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Starting Point…. 
• Educators cannot “make” students learn or 

behave 

• Educators can create environments to 
increase the likelihood students learn and 
behave 

• Environments that increase the likelihood 
are guided by a core curriculum and 
implemented with consistency and fidelity 



Why Classroom Practice? 

• Generally the majority of behaviour problems 
originate in the classroom and often result in 
removal from instruction. 

• ‘Culture’ of education often reinforces ineffective 
practices and creates barriers to implementing 
effective practices. 

• Remaining in class and engaged in instruction 
is essential to student academic and social 
success. 



“The single most commonly used but least  
effective method for addressing undesirable 
behaviour is to verbally scold and berate a 
student”  (Alberto & Troutman, 2006). 
 

  
Consider this… 
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Why ECP… Rationale? 

• Similarity of practices within classroom and non-

classroom areas 

• Frequency and intentionality (dosage) of practices 

increase as we layer support through all 3 tiers 
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Reteach whenever necessary 

 

PBIS Continuum of Support 

Teach to the whole class first 

 

Provide extra assistance, role-play, practise and 

reinforcement for small groups of students at risk. 

 

Give targeted, specialised and highly-individualised teaching and 

reinforcement to students with the highest support need 
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Something to Consider 

 

Until we have defined, taught, modeled, 
practiced, reinforced and re-taught, it is 

unethical for adults to punish. 

 

       ~ Rob Horner 
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Non-alterable Variables Alterable Variables 

Ethnicity 

 

Structure of school 

environment 

Socio-economic status Defining and teaching 

expectations and skills 

Gender Acknowledging appropriate 

behaviour and interacting 

positively with students 

Home background Correcting behaviour  errors 

fluently and consistently 

Engaging students through 

OTR’s 

 

Adapted from G. R. Patterson, Coercive Family 

Process:  A Social Learning Approach, 1982 
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• When looking at a preventative approach, 

these variables offer much greater hope.   
 

• By redesigning our teaching environments, we 
have far greater impact on positive changes in 
student behaviour.   
 

• The focus should really be on redesigning our 
teaching environments….not students! 
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The Shift 

• Student Deficit Logic 

• Student limitations lead to lack of success 

• Goal is to define how the student must change to be 

successful 

 

• Systems Deficit Logic 

• Everyone can succeed under the right conditions 

• Goal is to define the conditions that must change so 

there is a high probability that the student will be 

successful 
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If the children aren’t learning we’re not 
teaching.                               Siegfried Englemann 

 

 

• It’s all a out p o a ility – some things work better than 

others – Practices Matter! 

 

• All behaviour change is an instructional process – 

Instruction Matters! 

 

• Stude t Beha iou  o ’t ha ge u til adult eha iou  
changes – Adults matter! 

 

Terrance Scott 2015 
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PBIS is all about: 

• Using data and being 

scientific about student 

behaviour  

 

• School staff selecting and 

implementing evidence 

based practices that are 

associated with improved 

student outcomes 

 

• Building systems that help 

the adults implement those 

practices consistently 

 

PBIS is different to 

how things have been 

done in the past: 
 

• Not relying on peoples 

opinions and experience 

• Not choosing practices that 

people like or “think” work 

 

• Not allowing staff to do their 

own thing, exactly the way 

they like 
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• Effective teaching requires the delivery of 
evidence-based practices to successfully 
manage classroom behavior and promote high 
rates of engagement in learning (Brophy & 
McCaslin, 1992; Melnick & Meister, 2008).  
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Evidence Based  
Practices 

• No Child Left Behind Act (2001) refers to practices that are proven 

effective by ‘scientifically based research.’ 

• US Department of Education, (2003) refers to practices that have been 

‘proven to work’.  

• For over 40 years, researchers have identified specific practices that are 

associated with positive student outcomes. 

• There is a significant gap between theory and practice 
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What is Evidence Based 
Practice? 

• Based on empirical evidence and direct 
outcome measures. 

• Published in a peer reviewed journal and 
approved by blind reviewers. 

• Authors have no financial stake. 

• Evidence has been replicated with similar 
results. 
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Positive Greetings at the Door: Evaluation of 
a Low-Cost, High-Yield Proactive Classroom 
Management Strategy  
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Positive Greetings at the 
Door  

 •  "The purpose of this study was to conduct an experimental 
investigation of the Positive Greetings at the Door (PGD) strategy 
to improve middle school students' classroom behavior.  

• Teachers were nominated by their principals for participation and 
then randomly assigned to the PGD or attention control condition. 

•  Observational data on academic engaged time and disruptive 
behavior were collected pre- and post-implementation.  

