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Maximising Your Session 
Participation 

Consider 4 questions: 
   

– Where are we in our implementation? 

– What do I hope to learn? 

– What did I learn? 

– What will I do with what I learned? 



The Challenge  

• Teachers typically receive little pre- or in-
service training in classroom management. 

  

• Enter the field with with limited skills for 
addressing challenging behaviour. 

 
 

(Begeny & Martens, 2006; Markow, Moessner, & Horowitz, 2006; Special 
Education Elementary Longitudinal Study, 2001, 2002, 2004; Wei, Darling-

Hammond, & Adomson, 2010) 

 

 

 



The ‘core curriculum’ 
is often 

punishment/removal 

to try and reduce 

problem behaviour in 

school. 
 

The Challenge 
 





• In reality, punishments satisfy the 
punisher, but have little lasting effect on 
the punished (Losen, 2011).  

 

• You cant punish someone into learning 
new skills. 



Why Classroom Practice? 

• Students spend the majority of their school day in 
the classroom. 

• Generally the majority of behaviour problems 
originate in the classroom and often result in 
removal from instruction. 

• ‘Culture’ of education often reinforces ineffective 
practices and creates barriers to implementing 
effective practices. 

• Remaining in class and engaged in instruction 
is essential to student academic and social 
success. 



Starting Point…. 
• Educators cannot “make” students learn or 

behave 

• Educators can create environments to 
increase the likelihood students learn and 
behave 

• Environments that increase the likelihood 
are guided by a core curriculum and 
implemented with consistency and fidelity 



The Shift 

• Student Deficit Logic 

• Student limitations lead to lack of success 

• Goal is to define how the student must change to 

be successful 

 

• Systems Deficit Logic 

• Everyone can succeed under the right conditions 

• Goal is to define the conditions that must change so 

there is a high probability that the student will be 

successful 



Perspectives on  
Behaviour Problems 

• School staff 
frequently view 
behaviour 
problems as a 
‘student 
problem’. 
 

 

 

 

 

behaviour problems should be 

seen as an opportunity to teach 

students how to behave 

appropriately  
(Colvin, Sugai, & Patching, 1993; Haydon & Scott, 

2008). 

Redesign of teaching 

environments … not students! 

 



Non-alterable Variables Alterable Variables 

Ethnicity 

 

Structure of school 

environment 

Socioeconomic status Defining and teaching 

expectations and skills 

Gender Observing and monitoring 

behaviour 

 

Home background Acknowledging appropriate 

behaviour and interacting 

positively with students 

Correcting misbehaviour 

fluently and consistently.   

Adapted from G. R. Patterson, Coercive Family 

Process:  A Social Learning Approach, 1982 



“If the children aren’t learning we’re not 
teaching.”                              Siegfried Englemann 

 

 

• It’s all about probability – some things work better 

than others – Practices Matter! 

 

• All behaviour change is an instructional process – 

Instruction Matters! 

 

• Student Behaviour won’t change until adult 
behaviour changes – Teachers matter! 

 

Terrance Scott 2015 





PBIS Framework 

SW-PBS is best 

characterized as a 

problem-solving 

framework whereby 

teams of educators, 

and family partners, 

select evidence –
based practices to 

support all students’ 
social and emotional 

success  



PBIS is all about: 

• Using data and being 

scientific about student 

behaviour  

 

• School staff selecting and 

implementing evidence 

based practices that are 

associated with improved 

student outcomes 

 

• Building systems that help 

the adults implement those 

practices consistently 

 

PBIS is different to 

how things have been 

done in the past: 
 

• Not relying on peoples 

opinions and experience 

• Not choosing practices that 

people like or “think” work 

 

• Not allowing staff to do their 

own thing, exactly the way 

they like 

 



Evidence Based Practice 

• Based n empirical evidence and direct 
outcome measures. 

• Published in a peer reviewed journal and 
approved by blind reviewers. 

• Authors have no financial stake. 

• Evidence has been replicated nwith similar 
results. 

 



Evidence Based  
Practices 

• No Child Left Behind Act (2001) refers to practices that are proven 

effective by ‘scientifically based research.’ 

• US Department of Education, (2003) refers to practices that have been 

‘proven to work’.  

• For over 40 years, researchers have identified specific practices that are 

associated with positive student outcomes. 

