100% in place

Combined Fidelity Score = 37% in place &=
ERypple
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Overall TFlI and SAS, per Tier

1.7d Annual reports
about the impact of SW-
PBIS are readily
available

1.15 Annual Evaluation: Tier 1 team documents
fidelity and effectiveness of Tier 1 practices at
least annually (including year- by-year
comparisons) that are shared with stakeholders
(staff, families, community, district) in a usable
format.

1SW.15 Annual Evaluation In my school, data
reflecting the effectiveness of Tier 1 practices are
shared with staff and relevant stakeholders at least
annually, including year-by-year comparisons of
outcome data (e.g., percentage of students in
tiers, equity data, pattems of student behaviour,
etc.), in a usable format.

15

Overall TFl % in place for this tier

Overall SAS % in place for this tier

Tier 1 Leadership team reckons...

Whole staff reckon...

—_—
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Turn and Talk

Pros and cons of comparing TFI and SAS?




1.8a Expected behaviour is
defined in each teaching area

Tier 1

1.8 Classroom Procedures: Tier 1 features
(school-wide expectations, routines,
acknowledgements, in-class continuum of
consequences) are implemented within classrooms
and consistent with school-wide systems.

Classroom

1C.1 Behavioural Expectations: In my classroom,
expected student behaviours (e.g., rules) are stated
positively, defined clearly, aligned with school-wide
expectations, posted in a way that can be seen from
anywhere in the classroom, and explicitly taught to
students.

1.8b Procedures and routines
are taught in each teaching
area

1C.2 Procedures & Routines: In my classroom,
procedures and routines are stated positively, defined
clearly, aligned with school-wide expectations, and
explicitly taught to students; procedures and routines
are appropriate for age/grade level and context (e.g.,
content area, instructional practices).

1.8c Effective
acknowledgement of correct
behaviour is provided in
classrooms

1C.3 Feedback and Acknowledgement: In my
classroom, | consistently acknowledge expected
student behaviour.

1.8d Effective error correction
strategies are used in
classrooms

1C.4 Behaviour Error Correction: In my classroom, |
consistently use research-based instructional responses
that align with school-wide procedures, to correct
student behaviour

1.8e Active Supervision is used
all teaching areas

1C.5 Active Supervision: In my classroom, | engage in
active supervision through moving, scanning, and
interacting with students

vpple
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1C.1 Behavioural Expectations: In my classroom,
expected student behaviours (e.g., rules) are stated
positively, defined clearly, aligned with school-wide
expectations, posted in a way that can be seen from
anywhere in the classroom, and explicitly taught to
students.

25

0.325

1C.2 Procedures & Routines: In my classroom,
procedures and routines are stated positively, defined
clearly, aligned with school-wide expectations, and
explicitly taught to students; procedures and routines
are appropriate for age/grade level and context (e.g.,
content area, instructional practices).

98

0.98

1C.3 Feedback and Acknowledgement: In my
classroom, | consistently acknowledge expected
student behaviour.

0.07

1C.4 Behaviour Error Correction: In my classroom, |
consistently use research-based instructional responses
that align with school-wide procedures, to cormect
student behaviour

24

0.24

Tier 1
Classroom

Rypple
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Tier 2

2.1 Link to Tier 1

2.8 Access to Tier 1 Supports: Tier 2 supports are
explicitly linked to Tier 1 supports, and students
receiving Tier 2 supports have access to, and are
included in, Tier 1 supports.

2.6 Access to Tier | Supports: Tier 2 interventions are
explicitly linked to Tier 1 expectations and students
receiving Tier 2 interventions have access to and are
included in Tier 1 universal supports

25

2.2a: Leadership is skilled

2.1 Team Composition: Tier 2 (or combined Tier 2 & 3)
team includes a Tier 2 systems coordinator and
individuals able to provide (a) applied behavioural
expertise, (b) administrative authority, (c) knowledge of
students, and (d) knowledge about operation of school
across grade levels and programs.

2.1 Behaviour Support Team: A Tier 2 team with an
administrator as an active member exists in my school and
meets at least monthly.

10

2.2b Leadership meet
regularly, efficiently

2.2 Team Operating Procedures Tier 2 team meets at
least monthly and has (a) regular meeting
format/agenda, (b) minutes, (c) defined meeting roles,
and (d) a curment action plan.

2.2 Team Procedures: The Tier 2 team has developed a
process for engaging in two way communication with staff
(e.g., process for gathering staff input, questions, and/or
concems for meeting agendas).

3
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Tier 3

SAS Score as
TFI Score: % "In Place"
Sub Component TFI ltem SAS ltem h Flace Total fidelity score
T 1or2
S ol E.g.: type 50% as 50

3.1a Tier 3 is linked to Tier 1 |3.13 Access to Tier 1 and Tier 2 Supports: Students
and 2 receiving Tier 3 supports have access to, and are included

in, available Tier 1 and Tier 2 supports. 1 0_5
3.2a The Tier 3 Team exists, |3.1 Team Composition: Tier 3 systems planning team 3.1 Tier 3 Systems Planning Team: A Tier 3 team
with the expertise needed (or combined Tier 2 & 3 team) includes a Tier 3 with an administrator as an active member exists in my

systems coordinator and individuals who can provide school and meets at least monthly.

(a) applied behavioural expertise, (b) administrative

authority, (c) multi-agency supports (e.g., person

centred planning, wraparound, RENEW) expertise, (d) 1 27 0.339

knowledge of students, and (e) knowledge about the

operations of the school across grade levels and

programs

| |

3.2b The Tier 3 Core team is |3.2 Team Operating Procedures Tier 3 team meets 3.2 Team Procedures: The Tier 3 team has
efficient at least monthly and has (a) regular meeting developed a process for engaging in two-way

format/agenda, (b) minutes, (c) defined meeting 1 communication with staff (e.g., process for gathering 34 0.388

roles, and (d) a current action plan.

staff input, questions, and/or concems for meeting
agendas).