• Results revealed that the PGD strategy produced significant 
improvements in academic engaged time and reductions in 
disruptive behaviour.  

• Moreover, results from a social validity questionnaire indicated 
that teachers found the PGD strategy to be feasible, reasonable, 
and acceptable." 
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• Students in the PGD classes evidenced a 20% 
gain in AET, which corresponds to an extra 12 
min of on-task behaviour per instructional hour 
or an additional hour of engagement over the 
course of a 5-hr instructional day.  
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• Students benefit when teachers implement 

evidence-based classroom management 

practices.1 

• Unfortunately, we’re not there yet. 
• Teachers implement evidence based classroom 

management practices at lower rates than desired.2 

• Students with challenging behaviour experience even 

less praise, fewer opportunities to respond, more 

reprimands, and more negative or coercive 

interactions.3 

1 (Simonsen, Fairbanks, Briesch, Myers, & Sugai, 2008) 
2 (Reinke, Herman, & Stormont, 2012; Scott, Alter, & Hirn, 2011) 
3 (e.g., Carr, Taylor & Robinson, 1991; Kauffman & Brigham, 2009; Scott et al., 2011; Sutherland & Oswald, 2005) 

Why is evidence-based 
classroom management 

important? 
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Latest Research 

• Data About Teacher & Student 

Behaviour 

 

• Collected by University of Louisville 

2008 -2015 

 

• 6752 Classroom observations of 

teacher student dyads 

 

• 3200 in middle/high school setting 
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Challenges 

• Disadvantaged students get less teacher attention 

and instruction 

• Students with identified behavioural challenges 

receive less instruction and more negative 

feedback from teachers  

• Minority students receive more negative feedback 

from teachers 
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Why aren’t we doing it ?   
What do we know from the empirical literature? 

• Teachers typically receive little pre- or in-service 
training in classroom management  

Begeny & Martens, 2006; Freeman, Simonsen, Briere, & MacSuga, in press; 
Markow, Moessner, & Horowitz, 2006; Special Education Elementary 
Longitudinal Study, 2001, 2002, 2004; Wei, Darling-Hammond, & Adomson, 
2010) 
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Professional learning 

• Traditional ‘sit & get’ approach promotes few 
changes in classroom practice. 

 

• Often referred to as ‘train and hope’ – the 
limitations of this approach are well 
documented in the research. 

26 



Effective Professional 
Development 

OUTCOMES 
(% of Participants who: Demonstrate Knowledge, Demonstrate New Skills in a 

Training Setting, and Use New Skills in the Classroom) 

Training 

Components 

Demonstrate 

Knowledge 

Demonstrate New 

Skill in Training 

Use New Skills in 

Classroom 

Theory & 

Discussion 
10% 5% 0% 

Plus Demonstration 

in Training 30% 20% 0% 

Plus Practice and 

Feedback 
60% 60% 5% 

Plus Coaching in 

the Classroom 
95% 95% 95% 

Joyce and Showers, 2002 
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What Works!! 
Positive effects are found when training in classroom 

management is supplemented with ongoing self 

management, coaching, consultation, performance 

feedback, or some combination thereof. 

 
(Abbott et al., 1998; Allinder, Bolling, Oats, & Gagnon, 2000; Briere, Simonsen, Myers, & 
Sugai, 2013; Browder, Liberty, Heller, & D’Huy ette s, 1986; Carter & Van Norman, 2010; 
Jeffrey, McCurdy, Ewing, & Polis, 2009; Keller, Brady, & Taylor, 2005; MacSuga & Simonsen, 
2011; Myers, Simonsen, & Sugai, 2011; Noell, Duhon, Gatti, & Connell, 2002; Noell et al., 
2005; Noell, Witt, Gilbertson, Ranier, & Freeland, 1997; Simonsen, MacSuga, Fallon, & Sugai, 
2013; Simonsen, Myers, & DeLuca, 2010; Sutherland & Wehby, 2001; Workman, Watson, & 
Helton, 1982). 

 

28 



Professional learning 
What Works? 

• Multicomponent approaches, which include 
explicit training, peer coaching and 
performance feedback result in increased 
transfer of skills. 

 

• Ongoing and connected with practice 

• Aligned with other school initiatives 

• Ongoing self-management 

• Builds working relationships among teachers 

• (Darling-Hammond et al., 2009) 
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We can do this! 

• We need to support teachers implementation of 

evidence based classroom management 

practices….. and we can! 

 

• We know what evidence based classroom management 

and instructional practices look like. 

• We have a science to support implementation. 