• There is a significant gap between theory and practice 
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• Students benefit when teachers implement 

evidence-based classroom management 

practices.1 

• Unfortunately, we’re not there yet. 
• Teachers implement evidence based classroom 

management practices at lower rates than desired.2 

• Students with challenging behaviour experience even 

less praise, fewer opportunities to respond, more 

reprimands, and more negative or coercive 

interactions.3 

1 (Simonsen, Fairbanks, Briesch, Myers, & Sugai, 2008) 
2 (Reinke, Herman, & Stormont, 2012; Scott, Alter, & Hirn, 2011) 
3 (e.g., Carr, Taylor & Robinson, 1991; Kauffman & Brigham, 2009; Scott et al., 2011; Sutherland & Oswald, 

2005) 

Why is evidence-based classroom 
management important? 

 



ALL teachers in your school employ basic classroom 
evidence based practices...True or False 

• Approximately 4 to 7 behaviour specific feedback statements are provided to 

individual students or the whole group, in a 10-min period.  

• The ratio of positive feedback statements to error correction is at least 4:1.  

• Classroom system does not promote teacher attention to student errors 

• Student Opportunities to Respond are at a minimum level of three per minute.  

• Routines and procedures are defined and explicitly taught. 

• Social skills are explicitly taught in context. 

• Active Supervision used in classroom (and non classroom) areas 

(Barrett,S., 2016) 



Latest Research 

• Data About Teacher & Student 

Behaviour 

 

• Collected by University of 

Louisville 2008 -2015 

 

• 6752 Classroom observations of 

teacher student dyads 

 

• 3200 in middle/high school setting 

 



PBS Framework 

All staff consistently implement effective classroom practices to provide an 

engaging, predictable and safe learning environment for all students. 

• Classroom Behaviour 

Observation Tool (CBOT) 

• Classroom Snapshot Tool 

• Social Validity Survey 

 

Evidence Based Classroom Practices 

The structures and supports school 

leadership teams provide to enhance 

teachers’ implementation of evidence-

based practices with fidelity.  

 

 



Essential 

1. Classroom expectations & rules defined and taught (all use school-wide, create 

classroom examples) 

2. Procedures & routines defined and taught 

3. Continuum of strategies to acknowledge appropriate behaviour in place and 

used with high frequency (4:1) 

4. Continuum of strategies to respond to inappropriate behaviour in place and 

used per established school-wide procedure 

5. Students are actively supervised (pre-corrects and positive feedback) 

6. Students are given multiple opportunities to respond (OTR) to promote high 

rates of academic engagement 

7. Activity sequence promotes optimal instruction time and student engaged time 

8. Instruction is differentiated based on student need 

 

 



Academic Learning Time 
Instructional Time  

• the amount of the allocated time that actually results in teaching 

• diminished by unclear procedures, disruptive student behaviour, 

disciplinary responses, lengthy transitions, etc. 
 

Engaged Time 

• the amount of instructional time students are actively engaged in 

learning 

• diminished by inactive supervision, limited opportunities for students to 

respond, task selection, etc. 

 

 

 

 



 8 Effective Classroom Practices 

To Increase 

Instructional Time 

To Increase Time of 

Student Engagement 

1. Classroom 

Expectations 

2. Classroom Procedures 

and Routines 

3. Encouraging Expected 

behaviour 

4. Discouraging 

Inappropriate 

Behaviour 

 

5. Active Supervision 

6. Opportunities to 

Respond 

7. Activity Sequencing 

and Choice 

8. Task Difficulty 
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Classroom Behavioural 
Expectations 

Expectations should be defined early in the year and be: 

• based on PBIS school-wide expectations 

• positively stated - what you want them to do, rather than 

what you don’t want them to do 

• observable and measurable 

• easy to remember 

• posted in the classroom 

• referred to regularly to prompt, acknowledge, reinforce 

and correct behaviour 

 



Teach behaviour Like Academics  
Are Taught 

 Introduce the expectation during a neutral time and 

include a rationale.  

 Model what the expectation looks like and discuss non-

examples (Create behaviour lesson plans). 

 Practice with the students and provide specific feedback. 

 Acknowledge students who demonstrate the expected 

behaviour. 

 Pre-correct and review as often as necessary 
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• Procedures are a part of your life  

 

• Procedures are important in 
society so that people can 
function in an acceptable and 
organised manner.  

 

 





Procedures and Routines  

• Procedures are the steps we take to 

complete a task.  

