
Systems to Support 
Effective Classroom 

Practices 
The use of the eight effective classroom practices by all staff develops a 

common language and consistent approach across the school. The goal 

is for these practices to be implemented by all staff in all settings. This 

session covers the latest research in how to develop multi-component 

professional learning structures and systems to enhance teachers’ 
implementation of evidence-based practices with fidelity. 
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Maximising Your Session 
Participation 

Consider 4 questions: 
   

– Where are we in our implementation? 

– What do I hope to learn? 

– What did I learn? 

– What will I do with what I learned? 



2017 Grattan Report 
Engaging students: creating classrooms that 

improve learning         https://grattan.edu. 
 

School-level recommendations 

A school-wide behaviour management plan is not enough 
• A school-wide behaviour management plan is essential, but not 

enough. 

• Schools should also build teacher capabilities to pro-actively 
create effective classroom environments. 

Provide all teachers with practical support to improve the 
classroom climate for learning 

• Provide all teachers with regular opportunities to collaborate with 
their colleagues and to give and receive feedback on how to 
improve the classroom climate for learning. 

  

 

https://grattan.edu/


 

• To date, what has your school done to address 
implementation of effective practices in 
classrooms? 

 

• Does your school have a system to support 
adult use of effective classroom practices? 

 



PBS Framework 

All staff consistently implement effective classroom practices to provide an 

engaging, predictable and safe learning environment for all students. 

• Classroom Behaviour 

Observation Tool (CBOT) 

• Classroom Snapshot Tool 

• Social Validity Survey 

 

Evidence Based Classroom Practices 

The structures and supports school 

leadership teams provide to enhance 

teachers’ implementation of evidence-

based practices with fidelity.  

 

 



Why … Rationale? 

• Classroom management continues to be high priority need  

• Similarity of practices within classroom and non-classroom 

areas 

• Students spend majority of time in the classroom 

• Begin building a system of support for teachers and what 

we are asking them to implement…common language, 
practices, data 

• Frequency and intentionality (dosage) of practices increase 

as we layer support through all 3 tiers 

 

 



Latest Research 

• Data About Teacher & Student 

Behaviour 

 

• Collected by University of 

Louisville 2008 -2015 

 

• 6752 Classroom observations of 

teacher student dyads 

 

• 3200 in middle/high school setting 

 



Why aren’t we doing “it”?   
What do we know from the empirical 

literature? 

• Teachers typically receive little pre- or in-service 
training in classroom management  

Begeny & Martens, 2006; Freeman, Simonsen, Briere, & MacSuga, in press; 
Markow, Moessner, & Horowitz, 2006; Special Education Elementary 
Longitudinal Study, 2001, 2002, 2004; Wei, Darling-Hammond, & Adomson, 
2010) 
 

• Multi-component training packages (didactic training + 
coaching + performance feedback + etc.) result in 
desired behavior change, especially when trained 
skills are effective 

Abbott et al., 1998; Hiralall & Martens, 1998; Madsen, Becker, & Thomas, 
1968; Freeman et al., in preparation; The Metropolitan Area Child Study 
Research Group & Gorman-Smith, 2003; Rollins et al., 1974  



What Works!! 

Positive effects are found when training in 

classroom management is supplemented with 

ongoing self management, coaching, 

consultation, performance feedback, or some 

combination thereof. 

 
(Abbott et al., 1998; Allinder, Bolling, Oats, & Gagnon, 2000; Briere, Simonsen, 
Myers, & Sugai, 2013; Browder, Liberty, Heller, & D’Huyvetters, 1986; Carter & Van 
Norman, 2010; Jeffrey, McCurdy, Ewing, & Polis, 2009; Keller, Brady, & Taylor, 2005; 
MacSuga & Simonsen, 2011; Myers, Simonsen, & Sugai, 2011; Noell, Duhon, Gatti, & 
Connell, 2002; Noell et al., 2005; Noell, Witt, Gilbertson, Ranier, & Freeland, 1997; 
Simonsen, MacSuga, Fallon, & Sugai, 2013; Simonsen, Myers, & DeLuca, 2010; 
Sutherland & Wehby, 2001; Workman, Watson, & Helton, 1982). 

