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Some information in this power point has been 
sourced from other presentations  & workshops I 

have attended over the last few years.

 I would like to recognise Jennifer Payne and Sharonne Telfer 
as I have used information from their presentations.          
(Rypple: Raising young people in positive learning 
environments. https://rypple.org.au/)

 The SSENBE presenters from the Bunbury District especially 
Liz Postumus, and Craig Smith as well as other SSENBE team  
members I have worked with since 2013.

 To Dr Tim Lewis who continues to challenge and inspire me.
 To the staff, students , parents and school community of 

Maidens Park Primary School, thanks for giving me 
opportunity to work and learn alongside you..

 To colleagues who I network with and bounce ideas off.  I’m 
grateful that you put up with me.

 To my family who remind and help me to stay balanced.



 ECE Classroom teacher for over 30 years.
 Worked as a Deputy Principal
 Level 3 Classroom Teacher since 2004
 GIRL: Focussing on Speech and Language
 Withers-Maidens Park PS for 20 years
 MAG teacher for 12 years P-2
 A Master Facilitator for the Virtues Project
 Involved with PBS since 2013
 Mind Up PL began in 2013
 Trauma Informed Practise PL began 2015

Background



 Explain how I integrate Trauma Informed practise with Tier 
1 in my class.

 Tier 1 “must haves” for children to have success in my early 
childhood classes.

 Catering for diversity: behavioural, cultural & intellectual.
 Importance of explicitly teaching behaviour, especially 

with children who have experienced trauma.
 The critical importance of teacher-student relationships 

and celebrations of young children’s learning.

Outcomes from today





My context:











 1. A potentially traumatising event is any event that 
overwhelms the infant or child’s capacity to 
cope. This can be a one off event or ongoing in 
nature. (Nijenhuis, 2005)

 2. An experience that induces an abnormally intense 
and prolonged stress response (Perry, 2002).

 3. DSM-IV-tr (2000), “the person’s response involves 
intense fear, helplessness or horror,” which in 
children “may be expressed by disorganised or 
agitated behaviour.”

What is Trauma?



Trauma is different to stress:

Stress stretches our 
resources and abilities to 
cope. 

Trauma OVERWHELMS them. 



Types of Trauma: Acute 
Trauma

• Acute trauma is a single traumatic event that is limited in time. Examples 
include:

• Serious accidents

• Community violence

• Natural disasters (earthquakes, wildfires, floods)

• Sudden or violent loss of a loved one

• Physical or sexual assault (e.g., being shot or raped)

• During an acute event, children go through a variety of feelings, thoughts, and 
physical reactions that are frightening in and of themselves and contribute to a 
sense of being overwhelmed. 

• Slide from Dr Bruce Perry
SLide



Types of Trauma: Chronic

• Chronic trauma refers to the experience of multiple traumatic events. 

• These may be multiple and varied events—such as a child who is exposed to 
domestic violence, is involved in a serious car accident, and then becomes a 
victim of community violence—or longstanding trauma such as physical 
abuse, neglect, or war.

• The effects of chronic trauma are often cumulative, as each event serves to 
remind the child of prior trauma and reinforce its negative impact. 

• Slide from Dr Bruce Perry



More recently, we have discovered

 That trauma, especially COMPLEX trauma
affects the brain (its’ function, but also its’ size and 
relative efficiency). 

 To look at how, we need to look at how the brain 
develops
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Brains don’t develop on their own: 
Eco-bio-developmental Model

Relational
Experiences

Behavior

Brain/Mind/
Body 

Physical, Social and
Mental Well-being

Culture

Genetics and
Neurobiology

Biological Program Childhood Experience

Slide from Dr Bruce Perry 16



Brains develop in and with interactions

Slide from Dr Bruce Perry 17



Neuronal connections

Neuronal connections are strengthened best when an 
individual repeats an experience over and over.
 For example, running: in the practice of it, becomes 

more precise and faster. 
 Similarly: playing a musical instrument, learning times 

tables, etc.
 The brain “prunes” connections between brain cells, redirecting

that tissue to other functions when they are not used (who can 
do quadratic equations now?)
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The brain is like a muscle…
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Brains grow in response to the enriching 
experiences in their environments
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Pre-Frontal Functions
(The Person Brain: or the bit we are most 

interested in at school…)