• They create a vision of a successful 

student. 
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Rationale 

• Having Procedures and Routines in place will: 
• increase instructional time by preventing problem 

behaviour 

• free teachers from correcting misbehaviour 

• improve classroom climate 

• create shared ownership of the classroom 

• develop self-discipline 

• help kids to be successful 

• Make the classroom safe & predictable 
      
 MO SW-PBS Effective Classroom Practice 



Routines 

• Procedures need to be taught, and reinforced to 
become routines. 

• Routines are the habits we form by repeating 
the same set of steps over and over. Routines 
develop from consistent use of procedures. 

    (What the students do automatically.) 

• The goal is for students to follow the routines 
independently. 

 

 

 



Define and teach classroom 
procedures: 

 
• How to enter class and begin to work 

• What to do if you do not have materials 

• What to do if you need help 

• What to do if you need to go to the bathroom 

• What to do if someone is bothering you. 

 





Establish a signal for obtaining class attention 



Traditional Responsive Culturally 

Responsive 

 

 

Teacher centered (eyes 

on me) 

 

 

One way 

 

 

High Affective Filter 

(nervous if you don’t do it) 

 

 

Student centered (teacher 

holds up fingers, students 

repeat) 

 

Two way interaction 

 

 

Lowered affective filter  

(compliance without fear) 

Call and Response 

 

Indigenous 

Ay’go, Ay’me 

Se Puede, Si Su Puede 

 

Rhythmic 

Peace-Quiet 

Holla-Back 

Are you ready?- Totally 

 

Lyrical 

I know I Can – Be What I 

Wanna Be 

 

 

Attention Getting Signals 



 

https://www.youtube.com/watch?v=9ZdgotEkNL0 

 

https://www.youtube.com/watch?v=9ZdgotEkNL0


• These four teaching techniques may help 

teachers improve their students’ skills: 
▪ Teach and practice: how the procedure/activity looks 

▪ Pre-correct: quick reminder of expected behaviour 

before the transition 

▪ Positive feedback: acknowledgement for appropriate 

behaviour 

▪ Active supervision: proximity, scanning and 

interacting with students 

Techniques for Effective 
Procedures and Routines 



Reteach whenever necessary 

 

PBIS Continuum of Support 

Teach procedures and routines to the 
whole class first 
 

Provide extra assistance, role-play, practise and 

reinforcement for small groups of students at risk. 
 

Give targeted, specialised and highly-individualised teaching 

and reinforcement to students with the highest support need 
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Sourced and adapted from www.pbis.org 
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Specific Positive Feedback 
• While general praise contributes to a positive 

classroom climate, it is insufficient to build and 
sustain desired behaviour. 

 



Definition 

 

Verbal statement, gesture or visual feedback the teacher provides to the 

whole class, a small group or individual student on social behaviour.  

Does not include feedback on academic content. 
         Non-Specific Positive 

 Feedback  

Specific Positive  

Feedback  

Definition 

 Response to a correct 

behaviour  

 Does not specifically state the 

behaviour observed 

 Response to a correct behaviour 

 Specifically states what the 

observed behaviour was 

Examples 

 Thumbs up 

 Points/ tokens given 

 “Great” 
 “Good job” 
 “Awesome” 
 “Well done” 

  

  “Thanks for showing respect by 
raising your hand.” 

 “Thanks for being responsible 
and putting all the equipment 

away.” 
 “Thank you for waiting quietly.” 

Positive Feedback - Teacher Attention to Correct Behaviours 

 



Contingently - only when students 
demonstrate the desired behaviour 

 Immediately - best when it closely follows the 
behaviour; allow for clear connection between 
the behaviour and the feedback 

 Frequently - when trying to build a new 
behaviour 

Unpredictably or Intermittently to maintain 
behaviour - once the skill or behaviour has 
been learned to maintain the behaviour 

Specific Positive Feedback: 
Considerations 



Thank you for remembering to encourage others by complimenting 

their work. You are being respectful and that helps make our class a 

better place. 

I really appreciate the way you were responsible and left the area 

tidy after you had finished. This makes it easier for the next group 

50 



 A student arrives to class with all required materials. 

You say, “Good job”. 
  

A student is seated in class, engaged and on task. 

You “smile”.   
  

A student helps another student clean up their desk area. 

You say, “Nice work”. 
 

A student puts their hand up to answer a question. 

You call on them for the answer. 
 