 



Effective Professional 
Development 

OUTCOMES 
(% of Participants who: Demonstrate Knowledge, Demonstrate New Skills 

in a Training Setting, and Use New Skills in the Classroom) 

Training 

Components 

Demonstrate 

Knowledge 

Demonstrate 

New Skill in 

Training 

Use New Skills 

in Classroom 

Theory & 

Discussion 
10% 5% 0% 

Plus 

Demonstration in 

Training 

30% 20% 0% 

Plus Practice and 

Feedback 
60% 60% 5% 

Plus Coaching in 

the Classroom 
95% 95% 95% 

Joyce and Showers, 2002 



We can do this! 

• We need to support teachers implementation of 

evidence based classroom management 

practices….. and we can! 

 

• We know what evidence based classroom management 

and instructional practices look like. 

• We have a science to support implementation. 

• We have tools to describe and illustrate what 

implementing evidence based classroom management 

‘looks like’. 
 

 



What are the 4 key 
components of training? 
Joyce & Showers 2002 

 
Effective PL to transfer skills into classroom 

practice consists of the following components 

1. Knowledge and theory/rationale 

2. Modeling  

3. Practise (x25) 

4. Peer coaching  

5. + Performance Feedback 

 

 



System of Support for 
Teachers 

Clear 
Expectations 

for 
Instruction & 
Management 

Brief 
Professional 

Learning 
Sessions 

Structured 
Peer 

Observations 

Regular 
Performance 

Feedback 



Clear Expectations 

• Clear expectations for teachers means… 
 

•  Identify a continuum of evidence-based 
instructional and classroom 
management practices that we want 
them to deliver. 

 

 



Missouri - Essential Classroom Practices 

1. Classroom expectations & rules defined and taught (all use 
school-wide, create classroom examples) 

2. Procedures & routines defined and taught 

3. Continuum of strategies to acknowledge appropriate behavior in 
place and used with high frequency (4:1) 

4. Continuum of strategies to respond to inappropriate behavior in 
place and used per established school-wide procedure 

5. Students are actively supervised (pre-corrects and positive 
feedback) 

6. Students are given multiple opportunities to respond (OTR) to 
promote high rates of academic engagement 

7. Activity sequence promotes optimal instruction time and student 
engaged time 

8. Instruction is differentiated based on student need 
 

 (Kern & Clemens, 2007; Simonsen et al., 2008) 



Clear Expectations – Resource 

 
 

 

 

 

 

 

 

 

 

• www.pbis.org 

 

Self-Assessment &  

Decision Making Chart 

 

Matrix of Classroom  

Intervention &  

Support Practices 

 

Example Implementation  

Scenarios 

http://www.pbis.org/


Attributes of Effective Teachers 

• Students contribute to the setting of classroom 

expectations, which are clearly and consistently 

communicated to students.  

• The encouragement of cooperative behaviours, 

engaging and accessible tasks and use of routine 

decrease the need to manage student behaviours.  

• Off-task behaviour is managed promptly with less 

provocative techniques such as non-verbal, proximity, 

pause and wait, close talk (private reprimands) or 

group reprimands.  



 
• Think about your setting/situation…. 

 

•  At minimum, what practices do you want 
all teachers to provide in terms of effective 
instruction and behavior support for 
students? 



System of Support for 
Teachers 

Clear 
Expectations 

for 
Instruction & 
Management 

Brief 
Professional 

Learning 
Sessions 

Structured 
Peer 

Observations 

Regular 
Performance 

Feedback 



Brief Professional Learning 

• Sessions use “Tell– Show – Practice” 
model  

• Explain practice, provide rationale, include 
examples & non-examples. 
 

• Use video clips or model effective use of 
practice. 
 

• Provide opportunity for behavior rehearsal in 
the PL setting. 







 
Resources - 
http://pbismissouri.org 
 



Professional Learning Resources –  
Chapter & Teacher Self-Assessment 



Professional Learning 
Resources – Introductory Video 



Professional Learning 
Resources 

For Each of the 8 Practices 

• Teacher Tool 

• Learning Module 

• Handouts for PL Activities 



Professional Learning 
Resources – Teacher Tool 

Includes 

• Summary of research 

 

• Description of the 

practice 

 

• Implementation 

examples 

 

• Self-assessment items 

specific to that 

practice  

 



Professional Learning 
Resource – Mini- Module 



Professional Learning 
Resource –  
Online Courses 

pbismissouri.org 



https://www.youtube.com/watch?time_continue=2&v=7jA2mcXQUVo 

 

https://www.youtube.com/watch?time_continue=2&v=7jA2mcXQUVo


Think & Talk 

• Think about your setting/situation…. 
 