 ‘Guardian of behaviour’ 
 Frontal Lobe development related to self control
 Regulative Executive functions:

- recognise future consequences
- choose between good & bad habits
- suppress unacceptable social responses
- judgement & problem-solving

Slide taken from the Department of Education Trainers Package
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In the brain of someone who has experienced a variety of 
emotional, behavioural and cognitive stimuli, a “top heavy” ratio 
develops. 
In this ratio, the cortical (thinking/person) brain matures to 
moderate the more primitive instincts of the midbrain/brainstem. 
Bruce Perry M.D., Ph.D. 1997 23



When development goes well, our brains are 
really good at doing this unconsciously:
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When key experiences (which develop the cortical/limbic part of 
the brain) are absent or minimal, the “higher” to “lower” brain 
ratio is impaired. 
In this case, the ability of the brain to moderate impulsive, 
reactive responses and to work through frustration is 
diminished significantly. Bruce Perry M.D., Ph.D. 1997

Bruce Perry M.D., Ph.D. 1997
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When the developing brain is both deprived of sensory 
stimuli and experiences traumatic stress, the brainstem/ 
midbrain to cortical/limbic ratio is profoundly altered. 
Bruce Perry M.D., Ph.D. 1997

Bruce Perry M.D., Ph.D. 199726



This altered development makes it hard to do 
this:
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It might be more like this:

YES

Not sure so 
Keep checking 
keep checking 
keep checking

Lots of practice: 
very good at this

But also keep scanning the environment because 
threat could be just around the corner!28



Understanding the 
experience of the abused 

and neglected student 
assists us to develop 

compassion, patience and 
empathy. It is a key 

intervention in itself
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The Virtues









Brains are built by experiences

Our job is to make our schools places 
which encourage healthy brain 
development by providing repeated 
experiences of 
Safety
Structure
Emotional attunement
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 Strategies for Managing Abuse Related Trauma

 http://www.childhood.org.au/for-professionals/smart-
online-training

SMART Training and Practice



1. Make our environment Predictable
2. Be Responsive to the needs of the child
3. Be emotionally Attuned
4. Connecting with the child 
5. Translating their experiences 
6. Involving the child with other children 
7. Calming before academic learning can take place
8. Engaging with the child – modelling appropriate 
relationships

Specific Strategies: 



Tier 1 Tier2/3
Predictable:  Building an 
environment that is as 
familiar as possible feels 
safe. Design calm spaces, 
familiar routines and plan 
changes &   transitions.  
Notice sensory needs and 
the role of calming, sensory 
experience

Visual timetable

Calm spaces: 
Teachers to respond in  a quiet 
voice and get down to their 
level at any time classroom

Visual prompts/procedures that 
match the timetable on A4 ready 
to refer to refer to 

Pre-primary Social story 

Staff language: using a quiet 
prompt eg: in 5 minutes we are 
going to be doing 

Predictable



Tier 1 Tier2/3

Responsive Responses to 
children’s behaviour
should always stem from 
an understanding of the 
trauma-based origins of 
that behaviour. Incorporate 
relationship repair in all 
behaviour responses.

Time of calm is for teaching

Calm, neutral non threatening 
body and facial features

Give specific feedback rather 
than praise- (scripting in PD) 
using language linked to 
matrix.  

All staff familiar with student 
escalation 

Language prompts for students 
when they start to see student 
becoming upset

Time in: keeping them close to 
you rather than over there on the 
chair.

Consistency: At school everyone 
is going to treat us in the same 
manner

Responsive



Tier 1 Tier2/3

Attuned Children and young 
people are often disconnected 
from their own emotional and 
physiological responses. The 
more we are attuned to the 
student’s patterns and 
processes of responding, the 
better we are able to 
understand the individual and 
help him/her to understand 
their own reactions.