• We have tools to describe and illustrate what 

implementing evidence based classroom management 

‘looks like’. 
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What are the 4 key 
components of training? 
Joyce & Showers 2002 

 
Effective PL to transfer skills into classroom 

practice consists of the following components 

1. Knowledge and theory/rationale 

2. Modeling  

3. Practise (x25) 

4. Peer coaching  

5. + Performance Feedback 
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Repetition 

Builds Fluency 

Practice 
32 



System of Support for 
Teachers 

Clear 
Expectations 
for Instruction 

& 
Management 

(at this 
school we…) 

Brief 
Professional 

Learning 
Sessions 

(10 min) 

Structured 
Peer 

Observations 

(10 minutes) 

Regular 
Performance 

Feedback 

(data from 
observation) 
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System of Support for 
Teachers 

Clear 
Expectations 

for 
Instruction & 
Management 

Brief 
Professional 

Learning 
Sessions 

Structured 
Peer 

Observations 

Regular 
Performance 

Feedback 
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Clear Expectations 

• Clear expectations for teachers means… 
 

•  Identify a continuum of evidence-based 
instructional and classroom 
management practices that we want 
them to deliver. 
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 8 Effective Classroom Practices 

To Increase Instructional 

Time 

To Increase Time of 

Student Engagement 

1. Classroom Expectations 

2. Classroom Procedures 

and Routines 

3. Encouraging Expected 

behaviour 

4. Discouraging 

Inappropriate Behaviour 

 

5. Active Supervision 

6. Opportunities to Respond 

7. Activity Sequencing and 

Choice 

8. Task Difficulty 
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2. Classroom Procedures and 

Routines 
Procedures are t he process for how 

things are done. When taught  to f luency 

they help st udents to form rout ines to 

ef f icient ly and smoothly accomplish 

tasks. 

ð Classroom at t ent ion signal  

ð Entering/exit ing t he classroom 

ð Transit ions 

ð Lining up 

ð Get t ing teacher assistance 

ð Handing out /collect ing materials 

ð Greet ing visit ors 

1. Classroom Expectat ions 
ð Align with school 

expectat ions 

ð Student  negot iated  

ð Clearly posted 

ð Explicit ly taught  

ð Monitored  

ð Specif ically reinforced 

They should be  

- Observable 

- Measurable 

- Posit ively stated 

- Understandable 

- Always applicable 

3. Encouraging Expected Behaviour 
To ef fect ively recognise and encourage 

student s when they display expected 

behaviours and to create a posit ive school 

environment  where learning f lourishes 

1) Non- cont ingent  at tent ion 

2) Specif ic posit ive feedback 

ð Cont ingent  

ð Immediate 

ð Frequent ly to build behaviour 

ð Intermit t ent ly to maintain behaviour 

ð Rat io of  at  least  4:1 posit ive to 

correct ive feedback 

3) Tangible reinf orcement  system to 

build: 

ð Relatedness 

ð Compet ence 

ð Autonomy 

4) A cont inuum of  reinforcers 

ð Frequent  

ð Intermit t ent  

ð Occasional 

 

4. Discouraging Inappropriate 

Behaviour 
A teaching opport unity to clarify and re- t each 

expectat ions. All responses should be: 

ð Consist ent  

ð Least  Int rusive st rategy 

ð Specif ic, yet  brief  

ð Quiet  and respect ful 

Indirect -  unobt rusive and carried out  quickly 

to minimise disrupt ion to inst ruct ion 

ð Non/minimal - verbal cue 

ð Proximit y 

ð Ignore 

If  t hese do not  change behaviour ut ilise: 

Direct -  inst ruct ional approaches  

 Re-direct :  A brief, clear, privat e verbal 

reminder of  t he expect ed behaviour. Use 

classroom/school mat rix language 

 Re- teach:  Builds on the re- direct  by 

specif ically inst ruct ing exact ly what  should 

be done 

 Provide choice: statement  of  two 

alternat ives 

 Student  conference: re- t eaching or 

problem solving 

5. Act ive 

Supervision 

ð M oving 

ð Scanning 

ð Interact ing  

	

6. Opportunit ies to Respond 

An inst ruct ional quest ion, statement , 

or gest ure made by t he teacher 

seeking an act ive response f rom 

student s. 

1) Verbal responses 

2) Non-verbal responses 

3) Student  response systems 

4) Guided notes 

5) Wait  t ime 

Research shows t hat  st udents are 

signif icant ly more likely to be 

act ively engaged when rat es of  OTR 

are at  a minimum level of  three per 

minut e. 