R le
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What's the point of data”

To plan actions...

that make student’s and staff lives better
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DBDM for Fidelity

Designed to be completed as 4 separate teams:
* Tier 1

« Classroom

* Tier 2

* Tier 3

THEN Team leaders get together and collaborate, present a

unified plan
3R le




Part 1. Data Analysis

Overall SAS % in place score for this Tier
Overall TFI In Place % for this Tier

Actions to celebrate these successes with staff and stakeholders:

Select one area for focus:

Focu Component/Subcomponent: | What is happening now? (describe the current implementation, barriers

Ralsmg young people in
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1.3 Behavioural Expectations School has five or
fewer positively stated behavioural expectations
and examples by setting/location for student and
staff behaviours (i.e., school teaching matrix),
defined and in place

1SW.2 Behaviour Expectations
My school has five or fewer positively stated
behavioural expectations and/or rules defined and
in place (i.e., school matrix).

50

0.5

1.4 Teaching Expectations: Expected academic
and social behaviours are taught directly to all
students in classrooms and across other campus
settings/locations.

1SW.3 Teaching Expectations My school has a
documented and distributed schedule for teaching
expected behaviours.

0.342

1.9 Feedback and Acknowledgement: A formal
system (i.e., written set of procedures for specific
behaviour feedback that is [a] linked to school-
wide expectations and [b] used across settings
and within classrooms) is in place and used by at
least 90% of a sample of staff and received by at
least 50% of a sample of students.

1SW.4 Feedback and Acknowledgment My
school has a documented system for
acknowledging expected student behaviours (i.e.,
specific positive feedback) that is linked to school-
wide expectations and used across settings.

0.199

1.5 Problem Behaviour Definitions School has

clear definitions for behaviours that interfere with
academic and social success and a clear policy/

procedure (e.g., flowchart) for addressing office-

managed versus staff-managed problems

1SW.5 Behaviour Definitions My school has clear
definitions for behaviours that interfere with
academic and social success and distinctions
between office-managed and staff-managed
behaviours are defined.

50

0.65

1.6 Discipline Policies: School policies and
procedures describe and emphasize proactive,
instructive, and/ or restorative approaches to
student behaviour that are implemented
consistently.

1SW.6 Response to Behaviour My school has a
clear response process (e.g., flowchart) for
responding to behaviour issues.

0.171



What do we want all staff to Do instead?

Focus Component:

Clarify what actions are needed (what do we need
done?)

Clarify target group - who needs to use the practice
(e.g. all staff, Tier 2 Intervention Co’s, Tier 3 Core
team, etc)




1.3 Behavioural Expectations School has five or
fewer positively stated behavioural expectations
and examples by setting/location for student and
staff behaviours (i.e., school teaching matrix),
defined and in place

1SW.2 Behaviour Expectations
My school has five or fewer positively stated
behavioural expectations and/or rules defined and
in place (i.e., school matrix).

50

0.5

1.4 Teaching Expectations: Expected academic
and social behaviours are taught directly to all
students in classrooms and across other campus
settings/locations.

1SW.3 Teaching Expectations My school has a
documented and distributed schedule for teaching
expected behaviours.

0.342

1.9 Feedback and Acknowledgement: A formal
system (i.e., written set of procedures for specific
behaviour feedback that is [a] linked to school-
wide expectations and [b] used across settings
and within classrooms) is in place and used by at
least 90% of a sample of staff and received by at
least 50% of a sample of students.

1SW.4 Feedback and Acknowledgment My
school has a documented system for
acknowledging expected student behaviours (i.e.,
specific positive feedback) that is linked to school-
wide expectations and used across settings.

0.199

1.5 Problem Behaviour Definitions School has

clear definitions for behaviours that interfere with
academic and social success and a clear policy/

procedure (e.g., flowchart) for addressing office-

managed versus staff-managed problems

1SW.5 Behaviour Definitions My school has clear
definitions for behaviours that interfere with
academic and social success and distinctions
between office-managed and staff-managed
behaviours are defined.

50

0 Discipline Policies: School policies and
procedures describe and emphasize proactive,
instructive, and/ or restorative approaches to
student behaviour that are implemented
consistently.

1SW.6 Response to Behaviour My school has a
clear response process (e.g., flowchart) for
responding to behaviour issues.

3

0.65

0.171

D



Support Component

Actions

Tell (what message/ information will be provided?
Include rationale)

Show (provide models/ demonstration/examples)

Planning for practice (time and supports for planning to
use this practice)

Feedback (how and when will the target group get
feedback on their performance?

Other supports?

How can we
help all staff,
do things that
make kids
more
successful?




Develop a list of behaviours considered
"minor”(classroom managed) or "major" (Admin
managed) with all staff using consensus
decision making. Ensure these behaviours are
defined and each staff member has a copy

Develop a flow chart for how "minor" and "major”
behaviour errors should be responded to in your
school. Include effective practices for
responding to behaviour errors and ensure all
staff have the opportunity to provide feedback

Collect the Big 5, graph and share with staff at
least once a school term or month

Team to use a structured DBDM process, and
share with staff the decision making process,
solution plan, and results (measurable change in
student behaviour)

Optional
Actions

VPple
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Student Outcome Data and DBDM

* Collecting the Big 5 (or more)
« Graphing the Big 5

e Structured DBDM