Big books on emotions/feelings 
explicitly teaching (need 
feelings/emotion resources)

Teaching vocab I can see you are 
upset

Someone checking in with the 
individual student (did you have a 
good night-barometer for the class)

Non judgmental Relationship with 
families parents and care givers)

Teaching strategies (include 
recognising need to calm/take a break)

Potentially take a break card

Attuned



Tier 1 Tier2/3

Connecting To begin the healing 
process, traumatised children need 
to start with a process of feeling 
reconnected to themselves – their 
feelings, their physical responses 
and their strengths. Implementing 
strategies that build emotional 
literacy and allow students to 
experience and recognize pleasure 
and success will improve the 
student’s capacity to successfully 
interact.

Mindful practice taught explicitly in the 
classroom

Daily writing (once a week): write about 
feelings (Y chart) (see SMART practice 
language handout at hand) 

Using photos to build their narrative- end 
of week look at the photos on USB and 
Digital photo frame on entrance or use on 
interactive whiteboard.

Belonging Tree

Kagan/tribes class activities 
circle of courage
Blue Earth activities 

Communication with parents:
Send a STARS of the day home with 
individual students (I’m a Maidens Park Star 
today) designed to get parents to talk to 
students about why they got it -stick a sticker 
on a chart with name-private for teacher to 
consult

Letter/Text/Verbal/student diaries to parents 
(parent meeting at beginning of the year 
parent interviews each term)  to explain the 
STARS of the day and how to respond 

For investigation: Work towards sending a 
text out for the students who get a STARS 
card especially T2/3

Connecting



Tier 1 Tier2/3

Translating The way we 
structure a story of 
understanding about our 
experiences is a crucial 
integrative process for 
engaging with life. Children 
who have experienced trauma 
struggle to build those stories 
of understanding because of 
the impacts of that trauma. 
These students need a 
translator to facilitate the 
process of recounting and 
remembering.

Putting timetable back in sequence 
at the end of the day

Story walls

Maths sequencing

Integrated novel, writing/narrative, 
(using feelings book to sequence)

Oral language 

Repetition of sequence with 
feelings stories retell, writing

Social stories at beginning of day and 
end of the day.  Remember when…

Photo series

Focus on transition plans and 
sequence of day/event to occur

In calm T2/3 teaching replacement 
behavior (re-enact the correct behavior 
with student teaching alternative 
behaviours)

Translating



Tier 1 Tier2/3

Involving: Children who have 
experienced trauma often struggle 
with relationships with their peers. 
Yet, these relationships can be a 
source of healing and nurturing 
when developed and supported.

Putting them in situations where they 
need to work in a group-explicitly 
teaching them the skills first and tell, 
show practice the skills  can use puzzle 
building, 

Link virtues to be taught to the STAR

Friendly kids Friendly Classroom 
resources to develop relationships

STAR system for class/school faction 
goals

One or small group intensive teaching of 
students who demonstrate the need 

Use of restorative practice pathway

Staff to be consistent in demonstrating the 
teaching focus for the week.

Continual incidental teaching at the point of 
need (after the weekend, holidays, before an 
event)

Idea:  PATHS resource (Craig is trained) 
Craig to look into who may have the 
resources Sharonne to talk to Psychs at 
centre

Involving



My ECE class

SMART practise: setting up the class, children, staff and 
expectations for success.

 Environment
 Relationships
 Timetabling
 Social and emotional skills/needs
 Observations: SMILE



Environment
What and How? Our Class Rationale: Justification: because!!!

 Setting up class: physically
 Spread spaces out, eg quiet and noisy not together. 
 Interesting areas for children to go , a variety of set up
 Lots of space, table tops and areas for you to allow a variety of 

learning activities.
 Safety and accessibility is key.
 Staff positioning when working: Visually seeing where everyone 

is in class.
 Set class up so children can access equipment independently
 It has to be interesting, organised and inviting.
 Not over the top with stuff, can be too visually stimulating.
 Lots of children’s work to show you value them.