7. Activity Sequence and Choice 
1) Task interspersal – use a 1:3 rat io of  easier tasks to more 

dif f icult  t asks 

2) Behavioural momentum- begin with easier tasks to build 

momentum for more challenging act ivit ies 

3) Academic Choice -  act ivit ies, materials, who to work wit h, 

where they will work and what  to do when f inished 

8. Task Dif f iculty 
1) Assignment  length or t ime – of fering 

periodic breaks 

2) Response mode – providing an 

alternat ive 

3) Increased inst ruct ion or pract ise – 

provide more t eaching, guided pract ice, 

or f luency- building act ivit ies.  

     

 

TEACH 

TELL 

ð Expectat ion  

ð Specif ic skill 

ð Context   

ð Rat ionale 

SHOW  

c  Non-

examples  

Ö Examples 

PRACTISE 

ð Guided 

ð Independent  

 

M ONITOR 

ð Remind 

ð Supervise 

ð Feedback 

 

 

Adapted from MO 

SW-PBS Tier 1 

Team Workbook 

2016-2017 
 

Ef f ect iv e Classr oom  Pr act ices 

w w w .r y p p le.o r g .au  
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ALL educators in your setting utilise evidence based 
practices... 

True or False 

• Approximately 4 to 7 specific positive behaviour feedback 

statements are provided to individual students or the whole group, in 

a 10-min period.  

• The ratio of positive feedback statements to error correction is at 

least 4:1.  

• Classroom system does not promote teacher attention to student 

errors 

• Student Opportunities to Respond are at a minimum level of three per 

minute.  

• Routines and procedures are defined and explicitly taught. 

• Social skills are explicitly taught in context. 

(Barrett,S., 2016) 



System of Support for 
Teachers 

Clear 
Expectations 

for 
Instruction & 
Management 

Brief 
Professional 

Learning 
Sessions 

Structured 
Peer 

Observations 

Regular 
Performance 

Feedback 
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Brief Professional Learning 

• Sessions use “Tell– Show – Practice” 
model  

• Explain practice, provide rationale, include 
examples & non-examples. 
 

• Use video clips or model effective use of 
practice. 
 

• Provide opportunity for behavior rehearsal in 
the PL setting. 
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Resources - http://pbismissouri.org 
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Professional Learning 
Resources 

For Each of the 8 Practices 

• Teacher Tool 

• Learning Module 

• Handouts for PL Activities 
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Professional Learning 
Resource – Mini- Module 
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Professional Learning 
Resource –  
Online Courses 

pbismissouri.org 
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System of Support for 
Teachers 

Clear 
Expectations 

for 
Instruction & 
Management 

Brief 
Professional 

Learning 
Sessions 

Structured 
Peer 

Observations 

Regular 
Performance 

Feedback 
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Joyce & Showers Research  
on Peer coaching (1995) 

• Staff  form peer coaching teams on the first day of training.. 
• When teachers observe each other, they suggest the person 

teaching is the coach and the person observing is the one 
coached.  
 

• There is no discussion of the o se atio  i  the te h i al 
feed a k  
 

• Generally, these observations are followed by brief 
conversations on the order of Tha ks for letti g e watch 
you work. I picked up some new ideas on how to work with my 

stude ts . 
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Joyce & Showers Research  
on Peer coaching (1995) 

• Found it necessary and important to omit verbal 
feedback as a coaching component as feedback can 
become evaluative and supervisory and training for 
effective feedback can be time consuming.  
 

• Omitting feedback in the coaching process has not 
depressed implementation or student growth and 
the omission has greatly simplified the organization of 
peer coaching teams. 
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Structured Peer Coaching 
Observations 

• Facilitated by someone with behavioural expertise. 
Focused on key management practices & objective, 
simple data collection 

 External or 

Internal Coach 

Classroom Teacher Peer Teacher 
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Coaching Questions 
• What was your first impression? 

• What did you notice about 
……?(SKILL) 

• How would you rate your use of the 
skill at the moment? 

• What could you do to take it up a 
notch? 

• What do you need now? 
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What are the 4 key 
components of training? 
Joyce & Showers 2002 

 
Effective PL to transfer skills into classroom 

practice consists of the following components 

1. Knowledge and theory/rationale 

2. Modeling  

3. Practise (x25) 

4. Peer coaching  

5. + Performance Feedback 
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System of Support for 
Teachers 

Clear 
Expectations 

for 
Instruction & 
Management 

Brief 
Professional 

Learning 
Sessions 

Structured 
Peer 

Observations 

Regular 
Performance 

Feedback 

54 



Performance Feedback 
• Performance feedback involves data collection during 

direct classroom observations of specific teacher 

behaviours followed by feedback on the behaviour 
(Stormant & Reinke, 2014). 

 

• Performance feedback is used to increase teacher’s 
awareness of their teaching practice through 

classroom observations and non-evaluative data-

based feedback.  (Duchaine, Jolivette, & Fredrick, 2011). 

