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Discuss 

• What brought you here today? 

 

• What are you hoping to learn from this 

session? 



The need for intervention:  

Some sobering facts 
 



An estimated 9 to 13% of 

American children and 

adolescents between ages 

9 to 17  have serious 

diagnosable emotional or 

behavioral health disorders 

resulting in substantial to 

extreme impairment. 

 

(Friedman, 2002)   

 



Children who are identified as hard to manage at 
ages 3 and 4 have a high probability  (50:50) of 
continuing to have difficulties into adolescence  
 
 
(Campbell & Ewing, 1990; Egeland et al., 1990; Fischer, Rolf, Hasazi, & Cummings, 
1984). 

 



Early appearing aggressive behaviors are the best predictor 
of juvenile gang membership  

and violence.  
 

(Reid, 1993) 



When aggressive and antisocial behavior has persisted to 
age 9, further intervention has a poor chance of success.  

 

(Dodge, 1993) 



Of the young children who show early signs of challenging 
behavior, it has been estimated that fewer than 10% 

receive services for these difficulties.  

(Kazdin & Kendall, 1998)  

 



Preschool children are 
three times more likely 
to be “expelled” then 

children in grades K-12 

 

(Gilliam, 2005) 



There are evidence based 
practices that are effective 

in changing this 
developmental 

trajectory… 

the problem is not what to 
do, but rests in where and 

how we can support 
children and help families 

access services 



Our focus for today 

• WHAT to do 

 

• BEING the intervention for young children 

 

 



Our language 

Behaviour Error 

 

Any behaviour which 
is not the successful 
behaviour in that 
circumstance 

 

 

Challenging behaviour 

 

Behaviour errors 
which  

a) mean people are 
getting hurt 

b) place the child at 
risk of exclusion 



Why 

Do behaviour errors upset us so much more 

than other learning errors? 

 



Examples of Challenging Behaviors 

 

• Physical and Verbal Aggression 

• Noncompliance/Defiance 

• Self-Injury 

• Disruptive vocal/motor responses 
(screaming, stereotypic behavior) 

• Destruction of property 

• Withdrawal 
Center for Evidence-Based Practices: Young Children with Challenging Behavior, www.challengingbehavior.org 



Challenging Behaviors  

• Behaviors may: 
• Result in self-injury or injury to others 
• Cause damage to the physical environment 
• Interfere with the acquisition of new skills 
• And/or socially isolate the child 
 

• Serious behaviors seldom resolve themselves 
without systematic intervention 

• Usually children progress through a predictable 
course of ever-escalating challenging behaviors 

DEC Concept Paper on Identification of and Intervention with Challenging Behavior, 1999 



Prevalence Pyramid 

1-10% 

Children with Persistent Challenges 

Focused 

Interventions 

 

5-15% 

Children At-Risk 

Intervention and Support 

 

All Children 

Universal Interventions 



We have the technology! 

 

• We have evidence based practices 

• Earlier is better 

• Support for parents matters 

• High-quality environments are key 

• A comprehensive approach is necessary 

• Behavior support makes a difference 

• Parents and educators can implement the 
practices in natural settings 
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Tier 3, Highly individualised supports:  
 

For these children  PBS is a problem solving 

approach:  

 

• What is the problem behaviour?  

• Why is it occurring (functional assessment) 

• What can we do as the adults to: 

• Prevent it happening in the first place 

• Teach an alternative behaviour (it’s impossible 
to stop something) 

• Reinforce the new behaviour so the child gets 

their needs met efficiently 

25 



Why? 

Do 

children 

make 

behaviour 

errors? 



Belief statement: 

 

All behaviour is the person’s best 
attempt to get their needs met 



Why Children Make Social/Behavioral Errors 

• Skill Deficit – Absence of knowledge or 

insufficient understanding of when to use the 

expected behavior  

• Performance Deficit– Absence of effective 

reinforcement to support consistent use of the 

skill 
  

“Additional teaching and practice are required to help 
childrens who have a skill deficit or performance deficit learn 

the desired behaviors and when to appropriately use them.”   
        

 Lewis & Sugai, 2009 

 MO SW-PBS 



Some Basic Assumptions 

 

 

 

 

 

 

 

 

Challenging behavior usually has a message:     

I am bored, I am sad, you hurt my feelings, I need 
some attention. 



Some Basic Assumptions 

Children often use 
challenging 
behavior when they 
don’t have the 
social or 
communication 
skills they need to 
engage in more 
appropriate 
interactions. 

 

 



All behaviour is to either get or avoid 
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Problem

Behavior

Obtain/Get

Something

Escape/

Avoid

Something

Social
Tangible/

Activity

Adult

Stimulation/

Sensory

Peer

Pos Reinf Neg Reinf 



Hypothesis formation: What is 
the function of this behaviour? 



Functions of Behaviour 

Access 

Internal 

stimulation 

Attention 

Activity or 

object 

Escape/Avoid 

Internal 

stimulation 

Attention 

Activity or 

object 
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To GET 

something 

To GET 

away from 

something 



Get Behaviour 
Get… Example 

Internal  or 

Sensory 

Stimulation 

• Hug to make you feel good 

• Self injury for endorphins. 

• Twirling your hair (or pipe cleaner) 

Attention/ 

Social 

stimulation 

• Smiling to get smile back 

• Telling joke to get a laugh. 