 Too much noise distracts
 Pre-empting clashes or activities re space and noise.
 We want optimum learning time not wasting time finding 

equipment.
 Block corner and listening post separate, teaching tables 

away from distractible tables.
 Remember to have visual access to whiteboards and/or IWB
 I have a plan so that when I do activities I put them onto my 

class plan to check it fits and makes sense.
 Never have your back to class always the wall.
 Allow nooks/corners but you still need to see them visually, 

check placement of bookcases and shelves.
 Teach how to use, it’s about trusting children to use the 

areas independently BUT you must teach how first and 
continually re teach when needed.



Relationships
What and How? Our Class Rationale: Justification: because!!!

Staff/Adults: Virtues, PBS, Mind up
 Be calm and relaxed
 Back off and choose your battles.
 Don’t sweat the small stuff.
 Body language
 Tone and volume of voice: slow, quiet, low, limited vocab.
 Don’t panic as they will rise to occasion.
 When they get louder go quieter.

Greeting children and parents each day
 Move room around till it suits.

 Develops and build relationships.
 Get the lie of land how children and families are travelling.
 Allows in good and bad times to be approachable
 They know it is a time they can have an ear. Off load or a chance to share things 

that may have happened overnight.
 Smoother transition from home to school each day especially if negative things 

are going on.
 At home they are often shouted and screamed at, so will automatically shut off 

when this occurs as it is a protective mechanism.

Be fair, positive, and don’t assume
 Just because they are from the same family they can be different: give them 

a fair go.
 Just because they appear good doesn’t mean they are.
 Make sure you get all the facts as often kids dob and lie to protect 

themselves or to get others in trouble.
 Be mindful of cultural differences

Fairness: children know!
 Not always the same for everyone
 Meeting the child’s need at the point of time.

 All children have potential for good and bad behaviour
 Change your expectations and make them high but achievable.
 We are often to quick to judge.
 We believe the first thing we are told.
 Cultures react to different things in a variety of ways, what is acceptable to some 

is not to others.
 Remember to explain that we are all different so we need to at times treat people 

differently, if you don’t explain children will think you are being unfair.

Parents
 Make them feel welcome equally.
 Be approachable
 Keep stress for children to a minimum.
 Parent class meeting at start of year
 Invite parents each term for 20 min session interviews’ look at and write IEP 

(KISS)
 Continue this each term, complete and sign IEP’s then and there.

 My first morning session allows this, I am usually free, my EA’s are reading with 
children or sit at a table with a game. Independent activities are set up and 
children know which areas they can use. Block corner is off limits and usually 
Dramatic Play Area.

 We encourage parents to hear children read or do sounds, sight words orally.
 The parent meeting each term has been the best thing for relationships and 

information and also allowed me to keep them updated on progress and show the 
DET expectations.

 Yes it is very time consuming but very worthwhile, I actually have IEP’s that have 
been used. 



Timetabling

What and How? Our Class Rationale: Justification: because!!!

Sharing ideas and activities with others
 Don’t reinvent the wheel
 Do planning together and then split the workload
 Eg: BIG book, play dough can be rotated around between two 

classes and cut workloads
 Allows commonalty across classes and year levels.

 Cut workload
 Allows strengths and weaknesses of us all to balance out 

and the children then get the best of all staff. 
 We as staff also learn from each other.
 Takes effort to cooperate with others and to be 

comfortable working together.
 It still allows for individuality.

Worksheets
 Not busy work
 User friendly
 Open ended
 1st steps English and Maths: DET recommended
 Closed worksheets can’t cater for all children 
 Don’t allow enough thinking/creativity.
 Waste of paper.

 Can often turn children off.
 Colouring although the latest fad for calming, it can also 

stop children from not having ago at drawing which in 
turn means writing as it limits their creativity.