 

• Performance feedback has been demonstrated 

through research to be successful in increasing 

teacher implementation of evidence-based practices 
(Noell et al., 2005, Reinke, Lewis-Palmer & Merrell, 2008). 
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ECP Project Teacher Feedback Tool             

Adapted by Mitchell & Telfer 2018            See TFT operational definitions guide for specific descriptions and examples 
from Missouri SWPBS Tier 1 Workbook and McDaniel & Mitchell 2015   The TFT and all associated materials are © Sharonne Telfer, 2018. This version is produced exclusively for use in the 2018 Smart Giving project and may not be used for any other purpose without express permission from the author. 

 

Date: Class: # Students: Observer: 

Instructions Section 1 & 2: Make a tally mark in the corresponding box for each 

type of behaviour observed during 10 minutes of teacher instruction. 

Section 1: Teacher Feedback   

Do not count feedback for academic content.  

Positive Feedback - Teacher Attention to Correct Behaviours 

        Pre-correction            

(a) 

Non-Specific Positive 

Feedback (b) 

Specific Positive 

Feedback (c) 

  

 

 

 

 

 

 

 

 

 

Corrective Feedback - Teacher Attention to Behaviour Errors 

No Feedback                 

(d) 
Non-Specific Corrective 

Feedback (e) 

Specific Corrective 

Feedback (f) 

   

 

 

 

Section 2: Opportunities to Respond 

Do not count directions to perform a task, social questions or questions within 

the context of negative feedback 

Whole Group Individual 

 Total (g)  

 

 

 

Total (h) 

 

Type of instruction (circle those observed) 

Whole Group Small Group Small Group Peer One on One Independent 

 

Feedback Total  Rate per min 

Pre-correction                                                             (a)   

Non-Specific Positive Feedback                               (b)   

Specific Positive Feedback                                        (c)   

Empirical evidence suggests anywhere from 4 to 7 specific feedback 

statements, delivered to individual students or the whole group, in a 10-min 

period lead to desired student outcomes.1  

No Feedback                                                                (d)   

Non-Specific Corrective Feedback                           (e)   

Specific Corrective Feedback                                     (f)   

Student Behaviour Errors                     (d) + (e) + (f) =   

 

Total Positive  

Feedback            (b) + (c) =    
 Total Corrective 

Feedback          (e) + (f) = 

 

Ratio of Positive to Corrective Feedback                                         

Empirical evidence suggests a minimum ratio of about three positive 

interactions for every one corrective interaction (3:1). While using the lowest 

recommended ratio may be sufficient for most students, a significant number 

of students will require more.2 

 

Opportunities to Respond Total Rate per min 

Group + Individual                                             (g)+(h)=   

Research shows that students are significantly more likely to be actively 

engaged when rates of OTR are at a minimum level of three per minute.2 
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Teacher Feedback Tool Operational Definitions   

                                                                                                                                              

  
 Adapted by Mitchell & Telfer 2018 

from Missouri SWPBS Tier 1 Workbook and McDaniel & Mitchell 2015 
The TFT and all associated materials are © Sharonne Telfer, 2018. This version is produced exclusively for use in the 2018 Smart Giving project and may not be used for any other purpose without express permission from the author. 

 

Section 1: Teacher Feedback   

Definition 

Verbal statement, gesture or visual feedback the teacher provides to the 

whole class, a small group or individual student on social behaviour.  

Does not include feedback on academic content. 

Positive Feedback - Teacher Attention to Correct Behaviours 

 Pre-correction 

(a) 

Non-Specific Positive 

Feedback (b) 

Specific Positive 

Feedback (c) 

Definition 

 Occurs before the 

expected behaviour 

 Teacher describes 

desired social 

behaviour/ 

expectations 

 Response to a 

correct behaviour  

 Does not specifically 

state the behaviour 

observed 

 Response to a 

correct behaviour 

 Specifically states 

what the observed 

behaviour was 

Examples 

-  Be safe and keep 

your hands, feet and 

objects to yourself  

-  Show respect by 

putting your hand up 

and waiting.  

-  Remember to put 

your chairs in 

quietly.  

-  Thumbs up 

-  Smiles and nods 

-  Points/ tokens 

given 

-  Great  

-  Good job  

-  Awesome  

-  Well done  

-   Thanks for 

showing respect by 

raising your hand.  

-  Thanks for being 

responsible and 

putting all the 

equipment away.  

-  Thank you for 

waiting quietly.  

 

Section 1: Student Behaviour 

Student Behaviour Error- Can range from low intensity to high intensity 

Definition 
 Any statement or action by an individual student or group of students that 

interferes with ongoing classroom activities for the teacher and/or peers 

 Student behaviour error that does or could potentially interrupt the lesson. 