• To what extent is brief professional 
learning readily available, for all 
staff, about implementation of 
evidence-based classroom 
management strategies? 

 



System of Support for 
Teachers 

Clear 
Expectations 

for 
Instruction & 
Management 

Brief 
Professional 

Learning 
Sessions 

Structured 
Peer 

Observations 

Regular 
Performance 

Feedback 



Structured Peer Observations 

• Facilitated by someone with behavioral expertise. 
Focused on key management practices & 
objective, simple data collection 

 External or 

Internal Coach 

Classroom Teacher Peer Teacher 



Coaching Questions 

• What was your first impression? 

• What did you notice about ……?(SKILL) 

• How would you rate your use of the skill 

atm? 

• What could you do to take it up a 

notch? 

• What do you need now? 



Joyce & Showers Research  
on Peer coaching (1995) 

• Staff  form peer coaching teams on the first day of 
training.. 

• When teachers observe each other, they suggest the 
person teaching is the coach and the person 
observing is the one coached.  
 

• There is no discussion of the observation in the 
“technical feedback” 
 

• Generally, these observations are followed by brief 
conversations on the order of “Thanks for letting me 
watch you work. I picked up some new ideas on how to 
work with my students”. 
 



Joyce & Showers Research  
on Peer coaching (1995) 

• Found it necessary and important to omit verbal 
feedback as a coaching component as feedback 
can become evaluative and supervisory and 
training for effective feedback can be time 
consuming.  
 

• Omitting feedback in the coaching process has 
not depressed implementation or student 
growth and the omission has greatly simplified 
the organization of peer coaching teams. 

 



Structured Peer Observation 

Pre-
Observation 

Conference –        
5 min 

Classroom 
Observation –      

10 min 

Post-
Observation 

Conference –     
5 min 

Identify & 

Define Key 

Practices 

Observe & 

Collect Data 

Debrief, 

Compare Data, 

& Discuss 

Positive, Non-Evaluative Support 



Practice - Peer Observation 

• Kindergarten (5 min) 
• Students have entered classroom after lunch/ 

recess 
 

• Whole group instructional activity on the 
carpet 

 

• Listen for & make a tally mark for specific 
statements about behavior 

• Reminder about expected behavior (pre-correct) 

• Specific positive feedback 

• Specific corrective feedback 

 



• What did you notice? 

 
• Reminder about expected behavior (pre-correct) 

• Specific positive feedback 

• Specific corrective feedback 

 

 



• Think about your setting/situation…. 
 

• To what extent is there opportunity for 
teachers to watch/see implementation of 
effective classroom management 
strategies? 

 



System of Support for 
Teachers 

Clear 
Expectations 

for 
Instruction & 
Management 

Brief 
Professional 

Learning 
Sessions 

Structured 
Peer 

Observations 

Regular 
Performance 

Feedback 
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Teacher Feedback 

Positive Feedback 

Elementary School 1.4 

Middle School 0.6 

High School 0.3 

Corrective Feedback 

Elementary School .07 

Middle School 0.04 

High School 0.05 

Empirical evidence suggests anywhere from 4 to 7 specific feedback 

statements, delivered to individual students or the whole group, in a 10-min 

period lead to desired student outcomes.1 

Briere, D. E., Simonsen, B., Sugai, G., & Myers, D. (2015). Increasing new teachers’ specific praise using a within-school 

consultation intervention. Journal of Positive Behaviour Interventions, 17(1), 50-60. 

 

 
Scott, T. M., Hirn, R., & Cooper, J. (2017). Teacher and student behaviors: Keys to success in classroom instruction. Rowman & 

Littlefield. 