 Make sure it has a purpose and is the best way for 
children to show their learning.

 It needs to allow children to think



Social & Emotional: skills/needs
What and How? Our Class Rationale: Justification: because!!!

Social skills training
 Social stories
 Fish bowling: explicitly teaching skills
 Show , tell , practise.
 Developing relationships with whole class community
 Being responsible for their class: cleaning and packing away and 

caring for resources.

 Most important thing to do before anything else at the 
beginning of the year

 Use our Expectations chart to guide
 Virtues education guide
 PBS strategies
 Mind up 

Group work:
 Must teach children how to work together as a group, again 

explicitly, continual reteaching..
 Forget content at start of year and concentrate on class 

cohesion.
 Class groupings
 Age appropriate
 Developmentally appropriate
 Interests
 Flexible

 Usually start off at beginning of year with social 
groupings

 Will put together ability grouping for some core sessions
 OR have open ended tasks so that you are catering for all 

levels at once, your expectations for the children is the 
difference.

 I used this for over 10 year when running P-2 MAG 
classes.



Knowledge
What and How? Our Class Rationale: Justification: because!!!

Things to remember:
 Needs to be predictable
 Passive followed by an active activity (body breaks)
 Keep an eye on allowing enough time for activities, more is not 

necessarily better
 Balance of time allocation.
 Integration of learning areas is the only way to get through the 

curriculum.

 I think I actually do less in the class now but we do it 
well and less stress full for all.

 Don’t cram too much in.
 Change it if it doesn’t work.
 Allow time for practise, repetition and revision of the 

same things as working memory needs this.

Visual timetables:
 Can be useful takes up lots of space
 Depends on the group of chiildren.

 Used initially but then it is used by children to refer to.
 Need to remember to change
 May look at a weekly on not daily with Velcro? …too 

busy?
 Maybe a flip chart which will take up less room.



Observations
What and How? Our Class Rationale: Justification: because!!!

SMILE (PBS): active supervision
 Scan
 Movement
 Interact
 Listen
 Enforce

 PBS have discussed this with us and each point is so 
important.

 Duty is not just to watch it is a time for you to 
engage with the children.

 Join in with the children and have fun.
 If you don’t like sand, mess then think about the 

clothing we as adults are wearing, is it appropriate 
for us to fully participate in our class.

 Listening to a child without prejudice and 
 Observing play 
 Anectdotal records
 Being part of the activity and get down to their level not just 

sitting above watching.
 Just being

 Allows you to really see what is happening.
 Allows for reflection.
 Everyone can do this and then share with each other 

to give different viewpoint.
 Must be pure.



The Virtues Project
www.virtuesproject.com

I have been personally involved with the Virtues Project for over 20
years. I originally became involved for my family, but have then taken
it on board in my class ever since. I have been trained as a Facilitator
and now am a Master Facilitator. I feel that the 5 strategies of the
Virtues Project dovetails into what we are doing. But like all good
things, it is not a tick a box program. Like PBS you have to “walk the
talk” for it to be successful.



The Five Strategies of the Virtues 
Projects

1. Speak the Language of the Virtues( Name the behavior the child had used both positive and negative: the child is always accepted 
but their behavior may not be)
Language has the power to empower or discourage. Self-esteem is built when shaming or blaming language is replaced by naming 
the virtues, our innate qualities of character. Virtues are used to acknowledge, guide and correct. The Language of Virtues helps us 
remember what people we want to be.

2. Recognise Teachable Moments
This strategy is a way of viewing life as an opportunity for learning, recognizing our mistakes, our tests and challenges as 
opportunities to grow in character or virtue. It is an approach to bringing out the best in each other by asking, “What can I learn 
from this situation?”, “What do I need to do differently next time?”, and “How can I make it right?”