Examples 
-  Talking to peer during instruction 

-  Making noises  

-  Not following teacher instructions  

-  Out of seat/wandering 

-  Student calls out  

-  Throwing objects 

 

Type of Instruction 

Whole  

Group 

Small Group 

Teacher 

Small Group  

Peer 

One 

On-One 

Independent  

Work 

Teacher is 

teaching to the 

whole class 

Teacher 

working with a 

small group of 

students 

Students 

working 

together in 

small groups 

Teacher is 

teaching an 

individual 

student 

Students 

working on their 

own. Individual 

work. 

Section 1: Teacher Feedback Continued 

Definition 

Verbal statement, gesture or visual feedback the teacher provides to the 

whole class, a small group or individual student on social behaviour.  

Does not include feedback on academic content. 

Corrective Feedback - Teacher Attention to Behaviour Errors 

 

No Feedback (d) 

Non-Specific Corrective 

Feedback (e) 

Specific Corrective 

Feedback (f) 

Definition 

 Planned Ignore-

teacher does not 

respond or interrupt 

lesson flow 

 Behaviour error not 

observed by the 

teacher 

 Teacher response to a 

behaviour error  

 Does not specifically 

state the expected 

behaviour  

 Teacher response 

to a behaviour 

error  

 Specifically states 

the expected 

behaviour  

Examples 

-  Teacher ignores 

student calling out 

when they have 

been instructed to 

put their hand up 

-  Students passing 

notes not observed 

by teacher 
 

-  Teacher shakes head  

-  What should you be 

doing?  

-  Shh?  

-  Stop calling out!   

-  Sit down please.  

-   Show respect by 

raising your hand 

and waiting.  

-  Eyes to the front.  
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Performance feedback 

• IS: data 

 

Is NOT 

Evaluative/judgement 

Expert 
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System of Support for 
Teachers 

Clear 
Expectations 
for Instruction 

& 
Management 

(at this 
school we…) 

Brief 
Professional 

Learning 
Sessions 

(10 min) 

Structured 
Peer 

Observations 

(10 minutes) 

Regular 
Performance 

Feedback 

(data from 
observation) 
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 8 Effective Classroom Practices 

To Increase 

Instructional Time 

To Increase Time of 

Student Engagement 

1. Classroom 

Expectations 

2. Classroom Procedures 

and Routines 

3. Encouraging 

Expected Behaviour 

4. Discouraging 

Inappropriate 

Behaviour 

5. Active Supervision 

6. Opportunities to 

Respond 

7. Activity Sequencing 

and Choice 

8. Task Difficulty 

 
Combined make Behavioural 

Feedback 
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Behaviour Feedback 
Definition 

 

• Verbal statement, gesture or visual feedback 

provided to the whole class, a small group or 

individual student on social behaviour. 

  

• Does not include feedback on academic 

content. 
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Specific Positive Feedback 
• While general praise contributes to a positive 

classroom climate, it is insufficient to build and 
sustain desired behaviour. 

 



         Non-Specific Positive 

 Feedback  

Specific Positive  

Feedback  

Definition 

 Does not specifically state 

the behaviour observed 

 Specifically states what the 

observed behaviour was 

Examples 

 Thumbs up 

 Points/ tokens given 

 G eat  

 Good jo  

 A eso e  

 Well do e  

  

  Tha ks fo  sho i g espe t y 
aisi g you  ha d.  

 Tha ks fo  ei g espo si le 
and putting all the equipment 

a ay.  

 Tha k you fo  aiti g uietly.  

Positive Behaviour Feedback   

Attention to Correct Behaviour 

 



Recommended Rate 

• Empirical evidence suggests anywhere from 4 
to 7 specific feedback statements, delivered 
to individual students or the whole group, in a 
10-min period lead to desired student 
outcomes.1  

 
• Briere, D. E., Simonsen, B., Sugai, G., & Myers, D. (2015). Increasing new teachers’ specific 

praise using a within-school consultation intervention. Journal of Positive Behaviour 
Interventions, 17(1), 50-60. 

 



Average Rates  
Per 10 Minutes 

Primary School  1.37 

Middle School           0.6 

High School           0.3 



Corrective Behaviour Feedback  
 Attention to Behaviour Errors 

  Non-Specific Corrective 

Feedback  

Specific Corrective 

Feedback 

Definition 

 Does not specifically state 

the expected behaviour 

 Specifically states the 

expected behaviour 

Examples 

 Teacher shakes head  

 What should you e doi g?  

 Shh?  

 Stop alli g out!  

 Do ’t do that   

 Sit do  please a d fi ish 
you  o k.  