Performance Feedback - Example 

Total Positive Feedback Total Corrective Feedback 

Specific Positive Feedback 17 Specific Corrective Feedback  10 

Non-Specific Positive  Feedback 33 Non-Specific Corrective Feedback 13 

Total Positive 50 Total Corrective 23 

0

10

20

30

40

50

60

Positive to Corrective Interactions 

 

 

Overall Ratio of Positive to Corrective Interactions = 2.71 to 1 (target is 4:1) 

 

Elementary School.   3:1 

Middle School.     1.74:1 

High School 0.65:1 

Empirical evidence suggests a minimum ratio of about three positive interactions for every 

one corrective interaction. (3:1) While using the lowest recommended ratio may be sufficient for 

most students, a significant number of students will require more.2 



Performance Feedback - Example 

Frequency of Group OTR across 8 classrooms  26 

Frequency of Individual OTR across 8 classrooms 11 

Total OTR during 80 minutes of observation 37 

0

5

10

15

20

25

30

Group Responding Individual Responding

Opportunities to Respond 

Overall Rate of OTR = .46 per minute (target is 3 per minute) 

 

Average Opportunities to Respond 

Elementary School 0.97 

Middle School 0.69 

High School 0.53 



Practice - Peer Observation 

• Kindergarten (5 min) 
• Students have entered classroom after lunch/ 

recess 
 

• Whole group instructional activity on the 
carpet 

 

• Listen for & make a tally mark for specific 
statements about behavior 

• Reminder about expected behavior (pre-correct) 

• Specific Behaviour Feedback 

• Opportunities to respond 



• What did you notice? 

 
• Reminder about expected behavior (pre-correct) 

• Specific Behaviour Feedback 

• Opportunities to respond 

 



Guidelines for Response 
Rates 

• Teacher talk should be no more than 40-50% of 

instructional time.  

• New material–a minimum of 4-6 responses per 

minute with 80% accuracy. 

• Review of previously learned material–8-12 

responses per minute with 90% accuracy. 

Council for Exceptional Children, 1987; Reinke, Herman & Stormont, 2013 



Scott, T. M., Hirn, R., & Cooper, J. (2017). Teacher and student behaviours: Keys 

to success in classroom instruction. Rowman & Littlefield. 

Opportunities to Respond Rate per Minute 

Elementary School 0.97 

Middle School 0.69 

High School 0.53 



Guskey, 1986 

• Change is slow, difficult, gradual 
process for teachers. 
 

• Teachers need to receive regular 
feedback on student learning 
outcomes. 
 

• Continued support and follow-up are 
necessary after initial training. 

It is easier to behave your 

way into a new way of 

thinking than it is to think 

your way into a new way 

of behaving. 
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Student Engagement 

Student Engagement A P OT D 

Elementary School 39 55 3 3 

Middle School 42 50 5 3 

High School  43 39 12
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Scott, T. M., Hirn, R., & Cooper, J. (2017). Teacher and student behaviors: Keys 

to success in classroom instruction. Rowman & Littlefield. 



Disruptions 

Total disruptions observed = 243 

Rate per minute = 1.52 



Support for a 

Few Schools, 

Staff 

Support for Some: 

Small Groups of 

Schools, Staff 

Support for All 

Schools, Staff 
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Tier 3 

Intensive PL 

 Data-driven Consultation  

(adapted from Simonsen, MasSuga, Briere, 

Freeman, Myers, Scott, & Sugai, 2013) 

ECP Multi-tiered System of Supports 

Universal Screening 
• Teacher Reflection Tool (TRT) 

• Classroom Observation Tool (COT) 

• Classroom Snapshot Tool (CST) 

Progress Monitoring  
• Student Data Review 

Tier 1  

• Clear expectations 

• Job Embedded Professional Learning 

• Peer Coaching 

• Data Based Performance Feedback 

• Support when additional instruction and 

practice are needed 

Tier 2 

• Targeted PL 

• Goal setting/self management 

• On-going feedback 

 



Multi-tiered Support Framework (sample) 

All Staff Professional Learning 

Peer/Buddy Observations 

Self-Assessment 

Fluency Building Days 

Common Practices/Language /Way of 

work 

Coaching or Consultation 

Performance Feedback 

Request for Support 

Professional Learning Communities 

Peer Observations & Support  

Grade level data informed decisions 

D
a
ta

-I
n
fo

rm
e
d
  



• Host environment that supports a culture of 
coaching, self-reflection 

• Support vs evaluation 
• Practices will probably be the same 

• Separate system 

• SW PBIS Team includes administrator  
• Hold balcony view 

• Responsible for Resource Allocation 

What is the current culture of 
professionalism in the building ? 





Maximising Your Session 
Participation 

Consider 4 questions: 
   

– Where are we in our implementation? 

– What do I hope to learn? 

– What did I learn? 

– What will I do with what I learned? 