3. Set Clear Boundaries( Our School Expectations)
Clear boundaries, connected to a Shared Vision of the virtues with which we want to treat one another, help to prevent violence or 
bullying and create a safe learning environment.  Clear ground rules based on virtues build an atmosphere of order and unity. This 
strategy offers a positive approach to discipline, emphasizing both assertiveness and restorative justice. It helps us to identify what 
bottom line behaviours will not be tolerated as well as how amends can be made.

4. Honour the Spirit ( Mind Up)
School spirit grows through simple practices that illumine our sense of values, such as creating Shared Vision Statements. Daily
Virtues Picks in classes, groups or pairs can allow us to reflect on what matters to us. Reflective writing or sharing at the
commencement of conclusion to a day or activity can bring a sense of peace and purpose to our lives. Participation in the arts 
honours meaning and creativity. Celebrations make special events meaningful. This strategy respects our diversity.

5. Offer the Art of Companioning™ :( Restorative practice)
This is an art and a skill which encourages wise moral choice, allows the safe expression of feelings. It helps in counseling, conflict 
resolution and disciplinary situations. Companioning helps us to get to the heart of a matter when individuals are in grief, stress or 
crisis. It involves true presence using compassion with detachment, asking clarifying questions, which allow individuals to safely 
express their thoughts and emotions, and then to solve their own problems with the help of virtues.



MindUp
MindUP is a comprehensive, classroom-tested, evidence-based curriculum framed around 15 easily implemented lessons that foster 
social and emotional awareness, enhance psychological well-being and promote academic success. This year we have implemented 
MindUp in our classroom. The MindUP classroom is an optimistic classroom that promotes and develops mindful attention to 
oneself and others. Over the course of the MindUP lessons students learn about the brain and how it functions, in the process 
gaining insight into their own minds and behaviors as well as those of the people around them. It helps reduce stress and enables 
them to learn how to manage their thoughts and feelings constructively and learn more effectively. 

How Does MindUP Work?
The essential work of MindUP is accomplished through the lessons themselves, which include
the repetition of the Core Practice—deep belly breathing and attentive listening. The Core
Practice makes mindful attention the foundation for learning and interacting; ideally, it is
repeated for a few moments of each school day throughout the year.

Who Needs MindUP?
MindUP helps children develop skills for productive learning and living by offering students and teachers simple practices and 

insights that become tools for self-management and self-possession. At the same time, the MindUP program works to make 
learning joyful and fun by emphasizing learning modes in which students flourish:
• lively instruction that invites problem solving, discussion, and exploration
• teacher modeling and coaching
• student cross-age mentoring and decision making
• conflict resolution
• inquiry and the arts
Breathing First: The Core Practice 
This is learning to be still and quiet and breathe calmly using belly breaths.



Unit I: Getting Focused (Lessons 1—3)
Introduce brain physiology and the concept of mindful attention and establish daily Core 
Practice
Lessons: 
1. How Our Brains Work, 
2. Mindful Awareness,
3. Focused Awareness: The Core Practice
Unit II: Sharpening Your Senses (Lessons 4—9)
Experience the relationship between our senses, our moving bodies,
and the way we think.
Lessons:
4. Mindful Listening, 
5. Mindful Seeing, 6. Mindful Smelling,
7. Mindful Tasting, 
8. Mindful Movement I, 
9. Mindful Movement II
Unit III: It’s All About Attitude (Lessons 10—12)
Understand the role of our mind-set in how we learn and progress
Lessons: 
10. Perspective Taking, 
11. Choosing Optimism,
12. Appreciating Happy Experiences
Unit IV: Taking Action Mindfully (Lessons 13—15)
Apply mindful behaviors to our interactions with our community and the world
Lessons: 
13. Expressing Gratitude, 
14. Performing Acts of Kindness,
15. Taking Mindful Action in the World



Your turn:
Working individually and then share in your small 

group or partner.
Use the proforma as an auditing tool .
Check what you do/don’t do in your class
Can you use as is or do you need to adjust for 

your own class?
This is just from my brain, what else could you 

add?



Thank you!
Any questions?

Lucinda.Hanczakowski@education.wa.edu.au