  Sho  espe t y aisi g you  
ha d a d aiti g please.  

 Eyes to the f o t. Tha k you.  



Practice – Performance 
Feedback  Observation 

• Kindergarten (5 min) 
• Students have entered classroom after lunch/ 

recess 
 

• Whole group instructional activity on the 
carpet 

 

• Listen for & make a tally mark for specific and 
general behaviour feedback. 
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• What did you notice? 

 
• Reminder about expected behavior (pre-correct) 

• Specific positive feedback 

• Specific corrective feedback 
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Positive Specific Feedback  

• Is a powerful tool for building a student’s self-
esteem and positive sense of self. 

• The recommended ratio of to positive specific 
feedback to error correction is even higher for 
students impacted by trauma due to the 
predictability it creates.  



Performance Feedback - Example 

Total Positive Feedback Total Corrective Feedback 

Specific Positive Feedback 17 Specific Corrective Feedback  10 

Non-Specific Positive  Feedback 33 Non-Specific Corrective Feedback 13 

Total Positive 50 Total Corrective 23 

0
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40
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60

Positive to Corrective Interactions 

 

 

Overall Ratio of Positive to Corrective Interactions = 2.71 to 1 (target is 4:1) 

 

Elementary School.   3:1 

Middle School.     1.74:1 

High School 0.65:1 

Empirical evidence suggests a minimum ratio of about three positive interactions for every one corrective 

interaction. (3:1) While using the lowest recommended ratio may be sufficient for most students, a 

significant number of students will require more.2 



OTR Definition 

• Teacher statement, gesture or visual cue that 
prompts a student response.  

 

• OTR is curriculum relevant and instructionally 
related. 

 

• Not a direction to perform a task or a social 
question. 
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©

Section 2: Opportunities to Respond 

Do not count directions to perform a task, social questions or questions within 

the context of negative feedback 

Whole Group Individual 

 Total (g)  

 

 

 

Total (h) 
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S



















Section 2: Opportunities to Respond (OTR) 

OTR 

Definition: 

Teacher statement, gesture or visual cue that prompts a student 

response. OTR is curriculum relevant and instructionally related. 

Not a direction to perform a task or a social question. 

 OTR Group OTR Individual 

Definition 
Invites a response from all 

students  

Invites a response from an 

individual student 

Examples 

-   Use your whiteboard to show the 

answer.  

-  Turn to your partner and discuss.  

-  Please read this together.  

-  Thumbs up if you agree with the 

answer.  

-  Hands up if you can tell me the 

answer?   

-   Dan, can you explain how you 

got your answer?  

-  Abby can you come up and show 

us your working out.  

Non-

Examples 

-  Please put your books away,   

-  Who watched last night’s game?  

-  Hands up if you did your   

homework last night?  

-  What did you do on the 

weekend?  

-  What should you be doing now?  

-  Did you work last night?      See TFT operational definitions guide for specific descriptions and examples 
©

 

Opportunities to Respond Total Rate per min 

Group + Individual                                             (g)+(h)=   

Research shows that students are significantly more likely to be actively 

engaged when rates of OTR are at a minimum level of three per minute.2 



Scott, T. M., Hirn, R., & Cooper, J. (2017). Teacher and 

student behaviours: Keys to success in classroom 

instruction. Rowman & Littlefield. 

Opportunities to Respond Rate per Minute 

Elementary School                  0.97 

Middle School  0.69 

High School  0.53 
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Guidelines for Response Rates 

• Teacher talk should be no more than 40-50% of 

instructional time.  

• New material–a minimum of 4-6 responses per 

minute with 80% accuracy. 

• Review of previously learned material–8-12 

responses per minute with 90% accuracy. 

Council for Exceptional Children, 1987; Reinke, Herman & Stormont, 2013 
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• Allowing frequent opportunities for students to 
respond provides time to process or apply what 
they are learning.  This opportunity to process 
and apply allows neural networks to be 
strengthened.  (Craig, S.E., 2016)  
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Guskey, 1986 

• Change is slow, difficult, gradual 
process for teachers. 
 

• Teachers need to receive regular 
feedback on student learning 
outcomes. 
 

• Continued support and follow-up are 
necessary after initial training. 

It is easier to behave your 

way into a new way of 

thinking than it is to think 

your way into a new way 

of behaving. 
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Teacher Feedback Tool  

Adapted by Mitchell & Telfer 2018        

from Missouri SWPBS Tier 1 Workbook and McDaniel & Mitchell 2015   The TFT and all associated materials are © Shar

 

Section 3: Student Engagement  

Instructions: Randomly select 3 students to observe. At the end of the exact time 

each 10-second interval ends, look up and record whether the student is: 

 

(A)   Actively engaged   (P)  Passively engaged   (O)  Off-task    (D)  Downtime 

 

1. Briere, D. E., Simonsen, B., Sugai, G., & Myers, D. (2015). Increasing new teachers’ specific praise using a 

within-school consultation intervention. Journal of Positive Behaviour Interventions, 17(1), 50-60. 