• Checking Facebook 

Activity or 

Object 

• Lining up to get onto the slide 

• Finishing work to get to free play. 

• Collecting Flybuys to get a toaster 

35 



Avoid Behaviour 
Avoid Example 

Internal/ 

Sensory 

Stimulation 

 Eating to remove hunger pain 

 Itching to remove a sensation 

Attention/ 

Social 

stimulation 

 Looking away to avoid eye contact 

 Screaming to stop someone talking to you 

 Hitting someone to make them go away 

Activity or 

Object 
 Falling to the ground to avoid holding 

mums hand 

 Creating a disturbance or argument to 

avoid work 
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Some Basic Assumptions 

We need to 

focus on 

teaching 

children 

what to do 

instead of 

the 

challenging 

behavior. 

 

 

 



Assessing the function 

• 1. Describe the behaviour 

• 2 What happens after (consequence) 

• 3. What happens before (antecedent) 

 

• Make a best guess (hypothesis) about whether 

the behaviour is GET or Avoid 



Start with the Behaviour 

• Define so someone who has never seen it 

could act it out accurately, based on your 

description 

 

• AVOID “explanatory fictions” like ”violent”, 
“aggressive” “rude” 
 

• Be explicit 



Behaviour description 

NON example: 

 

“Child demonstrates 
aggressive behaviour” 
 

 

 

 

BETTER example: 

 

“Child hits adults 
with the cricket 

bat” 



PTR example from:  



Consequence – what 
happens after 

• 1st second 

• Then 

• Then 

• Then… 



Antecedent - before 

• A bit earlier… 

 

 

 

• START HERE: Just before 



Activity: 

• Work in pairs 

• Use your handout 

• Start with Behaviour 

• Then Consequence, then Antecedent 

 



How did you go? 

• Share the behaviour sequence with the group: 

 

When _____(Antecdent)______,           

__(child’s name) ______ 

________(Behaviour)________ and then 

_________ (Consequence) 



This sequence allows us to 
make a functional hypothesis 



Put it all together 

Antecedent Behaviour Consequence 
 

 

 

 

 
 

 

Functional Hypothesis 

 

We think  _______________ is trying to GET/ AVOID ________________ 

__________________________________________________________

_ 



Activity: 

• Work in pairs 

• Use your handout 

• The sequence in front of you, and  

• The Get/ Avoid diagram 

• Develop a best guess about what need the 

child is trying to get met (functional hypothesis) 



That is 

Functional Behaviour Assessment 

 

Remember: 

 

All behaviour is the person’s best attempt, to get 
their needs met 

 



It is unethical 

For us to try and STOP a behaviour 

 

ESPECIALLY if the person using it does not have 

verbal communication skills to get their needs met! 

 

We can only teach a better way for the person to 

get their needs met AND make sure it works 



Developing a behaviour 
support plan 

Prevent, Teach, Reinforce 

 

Teach the child a better 

way to get their needs met 



We must define 

• A replacement behaviour 

 

What we want the child to do instead 

 

This is the basis for our entre intervention plan! 



START/replacement behaviour 



Activity 

• What would you like your child to DO instead? 

 

No use of the the word stop! 



Prevention 

“an ounce of prevention is worth a pound of 

cure” 



Prevention is Key  

When inappropriate behaviors occur, assess 

antecedent events and ask: 

• Do we have clear expectations? 

• Have they been thoroughly taught? 

• Are we consistently using strategies to 

encourage desired behaviors? 

The best defense is always a great 

offense. 

MO SW-PBS 



Prevention strategies menu 



Planning time 

• What prevention strategies can you use? 



A reminder… 

1. Prevent the problem (change what the adults do) 

2. Teach a better way to behave to get needs met in 

a safe, effective way (change what the adults do) 

3. Reinforce the better way with the function so the 

child is able to get their needs met (change what the 

adults do) 
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Teaching 

It’s what we do! 



A menu of Teaching 
strategies 



For a child to learn something new, it 

needs to be repeated on average           

 8 times 

 

For a child to unlearn an old behaviour and 

replace with a new behaviour, the new 

behaviour must be repeated on average  

28 times. 
Harry Wong 

Repetition builds fluency... 



Planning time 
 

 

How can you teach the replacement behaviour:  

• formally and informally,  

• in different ways and contexts 



Reinforcement 

• MUST be linked to the function!  

 

• This is why sticker charts can lose 

effectiveness! 



Remember Joel?  



A plan for Joel to get his needs met 



Planning time 

• Reinforcement 

 

• How can you help your child to get their needs 

met? 



Plan sharing time 

Share: 

• Problem behaviour sequence 

• Hypothesised function 

• Replacement behaviour and  

Your intervention plan: 

• Prevent problems by changing the environment 

• Teach the replacement behaviour 

• Reinforce the replacement behaviour by matching 

the function – help the child get their needs met! 



Does 
it 

work
?  

Behavior Rating Scale

Behavior Date
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Will it work for you? 

• How will you tell? 

 

• Data collection methods 



Resources for  
Evidence Based Practices 

• Center on the Social Emotional Foundations 
for Early Learning (CSEFEL) 

• www.csefel.uiuc.edu 

 

• Center for Evidence-Based Practices: Young 
Children with Challenging Behavior 

•  www.challengingbehavior.org 