 

 

 

Restate the following as  

Specific Positive Feedback 

Statements 
 



5:1 Ratio 

Business Teams 
High Performance = 5.6:1 

Medium Performance = 

1.9:1 

Low Performance = 1:2.7 

Personal 

Relationships 
Marriages that last = 5.1:1 / 

4.7:1 

Marriages likely to end in 

divorce = 1:1.3 
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Unfortunately, many of the practical techniques 

used by teachers and schools to respond to 

acting-out children are only of limited 

effectiveness and some, such as reprimands, 

arguing, and escalated hostile interactions, can 

actually strengthen the behaviours they are 

intended to suppress or terminate.  

Hill Walker, 1995 
The Acting-Out Child: Coping With Classroom Disruption 

Research 



“The single most commonly used but least  
effective method for addressing undesirable 
behaviour is to verbally scold and berate a 
student”  (Alberto & Troutman, 2006). 
 

  
Consider this… 

57 



• Aggression 

• Vandalism 

• Truancy 

• Dropouts 

Mayer & Sulzer-Azaroff, 1990; Skiba, Peterson, & Williams, 1997 

Punishment Is Not the 

Solution 

Punishing problem behaviour 
without a positive, proactive, and 
instructional approach results in 
increased: 



Something to Consider 

 

Until we have defined, taught, modeled, 
practiced, reinforced and re-taught, it is 

unethical for adults to punish. 

 

       ~ Rob Horner 

59 



The Science of Behaviour Shows 

• Responding to problem behaviour must involve 
teaching the student new ways to behave   

 

• Punishment does not teach new skills 
 

• Respond to social behavioural errors the same way 
you respond to academic errors 
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Instructional Responses to  
Unproductive Behaviour 

Prompt Low Key Response 

Re-direct 
Brief, clear, private verbal reminder of the expected behaviour. A 

re-statement of school-wide and non-classroom behaviour, or 

classroom procedure. 

Re-teach 
Builds on the re-direct by specifically instructing the student on 

exactly what should be done. 

Provide 

Choice 

Can be used when a re-direct or re-teaching have not worked.   

A statement of two alternatives–the preferred or desired 

behaviour or a less preferred choice. 

Student 

Conference 

Lengthier re-teaching or problem solving. Discusses the 

behaviour of concern, teaches the desired behaviour, provides 

reasons why it is important, and a plan is made for future use. 

Can include role-play or practice. 



First Response 
 

Maintain the Flow of Instruction 

• If a student demonstrates a behaviour error and 
instruction stops, the behaviour has been 
reinforced. 

 

• The student has successfully gained the attention 
of the teacher and class. 



First Response 
 

Maintain the Flow of Instruction 

• By contrast when the student demonstrates 

unproductive behaviour and the teacher 

maintains the flow of instruction, the behaviour is 

not reinforced because nothing change. 

• There are no immediate effects of the 

unproductive behaviour. 



Corrective Feedback - Teacher Attention 
to Behaviour Errors 

Definition 

Verbal statement, gesture or visual feedback the teacher provides to the 

whole class, a small group or individual student on social behaviour.  

Does not include feedback on academic content. 

  
No Feedback 

 

Non-Specific Corrective 

Feedback  

Specific Corrective 

Feedback 

Definition 

 Planned Ignore 

 Behaviour not 

observed by the 

teacher 

 Does not specifically 

state the expected 

behaviour 

 Specifically states the 

expected behaviour 

Examples 

 Teacher ignores 

student calling out 

when they have been 

instructed to put their 

hand up 

  

 Teacher shakes head  

 “What should you be 
doing?” 

 “Shh?” 
 “Stop calling out!” 
 “Don’t do that”  

 “Sit down please and 
finish your work.” 

  “Show respect by 
raising your hand and 

waiting please.” 
 “Eyes to the front. 

Thank you. ” 



Specific Corrective Feedback 

Should be…. 
• Calm 

• Consistent 

• Brief 

• Immediate 

• Respectful 
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Active Supervision is an evidence-
based practice shown to: 

• Foster a positive school environment that promotes 

consistent, clear expectations for students 

• Builds positive adult-student relationships  

• Improve the quality of instructional time 

• Increase student engagement 

• Allows for high ratio of encouragement 

• Reduces inappropriate behaviour; increases appropriate 

behaviour. 

• Allow for timely correction of behavioural errors 

• Increase student safety—decrease bullying 

 



Three components of 

Active Supervision 

 

• Move 

• Scan 

• Interact 
 



Moving 

When supervising work or activities, circulate among 
students. 