2. Scott, T. M., Hirn, R., & Cooper, J. (2017). Teacher and student behaviors: Keys to success in classroom 

instruction. Rowman & Littlefield. 

 

Obs. Student 1 Student 2 Student 3 

1 (:10) (:20) (:30) 

2 (:40) (:50) (1:00) 

3 (1:10) (1:20) (1:30) 

4 (1:40) (1:50) (2:00) 

5 (2:10) (2:20) (2:30) 

6 (2:40) (2:50) (3:00) 

7 (3:10) (3:20) (3:30) 

8 (3:40) (3:50) (4:00) 

9 (4:10) (4:20) (4:30) 

10 (4:40) (4:50) (5:00) 

Subtotals A P O D A P O D A P O D 

            

 
 

 Active Passive Off Task Down Time 

Total      

%     
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Section 3: Student Engagement 

 Actively 

Engaged 

Passively 

Engaged 
Off Task Downtime 

Definition 

 Student is 

actively doing 

or working 

  Student is 

actively 

engaging with 

instructional 

content  

 

 Student is not 

actively doing 

or working 

 Student is 

passively 

attending to 

instruction by 

orientation to 

teacher or 

peer 

 

 Student is not 

looking at the 

teacher or 

materials 

during 

instruction  

 Student is not 

working on the 

assigned task  

 

 There are no 

academic 

expectations 

 Student leaves 

classroom with 

permission 

 Student has 

completed all 

work 

 
Actively 

Engaged 

Passively 

Engaged 
Off Task Downtime 

Examples 

-  Choral 

response 

-  Raising hand 

-  Writing 

-  Reading 

-  Completing 

assigned task 

-  Listening/ 

watching a 

lecture or 

video 

-  Looking and 

listening to 

another 

student called 

on 

 

-  Talking to a 

peer 

-  Out of seat 

without 

permission 

-  Touching/ 

looking at 

materials not 

related to 

instruction 

-  Head down 

resting or 

sleeping 

-  Beginning of 

lesson and 

academic 

instruction 

has not 

started 

-  Student 

leaves to get a 

drink/ go to 

the bathroom 

-  Student has 

completed 

task  

 

’



53.54% 
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Student Engagement 

Student Engagement A P OT D 

Elementary School 39 55 3 3 

Middle School 42 50 5 3 

High School  43 39 12 6 

Scott, T. M., Hirn, R., & Cooper, J. (2017). Teacher and student behaviors: Keys to success 

in classroom instruction. Rowman & Littlefield. 
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PBIS Framework 

SW-PBS is best 

characterized as a 

problem-solving 

framework whereby 

teams of educators, 

and family partners, 

select evidence –
based practices to 

support all students’ 
social and emotional 

success  
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Benefits 
As recommended in the 2014 Western Australian Auditor 

General’s Report on Behaviour Management in Schools, this 
approach evaluates the effect of professional learning through 

measurable outputs and outcomes.  

• This model of action-research professional 
learning is designed to increase capacity of 
schools: 
to collect their own data, 

analyse teacher practice strengths and needs 

implement their own professional learning and peer 
coaching interventions 

 and measure effect on student behaviour  
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Why Systems to Support 
Effective Classroom 

Practices? 
• To bridge the “research-to-practice gap” which exists in Australian 

schools, by teaching school teams skills to use behavioural science 

in their schools and measure effects of teacher practice on student 

behaviour. 

• To avoid ‘Train and Hope!’ professional learning. 

• To increase teachers use of Effective Classroom Practices via peer 

observation, and to effect student behaviour by increasing student 

active engaged time in learning and decreasing disruptions, violence 

and disengaged time. 

• To develop a common language and consistent approach across the 

school. The goal is for these practices to be implemented by all staff 

in all settings. . 
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Outcomes 

• Increased capacity for PBS team in each school to 

collect and analyse school data and develop 

interventions 

• Increased usage of peer observation as a key strategy 

for teacher skill improvement.  

• Measurably increased usage of eight effective 

classroom practices for all teachers across school 

• Measurably reduced student disruptions in learning 

time 

• Measurably increase student engagement with 

learning, and academic outcomes 
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.  

“Perhaps if teachers had a greater role in 
implementation of an intervention, intervention 

would be more successful in influencing their 

behaviour”. 
(Pinter, East & Thrush, 2015 p.453)  
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