• Continuous movement. 

• Proximity with students. 

• Random or unpredictable. 

• Include moving close to noncompliant students and 
possible targeted problem areas. 

• Demonstrate interest in students, assist with 
learning tasks, provide feedback–both positive and 
corrective. 

• Periodically move and supervise when providing 
individual or small group instruction. 

 

 
 



Scanning 

Frequently and intentionally look around at 
students: 

• Looking students in the eye. 

• Visually sweep all areas of the room as well as 
look directly at students nearest you. 

• If working with individual, position self so as to 
scan the entire room or get up and scan 
occasionally. 

 

 
 



Interacting 
While moving and scanning you should also frequently 

interact with students: 

• Communicates care, trust, and respect, and helps 
build relationships. 

• Creates positive climate and increases likelihood of 
accepting correction if needed. 

• Teacher behaviour remains the same when 
teaching, encouraging or addressing problem 
behaviour. 

• Include: proximity, listening, eye contact, smiles, 
pleasant voice tone, touch, and use of student’s 
name. 
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Research shows that students are significantly more 

likely to be actively engaged when rates of OTR are 

at a minimum level of three per minute.2  

 Opportunities to Respond (OTR) 

OTR 

Definition: 

Teacher statement, gesture or visual cue that prompts a student response. 

OTR is curriculum relevant and instructionally related. 

Not a direction to perform a task or a social question. 

  OTR Group OTR Individual 

Definition 
Requires all students to respond  Requires a response from an 

individual student 

Examples 

  “Show the answer using counters.” 
 “Turn to your partner and discuss.” 
 “Please read this together.” 

 “Hands up if you can tell me the 
answer?”  

  “Dan, can you explain how you got 
your answer?” 

Non-

Examples 

 “Please put your books away,”  
 “Who watched the game last 

night?” 
 “Hands up if you did your   

homework last night?” 

 “What did you do on the 
weekend?” 

 “What should you be doing now?” 
 “Did you work last night?” 



Guidelines for Response 
Rates 

• Teacher talk should be no more than 40-50% of 

instructional time.  

• New material–a minimum of 4-6 responses per 

minute with 80% accuracy. 

• Review of previously learned material–8-12 

responses per minute with 90% accuracy. 

Council for Exceptional Children, 1987; Reinke, Herman & Stormont, 2013 





Scott, T. M., Hirn, R., & Cooper, J. (2017). Teacher and student behaviours: Keys 

to success in classroom instruction. Rowman & Littlefield. 

Opportunities to Respond Rate per Minute 

Elementary School 0.97 

Middle School 0.69 

High School 0.53 
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Activity Sequencing & 
Offering Choice Defined 

• Activity Sequencing: Thinking about and altering the 
manner in which instructional tasks, activities or requests 
are ordered in such a way that promotes learning and 
encourages appropriate behaviour.  

• Offering Choice: Providing options in activities such as 
the type, order, materials, who, where and when they 
occur to engage in or complete activities. 

 



Activity Sequencing & 
Offering Choice 

• Increases student engagement with learning and 
task completion through motivation. 

• Decreases disruptive behaviour. 

• Improves student perceptions of assignments 
previously considered too difficult. 

• Helps build positive adult-student relationships. 

   

(Kern & Clemens, 2007; Skinner, Hurst, Teeple & 
Meadows, 2002) 



Activity Sequencing 

Sequencing content to promote learning and 
appropriate behaviour. Two strategies: 

• Task Interspersal–Intermixing easier tasks 
among more difficult tasks. 

• behaviour Momentum–Using simple 
instructions to precede more difficult 
instructions. 



The Value of Task Interspersal 

• Can be used with all students when preparing 
materials. 

• Used as an individual intervention for a student 
experiencing frustration and poor task-completion. 

• For some students presenting difficult tasks back-
to-back often sets the occasion for frustration, 
failure and problem behaviour.  Varying the 
sequence of tasks may not be necessary for 
average students, but can be very important 
for students who are at-risk for learning or 
behaviour concerns (Darch & Kame’enui, 2004). 

 

 

 



The Value of Task Interspersal–
Continued 

• Students are more likely to engage in assignments 

that do not require significant effort. 

• Students become frustrated with work perceived as 

difficult, requiring a slow pace, more thought or effort. 

• Can promote greater confidence and motivation to 

both begin and finish the activity. 

• Positively impacts overall perception of the 

assignment. 

• Allows for review of previously learned content while 

heading off frustration. 

 



Guideline for behaviour Momentum 

• Identify behaviours that have a high probability of 
completion. 

• Then precede more difficult requests by giving 
three or more requests the student can readily 
do. 

• After successful completion, reinforce the 
student. 

• Then present the task that is known to have a 
lower probability of being completed. 

• Again, reinforce the student. 

• Gradually reduce the number of easier requests. 



What Kind of Choices? 

• Type of activity or mode of the task (e.g., 
written, oral, project, etc.). 

• Materials used to complete an assignment. 

• Order or sequence in which tasks are 
completed. 

• How the work will be done or with whom to 
work  (e.g., work in a group, pairs, 
individually). 

• Where to work. 

• What to do when task is done. 
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Why Consider Task 
Difficulty? 

• For students, the school day is full of academic 
demands. 

• When problem behaviour occurs primarily in the 
face of academic demands, it is important to 
consider what aspect of the task might be 
contributing to the problem. 

• Many behaviour problems are a mismatch 
between the task and the student’s skills. 



Is It Fair to Adjust Tasks? 

• Every student should get what he or she needs 
to be a successful student. 

• For example, if one student were to fall and cut 
himself, he would be given a bandage.  Every 
student in the class would not get a bandage 
because not everyone needs one.  To be equal, 
the teacher should give bandages out to 
everyone, but to be fair, only the student who 
needs it would be given the bandage. 

   

 



Considering Task Difficulty 

• Consider aspects of the student, the materials, 
and the task. 

• Three types of adjustments: 
1. The length of the assignment 

of the time allotted. 

2. The mode of task completion. 

3. The extent of instruction or 
practice provided. 



Response Mode 
• The mode that is required to complete a task can 

contribute to problem behaviour. 

• Reading or fine motor deficits, etc. often make 

reading or writing tasks appear overwhelming. 

• Providing an alternative mode (e.g., computer or tape 

recorder, paired student reading, etc.) may reduce 

behaviour problems. 

• Question to ask: “Could the student do the work if the 
mode of responding was altered? Does the student 

have difficulty responding in written format, orally, or 

when reading is involved?” 



Length or Time Strategies 

• Shorten the assignment, allowing the student to 
demonstrate mastery with fewer items. 

• Highlight, in color, those problems the student is to 
complete. 

• Break the assignment up into shorter tasks; put fewer 
problems on a page. 

• Have shorter work periods with other tasks in 
between. 

• Have the student cover all items except the one he is 
working on at the time. 

• Provide physical breaks between difficult tasks. 

• Provide alternative times for the work to be 
completed. 



Response Mode Strategies–
Writing 

• Provide a choice between written and oral answers. 

• Allow the student to dictate answers to the teacher, 

an assistant, or peer. 

• Create guided notes to minimise writing. 

• Allow the student to tape record answers to tests or 

assignments. 

• Allow the student to use other creative modes for 

demonstrating understanding (e.g., building, drawing, 

drama, etc.). 



Increased Instruction or Practice 

• For some students, they can learn and do the work if 

there is more teaching, guided practice, or fluency-

building activities.  

• Question to ask: “Will the student be able to complete 

the tasks if (s)he has more instruction, guided or 

individual practice?”  



Instruction & Practice 
Strategies 

• Arrange for additional brief instructional 
sessions using the modeling-guided practice-
independent practice approach (acquisition 
stage). 

• Arrange for a peer tutor to assist with guided 
practice opportunities (fluency-building stage). 

• Use partner work to increase fluency with flash 
cards (fluency-building stage). 

 

 



 8 Effective Classroom Practices 

To Increase 

Instructional Time 

To Increase Time of 

Student Engagement 

1. Classroom 

Expectations 

2. Classroom Procedures 

and Routines 

3. Encouraging Expected 

behaviour 

4. Discouraging 

Inappropriate 

Behaviour 

 

5. Active Supervision 

6. Opportunities to 

Respond 

7. Activity Sequencing 

and Choice 

8. Task Difficulty 

 











Comprehensive Resources 

(PD, Assessment)  





Questions 



Maximising Your Session 
Participation 

Consider 4 questions: 
   

– Where are we in our implementation? 

– What do I hope to learn? 

– What did I learn? 

– What will I do with what I learned? 


